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EXECUTIVE SUMMARY

DelLeT (Day schooleadership througiTeaching) is a teacher education programnm

out of Brandeis University and Hebrew Union Colleges Angeles (HUMQ\). The

LINE ANI YQ& F2NXI { recrhitnénk grgparation) ind&tos,y i A ad a
retention and ongoing support of newda & OK 2 2 f * Fiio® itsOnikeptio i &

the 2001/2academic year through June 2008 the 94 fellows graduated the program
The program consists of two summers at each institution and a year of classroom
teaching with one day a week on campus. The DelLeT fellows teach alongside one or
G2 OSGSNI I ORENRKSRE KBBO2NREV gK2 aSNBS
field instructors who are employed by Brandeis and HUC to offer support for the

fellow at the school during the training year. Each fellow receives full tuition
scholarship and a stipendn addtion, in some of the DeLeT schodBelLeT alumni

are able to participate ian induction support program in their first year of teaching

and a two yeaBeginning Teacher Netwonk Boston

The core problem that DelLeT was founded to address is the difficulty day schools
have in recruiting, training and retaining quality teachers. This report is

commissioned by the Jim Joseph Foundation (JJF) to evaluate the benefits that DeLeT
offers America Jewish day schools in this area of teacher education.

9 How does the DeLeT model contribute to an overall solution to the difficulties
day schools experience in recruiting, training and retaining quality educators?

1 How might the DeLeT model be mostegftively shaped educationally,
sustained economically and scaled in terms of numbers of graduates to
address the challenges of recruitment, training, and retention facing the
teaching profession in Jewish education?

1 How might DeLeT become part of a largeategy for providing pre&ervice
and inservicetrainingand support for Jewish educators alongside the goal of
recruiting and retaining quality day school teachers?

The DelLe®&valuationran from January through the end of July 2008 and consisted of
two equally important components. The first component consisted of gathering
data, and the second component included the continual refining and shaping of the
evaluation questions and methodology based on lessons learned and ongoing
dialogue with the two DetT institutions and other DelLeT stakeholders.

! http://wvww.delet.org
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Work included:

1 One hundred and six telephone and faoeface interviews and four focus
groups with key stakeholders and support staff, field instructors, mentors,
alumni, fellows, heads of school and otlieachers at DeLeT affiliated
schools.

1 Site visits to the Brandeis and HUE campuses and four DelLeT affiliated day
schools.

1 Interviews with key actors, including David Ellenson (President, Hebrew Union
College); Jehuda Reinharz (President, Brandaigelsity); Laura Lauder
6F2dzy RSN YR YIFAY |R@20FGS 2F GKS agS,
DeLeT for its first six years); and Richard Marker (chair of the DeLeT national
advisory committee that disbanded in July 2007).

1 Interviews with heads dfix other teacher education programs, including the
t F NRSa 9RdzOF 62NAR t NPINF Y GKS {KFf2Y |
program, the new Jewish teacher education program at the University of
t SyyaetdryAlr> | SoNBg ! yADSNE Néaehera wS g2
Project and Teach First in England.

1 Interviews with four heads of community day schools (Atlanta, Chicago, New
York and Toronto) who are not affiliated with DeLeT were interviewed.

1 A literature review.

1 Conference calls and meetings with theeaschers and Chip Edelsberg,
Sharon FeimaiiNemser and Michael Zeldin. Feedback received from Feiman
Nemser and Zeldin on an early draft of the report at the end of May 2008 and
a draft of this final report at the end of June 2008 was particularly useful.

THREE CONTEXTS INNQHHDELET OPERATES

The report is structured around three major contexts in which DelLeT operates. Each
O2y GSEG AYLI OG& 5S[S¢Qa FtoAaAtAde (2 O2y iGNy
the American Jewish community to recruit andaia excellent teachers. These

contexts are:

1. Schools
The schools associated with the program, in terms of the benefits that fellows,
mentors, alumni and heads of school feel they receive from their participation in
DeleT.
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2. The field of Jewish education
The field of Jewish education beyond the particular schools associated with
DeLeT. We conducted initial research on other teacher education programs and
on schools that do not work with DeLeT. Our goal is to understand how DeLeT
integrates into the fiad of teacher preparation and iservice training, a field that
represents the larger strategy in the American Jewish community for addressing
the issue of recruitment, preparation and retention of quality teachers.

3. Philanthropyand the business model needl to effectively sustain, develop,
and expand a teacher education program
Philanthropy is a vital part of the business model upon which many teacher
education programs rest. We examine the role philanthropy plays in DelLeT and,
through a comparison to o#tr programs, ask if it is possible for DeLeT to develop
a business model in which philanthropic money becomes part of a more diverse
income base. We also examine development scenarios that might enable DelLeT
to move from a program currently focused on Bog Los Angeles and San
Francisco to the national arena.

CONTEXT ONE: DELETSIHOOLS

Two levels of analysis are conducted. First, a descriptive account of the benefits that
schootbased stakeholdersfellows, alumni, mentors and heads of schopfeel

they receive, or might receive, through affiliation with DeLeT. Second, an analysis of
the conditions which must be met for a professional education program offered by

an institution outside the day school (in this case Brandeis andlH)y@ impact tk
recruitment and preparation of quality educators and their retention.

VBENEFITS TO FELLOWSJMNI, MENTORS AMEADS OF SCHOOLS

1. Fellows
The 2007/8 fellows are very satisfied and express tremendous appreciation for
the benefits they receive from the pgnpam. The only area of reservation comes
from HUC fellows regarding the lack of a teaching license. However, this issue
has since been resolved for the coming year, with the program having received
State of California accreditation. The following argan&enefits the fellows
report receiving from DeLeT.
1 Tremendous support, guidance and an impressive academic program.
1 The opportunity to focus on the educational process with relatively little
financial stress.
A professional community of teach&zaders.

1
1 Receiving aredential
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1 Help in the job placement process
T !y 2 LJJ2 NI dzy A (i Jewistride&ifitiiinza Wibfesgiofid Q &
development framework
2. Alumni

Likethe fellows, most alumni express great appreciation for the benefits they
received, andor the skills and abilities that constantly prove useful in their
professional lives. Many alumni cite-going learning and a formal alumni
support network as the greatest potential benefit DeLeT might provide in the
future. The following are major befits that alumni report receiving from DelLeT.

1 Financial aid to help complete a teaching credential (now provided as part
of the program on both campuses) or graduate degree.

1 Induction support by way of an induction mentor and new teachers
support program.

1 Ongoing relationships, at an informal level, with DelLeT faculty and other
DeLeT alumni from their own cohort.

1 Professional skills they see as exceeding those of other teachers in their
schools; specifically, skills that enable them to: reflect on theikwfeel
confident, take on leadership roles in the school, contribute to curriculum
planning and integrate Jewish and general studies.

3. Mentors
Like fellows and alumni, mentors express tremendous appreciation for the
benefits accrued through theassociation with DeLeT. Some point to the low
level of financial remuneration for their work as mentors, but they also point to
benefits that make participation worthwhile. These benefits include:

1 Professional development, including monthly learning sesswith other
mentors.

1 Opening up leadership and professional opportunities in the school.

1 Fulfilment of a desire to contribute. Mentors see themselves as
responsible for the future of Jewish day school education and view
mentoring as a way to expretizat responsibility. For this reason they are
willing to work with the symbolic stipend provided by DelLeT.

4. Heads of school
There was moreariety among heads of school in regard to appreciation of
5S[S¢Qa o60SySFTFralao I £ £ héarSSerait €&hetsINBT S & a A
work as mentors. Some, but not all, see DeLeT as a source of talented staff, and
are willing to hire DeLeT fellows despite a lack of experience. Others view the
presence of the fellow as a favor to the university/college progoara
contribution to American Jewish education but not as a direct benefit to the
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school. Some also view the presence of DelLeT as a source of prestige for the
a0K22ft3> YR KI@S LlzofAOAT SR 55S[S¢ Ay (K
Beyond genergpublicity, none of the schools attempt to educate parents or

02FNR YSYOSNE I62dzi 5S[S¢Qa 3I2Ffa 2N GK
school, with the exception of one Boston area school that has made an effort to

involve the board.

VCONDITIONS FOR IMPTING QUALITY OFYDACHOOL TEACHING IN
SCHOOLS

DeLeT represents a working assumption that through professional education
programming offered by outside institutions it is possible to make a positive
contribution to the problem of recruitment and preparah of quality educators and
their retention in Jewish schools. For this assumption to work, the research
literature points to a need to link the prgervice training and induction stages of the
professional career cycle to the issues of recruitment atdntion. Weak
preparation, low salaries and the lack of organizational structures in sghiols
combination,lead to higher drition (DarlingHammond, 1997). As a result of poor
working conditions, mangraduates whdinishtheir required or perceivedbligation
to their preparation/inductionprograms feel validated to move on and explore other
alternatives to school teachirgfter only a small number of years in the profession
(Humphrey and Wechsler, 2008).

To properly evaluate DeL®Ta O 2 y (i Ndkohidgieicellghcetiezherefore need
G2 dzy RSNEGI YR 5 S[tdrécitimert, @éSshidide frainind,JLINE | O K
induction, retention and continuing professional development

2 KAfTS 5S[S¢Qa PArarzy F20dzaSeaycley |t F2dzNJ
recruitment, training, induction and retention/continuing professional development

(CPD} it is clear that the major benefits that the program currently offers the

teaching profession in Jewish education are in the preparation and induction phases.
DeLeRDd &aGNFGS3Ie 2y NBONHAGYSYUd YR NBGSyYyGA
Recruitment

After the national DelLeT organization was disbanded, HUC and Brandeis each
assumed responsibility for recruitment for their respective campuses. While we are
veryimpressed with the fellows with whom we met, there is currently a low

applicant to fellow ratio. Issues surrounding measurements of success in the area of
recruitment are complex. Comparative research on recruitment numbers and
strategies from other MA&Nd teacher education programs is needed.
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The following are starting points for future research and strategic planning:

1. Teach First, a nationwide teacher induction program in England attracts 1600
applications and accepts 400. While obviously workiregpablic school
context, the 4to-1 application achieved by Teach First does beget the question,
how are they doing it? Are the strategies pursued by Teach First applicable to
Jewish education?

2. Other Jewish teacher education programs also report diffjfcn recruiting. Is
the problem of recruitment universal to all Jewish teacher education programs?
If so, is the problem the result of the poor quality of recruitment strategies, lack
of resources, objective lack of interest or a larger perceptiohiwithe Jewish
community of teaching as an undesirable career?

3. Thereisroom to collaborate with other Jewish teacher education programs, in
North American and Israel, to create a broader conscription effort that is focused
on day school educatio DeLeTand some of thether programs are interested
In pursuing a joihrecruitment strategy.

4. Thecurrentrecruitment effort stands apart from the actual work done in schools.
We wonder if DeLeT could work with schools and other local communal
organizations taecruit promising teachers. The schools or local community
organizationgouldhelp in finding candidates they want to sponsandin turn
DelLeTwould provide the program to enable candidates to become outstanding
educators in that school and community.

Programming aimed atetention

DS[ S¢Qa LRGSYGAlLf O2yGNROGdziA2Y G2 GKS N
ways:

&b
[@=-N

1. By actively working/supporting program alumni in their first years in the field
and then through orgoing contact.

2. Through work wih veteran educators who serve as mentors.
Ly GKS aSO2yR 2F GKS&aS (G462 | NBlLasx 5S[S¢Q:
Mentors report tremendous benefit from the intellectual stimulation that
accompanies their work and from participation in the miolgtseminar with other

mentors and university staff. Heads of school universally view the benefits to
mentors as one of the most positive outcomes of DeLeT for their school.

Regarding alumni, both Brandeis and HUC offductionsupport. The Brandeis
program is part of the larger new teacher support network sponsored by the Mandel
Center. At HUC mentor support is available, but not all alumni are aware of the
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option. TheDelLeT programsn both campuses sponsor communityide learning
events on an oa@sional basis, and they try to help individual alumni who seek
subsequent learning opportunities (e.gffering financial support for two alumni to
attend the Pardes summer curriculum workshop), budgdé latter activities doot
constitute a systematicmproach to the support and retention of alumni and former
mentors.

CONTEXT TWO: DELNTTHE FIELD OF JEWTEACHER EDUCATION

DelLeT is compared to the following five teacher education programs:

1. The Pardes Educators Program

2. The Shalom Hartman InstiitMelamdim Program

3. The Hebrew University Revivim Program

4. University of Pennsylvania M.S. Ed. Degree in Religious Education: Jewish
Education

5. Teach First (England)

The goal of comparingrograms is to:

1. Understand the possibilities for designing and fundieacher education.
Comparison enables examination of the assumptions upon which DeLeT is
built and the range of alternatives that DeLeT might pursue in the future.

2. Gain perspective on the unique added value of the DeLeT prograamwigs
other programs.

3. Gain insights into areas where collaboration between DelLeT and other
programs might contribute to the larger goal of recruitment, training and
retention of excellent teachers in Jewish education.

Thecomparison of DeLeT to other teacher education programiats to the
following major issues.

1. Reflective practitioners
Fellows benefit tremendously from a large amount of teaching experience that is
embedded within a coherent theoretical framework focused on the teaching
process, and on the integration of they and practice and of Jewish and general
studies. DeLeT is the only program that explicitly attemptstdtivate capacity
for the integration of Jewish andjeneralstudies. This latter aspect is strongly
emphasized at HUC and to a lesser extent ah&e& A result of the strong
emphasis on integration is graduates who have an especélfctive approach
to educationin general, and to Jewish education in particular
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. Mentor development
DelLeT focuses on mentor development as an intentional outoointiee
educational programThis is not the case for the other programs.

. Ongoing relationships with schools
By developing an ongoing relationship with schools, DeLeT stacks the odds in
favor of impacting theverall culture ofaschool The result of anngoing
relationship is to increase the likelihood of a simultaneous presence of one or
more fellows, one or more alumni, and mentors and former mentors who work at
the school. The overall potential resulh formal terms- is a large presence of
DeLeTpersonnel in the school.

. Tension between pedagogy and Jewish subject matter
Each program has a different emphasis on pedagogy and Jewish subject matter.
No program is structured to develop expertise in both areas. Each program is
satisfied that its gradates attain skills in a particular area and hopes that alumni
will pursue further learning opportunities in order to strengthen areas in which
they are weak. Such opportunities include: post graduate study, summer
programs, alumni support and other-gervice programs.

. Weak Jewish knowledge
Unless DelLeT fellows come into the program with substantive Jewish knowledge,
they will not graduate with the knowledge needed to teach Jewish studies
beyond elementary school. Even at the elementary school lenaaty DelLeT
fellows and graduates do not feel confident teaching Jewish studies. Like DeLeT,
the University of Pennsylvania program focuses on pedagogy rather than Jewish
knowledge. However, unlike DeLeT, University of Pennsylvania requires a high
level d Jewish knowledge as a condition for acceptance to the program.

. Local nature of DeLeT program
5S[S¢Qa& LINAYFINE AYLI OO0 O2yOSYiGNIGSa 2y
and San Francisco. In comparison to Teach First and Pardes, DelLeT is a local
program.

. Systematic development oladers
55[S¢Qa YAaarazy (2 ONBIGS adSIHFOKSNI fSIR
and confident graduates who are also involved in different initiatives in the
school in which they teach. However, in comparison to Téadt, DeLeT does
not explicitlyeducate for leadership.
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8. Alumni network/support system
No systematic development of DeLeT alumni along the lines undertaken by Teach
First is taking place. First steps in this direction are taking place with the
upcoming allmni retreat, but even then, we are unaware of any developed plan
that will allow DelLeT to build on energies created by the alumni retreat in a
systematic way. Pardes is actively developing an alumni network with the
support of JJF. Collaboration in thiga might benefit the different Jewish
teacher education programs.

9. Possibilities for diversifying income base
DelLeT is currently donor driven, and like the other Jewish teacher education
programs, highly dependent on a single major donor. Teach First provides a
model for ways in which the alternative development of resources can take place,
in particular by turmg to corporate sponsorship and salaries paid by schools.
While the British and public school context makes for important differences
between DelLeT and Teach First, we think the latter nevertheless provides
important food for thought and a starting poifbr a focused inquiry into the
possibility for developing the economic basis of Jewish teacher education.

10. Possibilities for increasing recruitment numbers
Teach First provides a model for nationwide recruitment. The program attracts
large numbers of ggicants and produces large numbers of graduates supported
by an economically sustainable model. Again, despite the differences, the Teach
First model provides a stimulating point from which to think through the
problems currently experienced by all theadsh education programs in the area
of recruitment.

11.Collabaation to improve recruitment
Directorsof all Jewish teacher education programs feel there is room for
collaboration to improve recruitment, possibly with the assistance of JJF.

CONTEXT THREHILANTHROPY AND TBAESINESS MODEL NEEDD
SUSTAIN AN EFFECTTEACHER EDUCATIONDBRAM

5S[S¢Qa& TFdzyRAYy3A g1 & AYAGALFLEfe& FNNFyYy3ISR 0¢
LIKAETFYOIGKNRLAO O2FtAGA2Y (G2 ONXBlradisBdsix G @Sy
YAfEtA2Y R2fftFINAZ gKAOK FAYIYOSR (KS f A2y
of the program. The money Lauder raised enabled a program that funded full tuition
scholarship and a $25,000 living stipend per fellow per year, salpgnds of

approximately $2000 to $3600 for one or two veteran teacher mentors, and salary

for the universitybased field educator who works with the fellow during the school
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year. An estimate provided by the programs and supported by the numbers in the
tables below shows an approximate cost of $80,000 per student.

At this point in time, the initial Lauder organized fund has ended and DelLeT is in a
transition period in which an alternative business model to the Lauder fund is being
formulated. JJF agreed provide funds for the 2008/09 cohort while at the same

time commissioning this evaluation of DeLeT to assist in the deaisaking process
about future funding. Towards that end, this report addresses the question of how
future JJF funding might coitiute towards building a business model not only to
sustain the current program, but also to scale it to reach significantly more than the
current 15 to 20 graduates a year. What needs to happen for DeLeT to move from a
program based primarily in Bostomé Los Angeles to a national program? How

might JJF funding contribute to the process?

The analysis conducted in the body of the report shows that at both campuses, the
development basis of the DelLeT program is weak. Unless the institutions procure
endowment level funding, which to date has not happened, there is not currently
enough of a development strategy in place to sustain DeLeT past the current JJF
funding period. Currently, no attempt is being made to develop a strategy to sustain
DeLeT as atal Boston, Los Angeles and San Francisco program, and to grow it into
the national program that the original funders envisioned.

In the body of the report, we attempt to sketch out many different ideas and
scenarios for developing a business model forddeLSome ideas may be less
feasible than others, but they should be discussed as part of a larger ongoing
discussion between JJF, HUC, Brandeis, other funders as well as other teacher
education programs. This discussion is vital to the larger goaldiffra national

level solution to the challenges of teacher recruitment and retention in day schools.

Recreating a national DeLeT organization and advisory structure is an important first

step towards realizing a nationwide program. Huisory groupmight bemade up

of lay leaders, researchers, educational professionals and funders interested in

Jewish day schools in North America. This group would work with the DeLeT

campuses (and potentially, other programs) on the variety of issues mentioned in the
report (recruitment, funding, retention, etc.). The two DelLeT campuses express

interest in teasing out the structure of such a group ambeing a part of building

the advisory group and working with iRecreating a national level DeLeT

organizatonwott R ' f a2 0SS | AA3AYATFAOIYG adl §SYSyi
At the very least, a laked advisory committee should be created for each program.
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We suggest a twpronged development model. Alongside the development of a
national program for recrting, training and retaining excellent teachers, there is

also a need to develop a business and educational model for engaging local
communities. On this level, there is much to learn from the track record of DeLeT in
Boston, Los Angeles and San Francista development officer is hired on each
campus, we believe that a very promising community oriented development strategy
will develop. This will include work to develop local partnerships with businesses,
funders, agencies and the schools themselMéfelLeT pursues this strategy with
Jewish communities, such as Dallas or Phoenix, communities suffering acute
shortages of qualified Jewish educators, the likely results withtiber reaching

than the current focus on Boston and Los Angeles. Wdtklatcal communities

might happen by way of a national extension program run out of HUC and Brandeis,
or it may develop through local universities.

In conclusion, the accomplishments of the first six years places DeLeT in a position to
build on experiencea claim that few others can make. A serious strategic planning
process accompanied by the development of enthusiastic lay leadership in the form
of a national level advisory committee has the potential to generate support for a
much larger scaled projectin the report, we suggest many ways for restructuring

the current organizational model to diversify income sources, increase branding, and
increase awareness of DelLeT within schools among potential applicants to the
program and potential donors. We hephat these suggestions will serve as points
from which to start the discussion, planning, and formative research process that will
take DeLeT to the next step. That discussion will hopefully include the DelLeT
partners, major funders, representatives fndocal and national Jewish communal
institutions with an interest in education, and other Jewish teacher education
programs.
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INTRODUCTION

DelLeT (Day schooleadership througieaching) is a teacher education program run

out of Brandeis University and biew Union College Los Angeles (HUMQ\). The

LINE ANJ YQ& F2NXI { recrhitnénk gregparation) ind&tos,y i A d a
retention and ongoing support of newda & OK 2 2 f ? Fiio® itsOnikeptioi i &

the 2001/2 academic year through June 2008 the program graduated@4chool
teachers.The program consists of two summers at each institution and a year of
classroom teaching with one day a week on campus. The DeLeT fellows teac

f2y3&aARS 2yS 2NJ Gg2 GSIHUSNIry G§SIOKSNE 0afl

mentors. There are field instructors who are employed by Brandeis and HUC to offer
support for the fellow at the school during the training year. Each fellow receives full
tuition scholarship and a stipendn addition, in some of the DeLeT scho@slLeT

alumni are able to participate ian induction support program in their first year of
teaching and a two yedeginning Teacher Netwonk Boston

DeLeT is an example thie development of a high quality Jewish teacher preparation
program and its institutionalization at two major establishmeatdigher learning in

GKS 'yAGSR {i(dlIGSao ¢tKS FTANRG &AE &SI Na
focused on the work needet set up the program, understanding and answering

the needs of fellows and graduates, and establishing working relationships with
participating schools.

~

-

5S[ S¢tQa RSOSt2LIYSyld A& NRddAKf{& oNR]1SY R2;«

focused on develdpg a religiously inclusive and high quality academic program with
an innovative curriculum that bridges the fields of Jewish and general studies. The
subsequent two years involved the development of an induction support program

for graduates. Finally, dung years five and six, the institutional directors began to
grapple with the challenges of sustaining the program financially, alumni
development and other challenges that will take DeLeT into the future. This report is
viewed as an important part of theurrent formative process that DelLeT is going
through.

THE CORE PROBLEM

The core problem that DeLeT was founded to address is the difficulty day schools
have in recruiting, training and retaining quality teachers. Research on Jewish
education and equivaht researclon other school systems in America show a

2 hitp://www.delet.org
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looming crisis in recruitment and preparation of new teachéBenAvie andKress
(2006)found that nearly a quarter (24%) of both Judaic gederalStudies

educators are newly hired, with most empgked to replace current educatordt the
same time, nearly half (46%) of all day school educators are over the agend 50
will likely retire within ten yearsAlongsidean aging workforcéhere ishigh turnover
among younger and more inexperienced ¢bars. Under these circumstances, many
administrators resort to employing teachenssthout credentialgo fill vacancies.

Before DeLeT was launched, the routes to Jewish teacher certification were
university/college based (within the frameworks of graduate level programs),
constructed as Bachelors of Education programs at local Hebrew Colleges, or offered
as licensure programthrough courses provided by local Boards of Jewish Education.
Thus,DeLef 6 NP 1 S (1 KS Y2t RélewsliKtagherfeducation geygam S R
that integrates firstclass academic instruction with extensive studegdching

experience in schooldt wasnothing less than a paradigm shift for the field, and its
influenceis seenin recently launched programs suchtag Jewish teacher education
program atthe University of Pennsylvanvehich follows a similar design

This report is commissioned by the Jloseph Foundation (JJF) to evaluate the
benefits that DeLeT offers American Jewish day schools, and explore the following
guestions:

1 How does the DeLeT model contribute to an overall solution to the difficulties
that day schools experience in recruititiggining and retaining quality
educators?

1 How might the DeLeT model be most effectively shaped educationally,
sustained economically, and scaled to address the challenges of recruitment,
training and retention facing the teaching profession in Jewistcation?

1 How might DelLeT become partalarger strategy for providing prservice
and inservicetrainingand support for Jewish educators alongside the goal of
recruiting and retaining quality day school teachers?

TWO DELET NARRATIYE®CAL AND NATNAL

As with all complex evaluation projects, the initial months of research are a period in
which the researchers become acquainted with the story at hand. The DelLeT
evaluation was challenging because of the existence of two distinct DelLeT narratives
that currently ceexist in uneasy relationship. One narrative is ladhle focused

work of Brandeis and HUICA DelLeT programs with fellows and their host schools in

® See discussion of this issin the literature survey located in Appendix 4 of this document.
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the Boston, Los Angeles and San Francisco areas. The second narrative isqiational
the desre of the original funders and JJF to see a nationwide strategy for grappling
with the problems of recruiting and retaining excellent teachers in Jewish day school
education. Each narrative is a distinct part of the larger DeLeT story, and each has
verydifferent implications for evaluating DeLeT.

Most DelLeT schools are located in the greater BoatwhLos Angeles areas, and to a
limited extent,in the Bay Area. In this sense, DelLeT is a local rather than national
program. On one hand, the local focus is positive; by focusing on schools in a
particular geographical community, DeLeigre likelyto impact those schools in a
meaningful way. In adtion to one or more fellows who currently work at the

school, a number of DeLeT schools employ present and/or past mentors and alumni.
The probable result is aamccumulative impact on school culture and the ability to
reach a potentially critical numbef staff members.

We should note that the lack of baseline description of DeLeT schools before they

joined DeLeT makes it difficult within the scope of this research project to provide a
definitive answer about impact on school culture. What is clearstes that within

schools where there is a significant DelLeT presence, there is a buzz about DelLeT; all
interviewees indicated that the program is contributing to the school. However, as
discussed below, the contribution is mostly at the level of infdrpracesses that are

KFNR (G2 ljdz2 yiAFe YR RSTAYS |a | adomadl yi
school culture.

A

wSIFNRAYI 5S[S¢cQa 62N)] 6AOK a0OKz22faz ¢S |
feedback, as reflected in this report. The universifege-school model that DelLeT

continues to develop is an effective model for introducing and nurturing motivated

and talented teachers to Jewish day school education. Thus, if we want to

understand how a teacher education program might impact the indafigraduates

and Jewish day schools, DeLeT provides a useful case study. By way of DeLeT we can
understand the challenges that the Brandeis and HB(rograms encountered, the

strategies the institutions employed to overcome such challenges, areas of

measurable success, and other areas where work remains to be done.

When DelLeT is viewed by way of the national narrative, the outcome is more

complex and our conclusions are tentative. DelLeT was originally imagined as a

national solution to address thergblem of recruiting and retaining excellent day

school teachers who also serve as leaders in the field. From this perspective there

I NB (62 LINAYINEB ¢gleéa G2 YSFad2NE 5S[ S¢Qa
the field of Jewish education and aas/is numbers and geography.
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Regarding thg@eneral influence on the field of Jewish education, examples include:
researchon the program, the model that DelLeT provides the field for inducting
guality educators into Jewish educatiand for developing the auculum

integration of Jewish and general studiasd the MAT degree in Jewish education.
The second means for evaluating nationwide impact is to look at numbers and
geography, as measured by scale of recruitment, the number of graduates currently
working in the field, the number and location of schools that employ graduates or
host DeLeT fellows.

l'd GKS FANRBRG fS@Sts 5S[S¢Qa LINBaSyoOS Aa
impact of current research conducted by Dr. Eran Tamir at the MandeéCaint
Brandeis, and research on the new program at the University of Pennsylvania. DelLeT

has also placed the challenge of induction onto the map of Jewish education.

At the second level, it is clear that DeLeT is not currently providing a national
solution. The primary presence of the program is felt in the greater Boston and Los
Angeles areas, with limited regional impact surrounding these cities (see appendix
six). More importantly, regarding numbers and geography, there is no clear
development plan cuently in place to take DelLeT from the local to national level. It
Is important to note that the program heads at Brandeis and H8G@re grappling

with the issue. At present much work remains to be done to develop a
comprehensive development strateggt G O1t S A aadzSa adzOK | a
income base, branding and positioning strategy, recruitment and alumni and board
development. Without completing these steps, the Brandeis and-BAJGrograms

will find it difficult to significantly increase mbers of graduates and geographical
areaof impact.

We want to stress that there are no magical solutions for successfully moving
DeLeT from a local to a national storyi he reasons why DeLeT is not currently a
national program, in terms of numbers agdography, are complex and the
solutions will only come out of a sustained and focused program of discussion and

£

F

NBaSFkNOK GKFG gAaftt OO2YLIye 5S[S¢cQa 7Fdzic

report provide a framework for understanding the issum#lved for scaling DeLeT
into a national solution for recruiting and retaining excellent day school educators.

THREE CONTEXTS FOREW w{ ¢! b 5 L b CONTRIBWIION TO JEWI
SCHOOLING

With the above distinction between local and national narrativeshind, this report
provides an overview of the main issues involved in recruiting, training and retaining
guality educators. The report is structured around three major contexts in which
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the larger attempt by the American Jewish community to recruit and retain excellent
teachers. These contexts are:

1. Schools
The schools associated with the program in terms of the benefits that fellows,
mentors, alumni and heads of school feel that they receive from their
participation in DeLeT.

2. The field of Jewish education
The field of Jewish education beyond the partic@anools associated with
DeLeT. We conducted initial research on other teacher education programs and
on schools that do not work with DeLe®ur goal is to understand how DeLeT
integrates into the field of teacher preparation andsarvice training, &ield that
represents the larger strategy in the American Jewish community for addressing
the issue of recruitment, preparation and retention.

3. Philanthropyand the business model needed to sustain, develapd expanda
teacher education program
Philanthiopy is a vital part of the business model upon which many teacher
education programs rest. We examine the role philanthropy has played in DeLeT
and, through a comparison to other programs, ask if it is possible for DeLeT to
develop a business model in whiphilanthropic money becomes part of a more
diverse income base. We also examine development scenarios that might enable
DeLeT to move from a program currently focused on Boston, Los Angeles and San
Francisco to the national arena.

METHODOLOGICAL OVHRWV

The DelLe@valuationran from January through the end of July 2008 and consisted of
two equally important components. The first was gathering data. The second was
the continual refining and shaping of the evaluation questions and methodology
based ormongoing dialogue with the two DeLeT institutions and other DeLeT
stakeholders.

THE DATA GATHERINROEESS

Thedata gathering process, included:

1. One hundred sitelephone and facéo-face interviews, anfour focus groups
with key stakeholders and support staff at each of the Brandeis andUtAUC
campuses, fielehstructors, mentors, alumni, fellows, heads of schools and
other teachers at DeLeT affiliated schools. Among the alumni, a greater
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weight is placed o the first and second cohorts in order to gain the
perspective of alumni working in the field for the largest possible number of
years. Appendices one and two provide an overview of the interviews carried
out to date.

2. Site visits to the Brandeis and HUE& campuses and to four DelLeT affiliated
day schools, one each in San Francisco and LA, and two in Boston. Site visits
and later work included interviews with development and recruiting staff,
along with other key faculty members. See appendix threelé&bails.

3. Interviews with key actors including: David Ellenson (President, Hebrew Union
College); Jehuda Reinharz (President, Brandeis University); Laura Lauder
0F2dzy RSNI YR YIAY FTR@20FI0GS 2F (GKS a@Sy
DeLeT for its firssix years); and Richard Marker (chair of the DeLeT national
advisory committee that was disbanded in July 20(&9e appendiiwvo for

details.
4. Interviews with heads of five other teacher education programs, including the
Pardes Educators Program, thdSh2 Y | I NI YIly Ly adaiddzisSQa

program, the new Jewish teacher education program at the University of

t SyyaetdryAaAls | SoNBg ! yYAOSNAAGEQa wSOTA
England. In addition, four heads of community day schools (Atlanta, Chicago,
NewYork and Toronto) who are not affiliated with DeLeT were interviewed.

Dr. Mark Silk, Director of the Jewish New Teacher Project, provided us with
invaluable insights into the world of mentoring. In an effort to gain

perspective on the philanthropic isss involved, we also interviewdaavid

Roth a philanthropist who donates to Jewish education and who works as a
consultant in the area.

REFINING AND SHAPIENALUATION QUESTIONND METHODOLOGY

Parallel to the data gathering process we conducted a coatiptocess of reflection
and feedback in order to best shape the evaluation questions and organizing
framework. This process included:

1. Conference calls and meetings with the researchers (either as a group or
individually) and Chip Edelsberg, Sharon Feddamser, and Michael Zeldin,
as listed in appendix three. Feedback received from FeiNemser and
Zeldin on an early draft of the report at the end of May 2008 and a draft of
this final report at the end of June 2008 was particularly useful.

2. The use ohcademic literature and information on other teacher education
programs and schools that are not affiliated with DeLeT.
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The calls and meetings, literature and perspective gained from research on other
programs and schools not affiliated with DelLeT proveluable for bringing into
focus the larger picture, and in helping to clarify the research questions.

CONTEXT ONE: DELETIBHOOLS

In this section we examine the nature of the contribution of DeLeT to the teaching
profession at the affiliated day scbls. We begin by providing an overview of

benefits, actual and potential, that 2007/8 fellows, alumni, mentors and heads of
school indicate that DelLeT provides. In the subsequent sections we examine broader
contexts of the field of teacher education arfitetAmerican Jewish community.

OVERVIEW OF BENEFITOSSCHOOLS

The distinction made in the introduction between local and national DeLeT narratives
enables us to see the first four years of DeLeT as primarily a locakdtmysed on

the successful devetoment of the program in the Boston and Los Angeles areas.
Currently the program directors are thinking through ways to develop DeLeT into a
national program. This report follows a similar logic. We bigihis sectionwith

0 KS Gcfth2 parti€ukarbenefits that DeLeT is bringing to key stakeholders in
DeLeT affiliated schools, including: fellows, alumni, mentors and heads of school.

LOCATION OF DELEHSOLS AND ALUMNI

As appendix six shows, schools with which DelLeT has most intensive contact are
located in the greater Boston, Los Angeles and San Francisco areas. Almost all
schools that host DeLeT fellows are located in these region3 3df alumniwork

in these regions.

In this section, we will largely focus on the benefits for the 14 schbatshave
hosted a DeLeT fellow, and in some cases, also employ DeLeT alumni.

FELLOWS

The fellows are extremely satisfied with their DeLeT experience to the point that we
encountered very little substantial criticism of the program. Fellows report vewgi
the following major benefits from DeLeT:

1. Tremendous supportguidance and an impressive academic program
a. An academic program designed to enable integration of university and
schootbased experiences, and of instruction in Jewish and general
studies inschools. This is achieved through the implementation of a
series of inquiries during the course of the year. These inquiries provide
an opportunity for the fellows to connect theory and practice in a

DelLeTEvaluation. Not for distribution without permission of thian Joseph Foundation. August 2R08. P a g e| 18



developmental fashion through the course of their yekney analyze
their teaching in specific contexts and learn to adapt their decisions to
specific situations. Their portfolios, which they assess at the end of
their year, allow fellows to reflect on their achievements and also form
a guiding model for usduring their lives as professional teachers.

b. Field instructors/clinical educators and mentors providing guidance and
support.

2. The opportunity to focus on the educational process with relatively little
financial stress

HUC makes shoterm interestfree loans to students facing financial
challenges. They also assist them in applying to other sources for loans and
financial assistance.

3. A professional community of teachdeaders

a. Exposure to peers and other educators who are passionate about
education andlewish education.

b. Work with experienced professionals who open their classrooms, share
their knowledge and treat fellows as colleagues.

c. Fellows see themselves as developiegchers and feel comfortable
participating in educational discourse with thos@and them. Many
RSAONAOGS GKSANI YSYG2NB AYyOGSNI OGAyYS3
teaching experience feel they enter into a partnership with mentor
teachers. Even beginning teach&&S LI2 NI 6 SAy3 | al SR a
0KAY 1 KE

4. Receiving a credential

a. Current fellows(as of the 2007/8 school yea) Brandeis receive an
MAT anda stateteachinglicensein one year This isa major appeal of
the program, and also a reason médejlows readily acceptethe drop
in stipend from $25K to $10K that occurred for Brandeis felliows
cohort six.

b. Since its inception, HUC granted its DelLeT graduates a Certificate in Day
School Teaching. This certificate allowed DelLeT graduates to obtain
employment as Jewish stigb teachers and in certain cases, it allowed
its graduates to secure jobs as general studies teachers.

c. HUC is located in the State of California which has among the most
restrictive requirements of any state for obtainipgogram
accreditation.Due to the long process required to gain state
recognition for a teaching credential, it is only now that DeLeT at HUC
will offer the California state teaching license beginning with cohort
seven in 2008/9. This is a major accomplishment and constitutes
recognitian of the quality of the educational program provided by HUC.
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5. Help in the job placement procegwovided by DelLeT staff and their contacts
with schools.

6. Jewish identity exploration
For some, DelLeT creates an environment that inspires fellows to strt th
own Jewish journeys. This has resulted in some alumni taking up postgraduate
degrees in Jewish studies or spending a year in Israel.

ALUMNI

With the exception of some first cohort alumni at HUC who seem to have issues
stemming from the program'’s firgteargrowing painsalumni consistently express
positive and enthusiastic feedback about DeLeT. Alumni report receiving the
following benefitsfrom their association with DeLeT

1. Teaching Certificate

Since 2007/8 Brandeis has offered a MAJS/DeLeprogram. From the 2008/9
academic year, HUC will offer a DeLeT California State teaching license. The lack of
teacher license in California was cited as a major problem for alumni from previous
cohorts. @rrent fellows arenot asked to payuition for the extra courses required

for the teaching certificate as they are being integrated into the core academic
program.

2. Financial aid

Financial aid igiven either by DelLeT tme university/collegeo helpalumnigain

their credentialor a I & (i de@td& arhosewho are currently enrolled at Brandeis to
complete theirMAT (nine graduate$rom prevous cohortsyeceive stipends from

the university leaving them to paya maxmum cost of$6000. In previous years,
either Brandeisor the fellows' placemenschool contributed financial aid to assist
the fellows in acquiring a credential after graduation from DeLied.; fellows in
previous cohorts receivelbetween$4000and $10,000towards theyearlong
credential andor graduate coursework Assistance pwided fellows with longer
term financial and planning security, enabling them to approach their professional
futureswith less trepidation.

Our understanding is that DeLeT at HUC will offer alumni the opportunity to
participate in completiorcourses tuion free. The completiorwourses will enable
the DeLeT alumni toomplete the course requirements for the California Teaching
Credential.
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3. Induction Support

On completion of the fellowshigomegraduates receive an induction mentodn

the West Coast,not all heads of school are aware of this aspect of the program and

not all DeLeT graduates receive an induction mentarHUC, for cohorts three
G§KNRdzZAK &AESZ | YSydz 2F AyRdzOGA2Yy & dzLJLi2 NI
Ay GAYS Yonai cadid ngedtér, ofgbidg support from an induction

Of AYAOFf SRdzOFI2NE ySg GSI OKSNBQ aSYAYIl NE
program, field visits to resource centers around Los Angeles (for alumni in Southern
California), and participatioin DeLeT public events such as the portfolio

presentations and the Day of Learning with educator and author Ron Berger this past
year. There are instances of induction support in Boston and San Francisco, which

are not DelLeT specific. In these schoallspew teachers get an induction mentor. In

some cases, all new teachers to the school (even if they are not new to teaching) get

an induction mentor.

4. Informal relationships
a. DelLeT faculty are availablegapport alumni
b. Camaraderie, friendshigndcollegial relationshipwith peersprovide
opportunities to share ideas, curriculum, efdumnireport
maintaining regulasocial and professionabntact with alumni from
their own cohort, even if they do not teach in the same area.
5. Skills

Cohorts one ad two report that, five and six years after their fellowship, they are
beginning to appreciatenanyskills that they acquired during the fellowshithey
perceive that these skills give them an edge over other teachers in their schbas.
is especiallyrue in the following areas:

a. Confidence
They introduce new ideas, take on leadership roles and feel confident
as educators in the classroom as a result of DelLeT.

b. Curriculum planning
They are prominent in taking the lead in developing new curriculum in
their day schools.

c. Integration
They feel capable of introducing curriculum integration models into
their school environments.

d. School culture and not only classroom culture
They appreciate their classrooms in the context of the whole school.
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6. Professionadevelopment opportunities

Alumnireport feeling thatDelLeT fafishort n providingopportunities foron-going
learningin a systematic fashiotirough the DelLeT framework.

[MENTORS

The DelLeT framework places a huge emphasis on the role of mentors af aart
successful induction process into Jewish schooling. Each fellow is paired with one or
two mentors (in the fields of Jewish and general studies) and works with the mentor
in the classroom for the fellowship year. At the heart of the DeLeT mentoring
experience are monthly meetings for mentors and academic faculty.

The following are benefits mentors report receiving from their association with
DeLeT.

1. Professional development

Mentors describe their DeLeT experience as a form of professi@valopment.
The monthly learning sessions with other mentors are regarded as a highlight.
Mentorsindicatethat participation in DeLeT hedphem professionalize their work
SalLISOAlLtte Ay (prSice NBYR 26FS BILNBHFENR (iR25 Sy S 6
teachinge

2. Leadership and professional opportunities

Some mentors regard mentoring as part of a larger process of acquiring leadership
and professional opportunities within their schools.

a. At least two mentors also worked abnical educatos/field instuctors.

b. Atone school covereah theresearch, faculty are awatbat the head of
school look favorably on teacherasho agree tamentor.

c. At all schoolsbeing chosen as a mentor is considered an honor.

3. Desire to contribute
A number of mentors used the terftouching the futuré* in describing thi
reasons fomentoringand the rewards they receive from tlexperience.These

mentors seghemselves as responsible for the futureJawishday school education
and view mentomg as an expression of that responsibility.

4. Financial remuneration

‘¢KS GSNY ali2dzOKAYy3 (KS FdzidsNBé¢ A& Ffaz2 (GKS dGAdtsS 27
extensively in the HUC DelLeT program.
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Mentors perceive the salary supplement they receive for mentor warkannual
amount of up to$3600° at HUC and $3000 at Brandeis) as symbolic, given the long
work-hour commitment the roleequires. They primarily serve as mentors out of the
desire for professional enrichment and to contribute to the field.

'HEADS OF SCHOOL

From the perspective of the heads of school we interviewed, the following are
benefits that DeLeT currently brings toeir schools.

1. Professional development of teachers

The benefit tomentorsis seen by all heads of school as one of the primary benefits
of DeLeT. DeLeT provideprafessional developmenirocess for these veteran
teachers, withan element of prestigavithout a change ircareer pathor significant
loss of teaching hours to the schodissentially DeLeT offers a means to retain
guality teachers by offerinmteresting work opportunities withithe school.

2. Source for élented gaff

School heads view DelLa3 a resource for recruiting talented teachers. At the
extreme end of the spectrum {Sohen Hillel iMarblehead, Massachusetta,new
DelLd schoolthat wouldlike to hire only Del’lBalumni andinstitute a program
whereall teachers take DeLe&lasses At the other end of the spectrum are schools
like RashiBostor) where theassociatéhead of schoohotes that due to the
economy, they are able tecruit highly qualified assistant teacheggdeacherswith a
al a i S NXIand dedfdatidvého arewilling toaccepttheir assistanteacher
positions Thus, iishard for them to justify taking on a DeT fellow who is not
availableevery day.This coming yeaRashwill not participate in the program.

Many schools are willing to hire a DeLeT felkdter graduation from the program,
whereas they would not normally hire a first year lead teacher. In other words,
DeLeT fellows are viewed in a privileged position within the job market.D€LeT
graduate is seen as a wailhined, high quality educato

3. General DelLebenefits

Beyond the direct association of DeLeT with the particular fellow, alumni and mentor
at a given schoolhe overall impact of DeLeT on schools differs greatly from one
school to the next. The following are examples of genezaklits that some schools
experience from their association with DeLeT.

®This amount has been increased foetR008/09 year
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a. In some Boston school&2 dzy” Rave been introduced and have made a big
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b. In Boston, a Brandeis faculty member (and former field instructor) coaches
other teachers andheads of schoo)sand does not limit her work to the
fellows.

c. As a result of thenduction programschools realize the importance of
inducting new teachers into their culture to facilitate a healthy integration
into the school. Induction occurs for both beginner teachers and veteran
teachers who are new to the school. In many cases, the faculty running
induction programs are DelLeT mentors who feel qualified and inspired to take
on this role.

d ¢KS . SIAYYAYy3I ¢S OKSNEQ bSGg2N] o6.2aiz2
new teachers in their first two years

e. Access to DeleT staff anssaciation withthe acagmic institutionsis seen as
positiveand useful (e.g., fundraising; intellectual and academic association).

f. DelLeTeflectsthed OK 2 2 f Q& , alloikg fa? & rRokdmadtural integration
2F 5S8[S¢Qa LKAf2a2LIKe gAGK (GKS aokKz22f C

4. Publicizing @LeT

Someschoolspubliciz their involvement with DelE in the form ohewsletters,
letters to parentsand other mediaTheyseetheir association with DelLeT geod
publicity, both in regard to the university connectiamdthe high qualityof fellows
in the schoolThatsome of themost liked andespected teachers in the school are
products of the program ialso beneficial

However, @en in schools where there is high appreciationthe program,

I g NBySaa 2F 5S[ S¢ paextéh@beyorid thepgoRle whe gfeS TA (14 F
intimately involvedwith the program This lack of awarenessseen amongarents

board membersand other teachers

We reached this conclusidhroughinterviews withheads of schook andother
teachers and facultynembers who are not directly involved with DeL&Vhen we
asked heads of school wdm parents and board membesse could interview, we
were consistently told that its wasnot worth our time to interviewparents and
boardmembers While some parents @board members have a general
appreciation for the DelLef€llow in the school, nonknow enough about DeLefd
justify an interview There are exceptions to this; for example Gahen Hillel in
Marblehead, one board member paying the stipend for two é&Jetellows each year.
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SUMMARY OF BENEFTTGBFELLOWS, ALUMMENTORS AND HEADS OF
SCHOOL

For each of the schodlased stakeholders fellows, alumni, mentors and heads of
schoolsg we now have a detailed understanding of the benefits they receive through
affiliation with the program. 1 some cases we also learned of areas, where, from
the perspective of a given stakeholder, there are potential benefits which DeLeT
could still offer.

To summarize:

1. Fellows
The 2007/8 fellows are very satisfied and expresmendous appreciation for
the benefits they receive from the program. The only area of reservation
comes from HUC fellows regarding the lack of a teaching certificate. However,
this issue has since been resolved for the coming year.

2. Alumni
Likethe fellows, most alumni express great appreciation for the benefits they
received from DeLeT as fellows, and for the skills and abilities that constantly
prove useful in their professional lives. Many alumni citegomg learning
and a formal alumni sygort network as the greatest potential benefit DeLeT
might provide in the future.

3. Mentors
Lke fellows and alumni, the mentors express tremendous appreciation for the
benefits accrued through their association with DeLeT. Some point out the
low level offinancial remuneration for their work as mentors, but also point to
benefits that make their participation worthwhile.

4. Heads of school
There is more ariety among heads of school in regard to appreciation of

5S[S¢Qa 0SYSTAGAD ndfit for thaiS/&terdn ke&chekSNE F S 4 &

who work as mentors. Some, but not all, see DeLeT as a source of talented
staff, and are willing to hire DeLeT fellows despite a lack of experience.

Others view the presence of the fellow as a favor to the universitiggel

program or a contribution to American Jewish education but not as a direct
benefit to the school. Some also view the presence of DelLeT as a source of
prestige for the school and publicize DeLeT. Beyond general publicity, none of
the schools attempti 2 S RdzOlF 0S LI NByda 2NJ 62l NR
goals or benefits, with the exception of one Boston area school that makes an
effort to involve the board.
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DISCUSSIONTHE ACTUAL AND POTENL BENEFIT OF DEO® SCHOOL!S

DeLeT represents a working assumption that through professional education
programming offered by organizations outside of a school, it is possible to make a
positive contribution to the problem of recruitment, preparation, and retention of
guality educatos in Jewish schools. For this assumption to work, what are the major
issues that a prograrnasedin an academic institution must address in order to
increase the likelihood that these educators will remain in Jewish education?

To answer this question, waove from a descriptive account of tiperspectives of
individual stakeholders within schook® a consideration of the larger contribution
of DeLeT to the recruitment and retention of quality teachers.

TEACHING EXCELLENGELVES THE FULACHING IEECYCLE

The research literature reviewed for this study views the development of teaching
excellence in a holistic manner, encompassing the full professional eayeker from
recruitment, training and induction through continuing professional developmen
and retention. An overview of this literature is provided in appendix four.

A critical finding in the literature is that the piervice training and induction stages
of the professional career cycle are intimately linked with recruitment and retention.
Weak preparation, low salaries and the lack of organizational structures in schmools
combination,lead to higher atition (DarlingHammond, 1997). As a result of poor
working conditions, mangraduates whdinishtheir required or perceived obligatio

to their preparation/inductionprograms feel validated to explore alternatives to
teachingafter only a few years in the professi@dumphrey and Wechsler, 2008).

A second important point made in the research literature is that the impact of

teacher eduation programs has less to do with structure than substance, i.e., the

presence or absence of several key programmatic componbntkeir review of

research on teachezducationprograms, Zeichner and Conklin (2005mpared

findings from studies on pgyams of different types, lengths, and degrees offered.

They looked aNBE ONXzA 0 YSY G2 ljdzZt t AdGe 2F GSIFOKSNREQ |
to teaching, teacher retention, teacher efficacy and teacher performance. The

inconclusive nature of their findinded them to decide that it is less helpful to focus

on the structural differences between programs than onittseibstantive

components.

In contrast to the structure of a teacher education program, educational substance is
of great importance. Thisicludes (1) a clear and common vision of teaching and
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learning® (2) carefully supervised clinical experiené¢’) strong preparation in
content knowledgé and (4) a programmatic commitment to partnering, mentoring
and modeling’ All these charactestics are found in DeLeT.

Achieving success in these four substantive areas of teacher education depends on
addressing the following core issues cited in the literatfre.

1. Integration
A clearly articulated visioand practice for integratingeaching andeacher
learning.

2. Inductionof new teachers
A formd process of support and learning during the initial period of teaching
in a school.

3. Mentoring
Pairing trained veteran teachers with new teachers.

4. Learning communities
A retwork of educational professions that provides support and learning
opportunities.

5. School Context
Thegovernance and managemewhichfacilitate work, interactions and
student learning. Good school context also provides the opportunity for
educators to create communjitthrough everydaynteractions

Attention to these five variablesicombination enablga teacher education
program to tackle core issuéisat have bearing onecruitment, training, induction,

retention and continued professional development (CPD). In the next section we
221 G 5S[S¢Qa ¢2N] Ay aoOKz2z2fa FTNRY (KS

® A clear statement is found in the 2007 DeLeT handbaok.K § 5 $ [ S¢ LINPINI Y LINBLI NBa
with a strong beginning practice, an interest in forging meaningful connections between general and Jewish
studies, and a desire to caiftute to a vital Jewish present and future. The program rests on a vision of Jewish
day schools as learning communities where students can form integrated identities as they study and
experience their dual heritage and responsibilities as Americans@nd WS ¢ a ¢ ®

"Through a carefully planned experientiee fellows learn teachingompetenciesinder the supervision of
professionals who are able to both mentor them in their classrooms and help them integrate their practical
experiences with the theoretica@omponents which they learn during the year.

® The fellows learn both subject specific pedagogy and general pedagogy. In addition there is also time allotted
to Jewish subject matter on a regular basis.

°The DeLeT program is characterized by its strotagiomships with its partner schools, by the tremendous

work that its mentors invest and by the emphasis on situated learning where fellows are afforded the
opportunity to observe and practice in a supportive environment.

' See the tudiescited above, hose in the literature review. See al®pyd et al's (2006) investigation of

different pathways into teaching in New York City schdélanphrey, Wechsler and Hough's (2008) survey of
seven alternative certification progranasnd Brouwer and Korthagen'2(q05) research of 24 teaching training
programs in Europe
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A teacher education program needslaarlyarticulated visiorand practice for
integratingteachers successfully into the school context in which they work (see
F220y20S 4aAE 0620500 LYGSaNIdazy OlFy 20C¢
cycle through orgoing support anéddressing the needs of the teacher in the

context of the school.

5S[S¢Qa F2NXIf YAaaAirzy aidldaSyYySyd G2dz0KSa
website reads:

During the first five years, DelLeT extended its mission to

\ include recruitment, preparation, duoction, retention and

\ ongoing support of new day school teachers.
Likewisejnthe DeLeT 2002 a dzY' Y I NXHo dmﬁme.ilahmﬁ]igh aflrition rate,
DeLeT follows a mulitage process of recruitment, preparation and induction
support, providing the indidualized assistance that beginning teachers need to
increase the likelihood they will remain in the professéon.

An integrated vision focused onneparation andinduction

Of the four stages of the care®@ & Of S (2 RIGS 5S[ S¢Qa OAaA:
focused primarily on the preparation and induction stages. As the above discussion

of benefits shows, we found a consistently high level of appreciation (among fellows,
alumni, mentors and heads of school) of benefits that DeLeT provides fellows at the
preparation and induction stages of the program.

5dzNAY 3 GKS AYRdzOUA2Y YR LINBLI NIF GA2Yy ail :
centers on: 1) the classroom work of the fellow, 2) theeaching a fellow does with
a veteran teacher who works as a mentand 3) the work of a field instructor/clinical

educator who is paid by the university to work with the fellows, to help them solve
problems and balance the sometimes conflicting demands of university and school.

At these stages of the professionaglifycle, DeLeT is an impressive and

comprehensive teacher education program. In the recruitment and retention phases
5S[S¢Qa GAarzy FyR LINFOGAOS Aa fSaa RS@OSH
Recruitment

After disbanding the national DeLeT organization, HUC and Brandeis each dssume
responsibility for recruitment for their respective campusdde ratio ofapplicants
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to fellows accepted currently stands at approximately ‘£.5-or the 2008/9 cohort at
Brandeis there were 28 inquiries, 9 applications, érfdllowsaccepted. At HUC
there were 55 inquires, 15 applications and 10 fellows accepted.

While very impressed with the fellows whom we met, the low applicant to fellow
ratio questions the claim that DeLeT is attracting the best and the brightest into
Jewish education. Highduiry and application numbers also speak to a positive
awareness in target populations about day school teaching as a career.

What constitutes high inquiry and application numbers? In order to answer this
guestion, comparative research on recruitmentmbers and strategies from other

MAT and teacher education programs is needed. This was not a part of this research
LINE2SO0Qa YIYyRFEGSD

The following two data pieces provitelpful context.

1. Teach First, a natiewide teacher induction program in Englaatiracts 1600
applications and accepts 400. Th&o4l application achieved by Teach First
does beget the question, how are they doing it? Are the strategies pursued by
Teach First in a public school context applicable to Jewish education?

2. Other Jewik teacher education programs also report difficulty in recruiting.

Is the problem of recruitment universal to all Jewish teacher education
programs? If so, what factors contribute to the problem?

At the moment, recruitment for DeLeT is handled by théofeing means:

1. ¢KS 1!/ NBONHAGYSYOd 2FFAOS NBONHZA (& T2
programs.
2. At Brandeis the MAT program assists DelLeT with recruitment through
advertising and marketing.
3. Both HUC and Brandeis programs post announcementgatrsites and other
internet venues.
4. A substantial number of fellows get to the program through word of mouth or
other informal means.

" An argument can be made that a better indicator of succetfisatio of inquiriesto recruits especially in
the case that unsuitable candidates are discouraged from continuing the appligatioass. Indeed both
programs make an effort in this regard. As we state below, more comparative research to otharteach
education programs is needdd determine the best method for recruitment succesddowever, it does seem
that recruitmentnumbersover timehasdropped. Laura Lauder recalls 150 applicants to the second DeLeT
cohort, Richard Marker thiks those were requests for applitens. Jane West Welskun sure of the exact
recruitment numbers in the early years of DelLeTariy case, iL50representshe number ofrequests for
applications, it is double the current rate.
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Some suggestions

1.

The recruitment effort stands apart from the actual work done in schools.
Some fellows do arrive atdDeT through schools, but this is not the product of
a planned and ongoing effort. CoulieLeT work with schools and other local
communal organizations to recruit promising teacl&rée schools or local
community organizations help in finding candidateeyt want to sponsor and
DeLeT provides the program to enable candidates to become outstanding
educators in that schoar community.

There might be room to collaborate with other Jewish teacher education
programs, in North American and Israel, to create@ader conscription

effort that is focused on day school education. As discussed in the next
section, some of these oth@rogramsare interested in pursuing a joint
recruitment strategy.

When we interviewed Laura Lauder, she suggested reaching oaaichTor
America. Her discussion with Teach for America board members and
administrators leads her to believe that 20% of Teach for America applicants
are Jewish. It might be worth pursuing her suggestion that DeLeT work with
local chapters of Teach féimerica to refer those applicantgho may be

more appropriate for DelLeT.

More research is needed focusing on the range of existing recruitment
strategies. What are the numbers of inquiries and applicants that various
strategies generate, and are theglevant to the context of Jewish day school
education?

Retention

¢CKSNE INB Ylye FIFIOG2NER OGKIFG O2y GNAOdzlS

teaching. Alumni interviews focused on ten graduates from cohorts one and two,
including four who no longy teach. The latter grougave the following reasons for
leaving Jewish day school education:

1.

Salary and conditions of employment. The public school system and other
educational positions pay more than Jewsy schod.

They are still involved isometype of Jewish framework and feel that this
fulfills the criteria of a su@ssful DelLeT graduate.

They havenade a contribution by developing curricula and contributrg
yearsof work as a teacherThey feel they have done their pad justify their
participation in DelLeT.
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Current retention numbers are listed in appendix five.
DeLeT potentially contributes to the retention of quality teachers in two ways:

1. By actively supporting program alumni in their first years in the field and then
through ongoing contact.

2. Through work with veteran educators who serve as mentors.
LYy GKS &aSO2yR 2F (KS&S G¢2 | NBlIax 5S[ S¢Q:
Mentors report tremendous benefit from the intellectual stimulation that
accompanies their work and from participation in the monthly seminar with other
mentors and university staff. Heads of school universally view the benefits to
mentors as one of the most gdive outcomes of DeLeT for their school. We believe
that it would be useful to carry out research to compare the retention rates of

mentors to those who do not work as mentors. This type of research would benefit
DeLeT and help the program further rediand focus work with mentors.

Regarding alumni, both Brandeis and HUC offductionsupport The Brandeis
program is part of the larger new teacher support network sponsored by the Mandel
Center. At HUC mentor support is available, but not all aluare aware of the

option. TheDeLeT programsn both campuses occasioasponsor community

wide learning eventsThey try to help individual alumni who seek subsequent
learning opportunities (e.goffering financial support for two alumni to attentie
Pardes summer curriculum workshopphweverthese activities dmot constitute a
systematic approach

On one hand, DeLeT alumni are aware of the valuable foundation they received from
DeLeT and view it as continued motivation to continue as day seuaators. On

the other hand, in interviews alumni express a desire for a strongeyonmg

connection to DeLeT. There is a stated goal to use the upcoming natlanaii

retreatin March 2009 as an opportunity to jurp G I NI OO A @A GohSa (O KI i
F20dza SR 2SS dzyRSNEGFYR GKFG GKSNB gAff
with the aim of encouraging alumni to organize a grassroots network to contribute to

a larger DelLeT vision and practice focused on retention.

The Mandel Center at Brarts University, of which DeLeT is a part, does pursue a

larger agenda that reaches beyond the induction phase. This work includes a

LINEANI Y G Gog2 .2aG2y aOKz22fa 6KSNB &N dzy
teachers in these schools observe eacht da LINIF OGA OS 'y R RA aOd:
affecting their work. The Mandel Center has also created a beginning teacher

network for all new Jewish day school teachers in the Boston area.
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The Mandel Center offers an excellent model for the manner in which'Dede

focus on the preparation, preervice teacher education and induction phases, while
contributing to a larger program that also deals with retention and continuing
professional development. It would be useful if this holistic strategy unfolding at
Brandeis would become an explicit and transparent development strategy of which
5S[ S¢ Qa Hdafinedi and dearl@ednirtated. Transparencycouldhelp in

5S[ S¢Qa RS@St 2aivdyldialsd sérve.add ugeRiSrodel for others.
In the sectiorbelow on learning community we continue this discussion.

MENTORING

The role of the mentor is the cornerstone of the DelLeT strategy for creating an
integrative vision for teacher preparation and induction. A year etfeeehing with a
veteran teacher preides the new teacher with the tools, experience and confidence
to succeed as a teacher, which should also lead to a higher rate of retention over
time.

G GKS fS@St 2F GKS AYRAQGARdAzZ f FStt26 |y
benefits showed that both are very satisfied with the program and that DeLeT is very
successful on this area.

The problem of finding mentors

Both Brandeis and HUC cite theKaxf qualified veteran teachers who serve as
mentors as a key problem. The problem reached a point where it is limiting program
expansion; the institutions are not yet in contact with enough schools with qualified
mentors. It is worth noting that the méors we interviewed regard the pay (up to
$3000 annually) as symbolic, given the large work hour commitment the role
requires. They participate to gain the previously described benefits and not for
financial reasons. It is possible that higher payaislb open up a larger reserve of
veteran teachers for whom income is an important factor in the decision to become
a mentor.

In order to address the issue, it might be helpful to explore alternative models of
mentorship. Models that do not rely on kelass mentors are used in other teacher
SRdzOI A2y LINBINI YA 6KAOK | NB adaNBWSeSR Ay
G.dzaAySaa Y2RSt ¢ . 86O ihes@models Brihg il differant NS LI2 NJi
problems and limitations, adoption of alternative models agmtorship might be a

way to bring in additional host schools.
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LEARNING COMMUNITY

A key strategy for integrating a teacher education program with the school

workplace isthét £ S+ N Ay AP £02 YOY2ANOASIR[ S¢=X | GKS KSI
community concept ia chain of interaction involving fellows, mentors, DeLeT alumni

and the larger school community; in addition, there is the interaction between the

I OF RSYAO AyaotaddziAzy yR (GKS a0Kz22f ¢ Ly
accomplishments, ShardreimanNemser and Michael Zeldin (2007) write that a

school that joinDeLeT joins Earning community.

In short, being affiliated with the DelLeT program by providing
internship placements and/or by hiring a DeLeT graduate
brings a day school into cattt with a vibrant professional
learning community dedicated to strengthening day school
education through teacher developmefichools gain access
to new human, material and intellectual resourcébe
interactions between fellows and mentors, between toes

and new teachers, among mentor teachers from different
schools, between mentors and DelLeT faculty, and between
DeLeT faculty and heads of schools add up to a powerful, even
transformative, conversation about the study and
improvement of teaching anéarning in Jewish day schodfs.

G5S[ S¢ RSOSt21LJa YSYyi2Nl GSIF OKSNA gK?2
making their practice public and who know how to observe

and analyze teaching, ask essential questions, and give

straight feedback. These teachers contribute to the si&o00

capacity for teacher development. These schools now have

teacherleaders on site who can help promote a collaborative

culture and take initiative in curriculum development and

aO0Kz22t ™KIy3S¢

A gap between theory and practice

Thereis asubstantiall& S 2F f F y3dz- 3S &dzOK & aAYLI OGA
Odzf GdzZNB Ay (KS &a0K22ftz¢ daaoOKz22f OKIFIy3aS3é
2002¢ 2007 report written by the DeLeT program directors. This language is also

used in the initial discussionsevhad with them. The learning community concept is

a means to the end of impacting school culture.

SharonFeimab SYaSNJ I YR aA OKI §f %St RAY® Wdzf @  wHmT PO & CIID D |
46.
3 |bid pg 45.
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The evaluation shows that learning commuratyit is implemented in DeLeT,
focuses on thsewho are directly associated with DeLeT at any given poititnie,
rather than on the larger school communities. Therefore, the learning community
idea is currently an important vehicle for training fellows and mentors as part of the
induction program, but is not a method used for impacting the school culture.

The mentorsupportprogram is a successful example of the learning community
concept implemented by DeLeT. The mentors cite the monthly learning sessions as a
highlight of their work. Aside from the mentor program, the chain of interaction
which binds tgether the DelLeT learning community currently exists at the informal
level, with little programming effort invested in making sure it happens. When there
Is a critical mass of DeLalumni and mentorsn a school, hey rely on each other as
friends and cieagues.Alumni, in particular, cite the absence of-gning learning as

a potential and desired benefit of DeLeT that has not yet occurred. There is also
room to includeheads ofschool and former mentors in a learning community
program, both within sleools and at a communitwide level.In short, he building
material forlearning communitiesititeractions betweemmentors, students, alumni,
heads of school, etG.are present, but the notion of a learning community in the
DeLeT program is still insufficiently articulated.

tKS ySSR (G2 RSTAYS 5S[S¢Qa fSIFENYyAy3a 02Y
Theodzt | 2F 5S[S¢Qa NBaA2dzNDOSa F20dzaSa 2y UK
encompaid GKS YSYi(iz2NBERQ tSIFENYyAy3d O2YYdzyAide o
FeimanNemser, they agree that the learning community concept is important, and

argue that DeLeT simply was not set up as a professional development operation.
Furthermore, they arge that DeLeT has not yet reached the stage where it can move

beyond the preparation/induction stagevhich is a valid point. Still, clearly defining
the role of the learning community within DeLeould have benefits as follows:

1. Centrality of the learnig community concept
In the literature, and in the above quotes from the Zeldin and Fex#damser
report, the learning community concept is central to teacher education. Thus,
it is important to define the place of the learning community in the DelLeT
vision. Does the learning community concept go beyond the
preparation/induction stage?

2. Need for clarity
If the learning community concept does not go beyond the preparation and
induction stage, then DeLeT should redefine its use of the term in its formal
misson statement. If retention and continued professional development are
important, then it is vital for DeLeT to build learning communities that
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potentially include fellows, alumni, mentors/former mentors and heads of
school. Programming might also be atired parents and members of school
boards.
3. Additional benefits, beyond retentiorand continued professional
development
Beyond retention and CPD, the learning community strategy has additional
benefits for a larger organizational development strategy ihablves the
branding and positioning of DeLeT in schools and the larger community, and
raising awareness of the various benefits of the program.
a. Most heads of schools are unaware of a potential association between
DeLeT and the learning community contem other words, the claim
GKFG alF FFAEALFIGAZ2Y 6A0K 5S[S¢ Aa |y
Is not apparent. Currently, schools see DelLefb@ssing primarily on
the fellow and mentor.
b. Inclusion of fellows, alumni, mentors, heads of screoul perhaps
20KSNE AY | fSFENYAYy3I O2YYdzyAde gAff
the school, creating awareness and credibility.
c. A developed learning community is likely to serve aslang pointo
bringin new schooldo the DelLeT orbit, and fdhe schools to attract
guality teachers who are seeking a stimulating teaching environment.

In conclusion, expanding the DeLeT learning community beyond the induction
phase will likely:

1. Enable DeLeT to deliver on the claim that a primary benefit to aadch
joining DelLeT is that it joins a learning community.

2. Enable alumni, fellows, mentors and heads of school to establish
intellectual contact with one another and the university faculty. As a
result, they may:

a. Enjoy the benefits of mgoing networking

b. Be more easily mobilized for development work on behalf of DeLeT
within the school and local geographical community.

c. Be more likely to collaborate with one another and to initiate
leadership projects in their schools.

Suggestions for developing a DeL&larning community

With the learning community conceptinmin@ Y £ £ OKIl y3Sa Ay 5S[ S
towards work in the schools might make a big impact. For example:

1. Clinical educators/field instructors make regular visits to the schools and add
an extra paid) hour to run a seminar for faculty and administrators. Small
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acts like this on a regular basis will raise the profile of DeLeT in the school,
especially if an explicit attempt is made to market the program to the school
community, brand DeLeT and diss the DelLeT's goals during the program.

2. In general, clinical educators/field instructors, mentors, alumni and fellows
can engage the school in planned DeLeT programming. The programming
may focus on the key DeLeT model of reflective practice and ictieea
learning.

3. Along with university staff, the head of school, alumni, mentors and fellows
might also be involved in creating DeLeT programming.

CONCLUSIONS ABOUTLBEIN THE CONTEXTSZTHOOLS

2 KATS 5S[S¢Qa DAaArAz2y TacthilzglBeaycl®y | £ € T2 dzNJ
recruitment, training, induction and retentionit is clear that the major benefits that

0KS LINRPAINIY OdzNNByidfte 2FFSNE NB Ay (KS |
strategy on recruitment and retention have yet to be fully dexed. Currently the

DeLeT retention strategy relies on the efficacy of the induction period.

There is a need for DeLeT to clarify its goals and practice in the area of recruitment
and retention. Clarification will enable DeLeT to assess its unique aadies]
enabling the program to:

1. Ensure transparency vasvis funders, by clearly identifying the stages of the
teacher's career cycle for which there is payoff from investment in DelLeT.

225SUGSNXYAYS AT 5S[S¢Qa RSOSt2RSyd aidNI i
development of learning communities, whose primary payoff is in the areas of
retention and continual professional development.

3. Shape the manner in which DeLeT brands and positions itself in the schools
and larger communities, both for the purpose ofuedtional impact and
resource development.

4. Enable collaboration between DelLeT and other teacher education programs
for the purpose of maximizing the contribution of all programs to the
recruitment and retention of excellent teachers.
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CONTEXT TWO: DELETTHE FIELD OF JEWIBEACHER EDUCATION

In this section we offer a comparison between DeLeT and four other Jewish teacher
education programs and one general (rdewish) programThecomparison is

based orinterviews with the directors of the following fiveteacher education
programs

1. The Pardes Educators Program

2. The Shalom Hartman Institute Melamdim Program

3. The Hebrew University Revivim Program

4. University of Pennsylvania M.S. Ed. Degree in Religidusation: Jewish
Education

5. Teach First (England)

The goal of comparingrograms is not to judge if one program is better than
another, but rather to:

1. Understand the possibilities for designing and funding teacher education.
Comparison enables examinatiohthe assumptions upon which DeLeT is
built and the range of alternatives that DeLeT might pursue in the future.

2. Gain perspective on the unigue added value of the DelLeT prograaniss
other programs.

3. Gain insights into areas where collaboration beem DelLeT and other
programs might contribute to the larger goal of recruitment, training and
retention of excellent teachers in Jewish education.

AN OVERVIEW OF EATHACHER EDUCATIONDBRAM

Each program was chosen either for its important role in taklfofteacher
educationor for certain characteristics thaight proveuseful in enriching our
understanding of DelLeT.

VTHE PARDES EDUCATPRSGRAM

The Pardes Educators ProgréPtP)s a twoeyear teacher education program in
Jerusalemlts main goais to teachadvanced studies in Jewish text and education
order toprepare graduates to teach in North American Jewish day schools. The
programbeganin September 2000 with a grant from the AVI CRAIndationwhich
NBYIl Aya O Kin supd@rnDlirivgiieir time at PEP, program

4 Attempts were also made to speak to the directors of the Wexner Foundation, the Davidson School of
Education and Drisha as additional examples of teacher education programs.
' hitp:/iw ww.pardes.org.il/programs/educators/overview.php
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participants carpursue a Master of Jewish Education from the Shoolman Graduate
School of Jewish Education of Hebrew College.

ThePERcurriculum includes four components: intensiBeit Midrashstudy,

education coursesral professional workshops, teaching internships, and Hebrew
ulpan(intensive Hebrew language styid Each cohort comprises a maximum of 15
fellows. Participants receive a yearly living stipend, fully subsidized Pardes tuition,
partially subsidized tuitio for the optional Master of Jewish Education at Hebrew
Collegeplpanfees, travel expenses and housing for the two student teaching
internships in North AmericaEach teaching internship lasts three to four weeks for
each of the two years at PEBponcompletion of the program, graduates are
committed to serving for three years as ftithe Judaic studies teachers in North
American day schools at the elementamyiddle or high school levels.

The Pardes Summer Curriculum Workshop for novice day saeidrs began in
2002. While it centers on PEP graduatdssiopen to Judaistudies teachers of
grades 412 in North American day schools, who have been teachingrforears. In
addition there is an alumni reunion retreat in Novkar for recent gradates of PEP.
PEP recently receivediae-year grant from the Jim Joseph Foundation to deveéisp
alumni program.

[SHALOM HARTMAN INSUTE MELAMDIM PROGWRA

Melamdim is a tweyearteacher educatiorprogramin Jewish studies @&he Shalom

Hartman Institute's Jerusalem campusgth graduate level courses at Tel Aviv

University, and handen teaching experience in North American and Israeli high
d0K22ftad aStl YRAY RS T-defidninatianal 2bBatichal & & (G KS
teacher edication program in the Jewish woréd

The program started in September 2Q0&th a grant from theRussel Berrie

Foundation Each Melamdim class consists ofZAbNorth American and Israeli
graduate students who are committed to a teaching career inslesiudies.

Melamdim offers a Master of Arts in Jewish Thought, Bible or Rabbivitbsa full
scholarship and annual stipend. All program graduates must commit to teaching for a
minimum of three years following completion of studies.

During the graduatedirst two years of teachinghey receiveon-the-job mentoring
provided bytheir respective schoojsvith financial assistance from Melamdith.

18 hitp://nartman.org.il/Center Edu/Program_View.asp?Program_ld=1
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|UNIVERSITY OF PENNSNIA; GRADUATE SCHOOL OEEATION
‘M.S.ED. DEGREE INLRHOUS EDUCATIOEWISH EDUCKIN'®

The University of Pennsylvania, Jewish Education program (piegemwill launch

in the summer of 2008. The prograsa fulitime, 14month Master of Science in
EducationM.S.Ed.degree program designed to prepare teachers to become
reflective,collaborative, critically thinking teachers for Jewish secondary day schools.
UPJHEs designed for students with strong academic backgrounds in Jewish studies
but with no formal teaching trainindts focus is therefore pedagogicamphasizing

the teading of textbased Jewish studies for day schodts/e students will

participate in the year one cohorfThe programstuition free. Pennsylvania law
currently prohibits stipends or salaries for student teachadthough this may

changen the near fuure.

UPJEequires that students participate on a ftiine basis, beginning in miguly and

finishing the fdlowing August. During the yedellowsare placed in a local Jewish

secondary day school as student teach&mh mentors assigned by thechod. The

mentors participate in 2B sessions per semester on the art of mentoring and
problemsolving. In thefirst semester thestudents workat the schools partime

with the remaining time assigned for theoretical work. In the second semester they

are atthe school fultime with a reduced theoretical component in the evenings.

University faculty visits the students at their schools once a wééie school

GAAAGEF GAZ2Y &dzZLILI2 NI A& LINPQJARSHRenkerd LJ NI 27
secondary schodeacher education program.

UPJEs donor drivenwith AVI CHAds the main fundefor the first three years.

Currently, theuniversitydevelopment departments preparing a plan fahe

LINE 3 Ndngrt€dra sustainability.The program haa board of overseergho are

envisioning a partnership with GB for teacher development. They plan to include

alumni in the basket of services and support provided byd@K 2 2t 2 F S RdzOI
alumni department.

REVIVING

Revivim is a teacher educatipnogram located at the Hebrew University of
Jerusalerd ¢ KS LINE 3 NI Y Qéungledthusiastiaid conmnittédNE R dzO S
educators who are able to teach Jewish tart culturein Israeli noareligious state

" We recently learned that Melamdim is undergoing significantcttiral changes for the coming year. We
will include a summary of these changes in the final report.

18 http://www.gse.upenn.edu/degrees_programs/fpe seje.php

' http://www.revivim.huiji.ac.il/english.asp
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schoolsn a relevant, engaging and pluralesstnanner.In Israel, high school students
in the nonreligious school systewiten lack familiaritywith basic Jewish sources
leading to negative attitudes towards Jewish culture. The goal is to expose Israeli
youth to the richness of theifewishheritage in order to strengthen Jewish identity.

Revivim is a fouyearprogram with its fellows graduating with aéhelor of Arts

anda Master of Artan Jewish studiess well as teacher certification. Each cohort
comprises 25 students who commit to tdam the secular Israeli school system for a
minimum of four years following graduation. Beginning in their second year of study,
Revivim students engage in supervised field work, gaining 300 hours of classroom
experience.

Due to the paucity of mentors ithe schools, Revivi@mploys university faculty as

pedagogical advisors whaye able toact as both mentor and university supervisor.
Upon graduationRevivim provides graduates witim-going supporin their first two

years ofteaching including privae mentoring and periodic group seminars.

Revivim is funded by both the AVI ClH&undation and theHebrew Uhiversity. The
fellowsreceivea partial stipend for living expenses analf their universitytuition
costs

[TEACH FIRST (ENGLRRD

Teach First ian independennon-profit organization whose goal ie encourage top
graduatesrom British universitieswho would not normally enter teaching, to teach
for at least two years in challenging secondary schodishgland. Teach First ses/
to address educational disadvantage by transforming exceptional graduates into
effective, inspirational teachers and leaders in all fields.

Teach Firspffers a very different model for teacher education, providing a useful
point for thinking through lernative options for Jewish teacher education
programs. The differences between Teach First and the other programs will be
explored in the coming sections.

The model can be described asemploymentbased routgor teacher education,
meaning that tle program's core is located in the classroom where participants are
employed as fultime teachersFounded in 2003, the program is inspired by the
American programJeach for AmericaThe Teach First program aimsgiace top

20 http://www.teachfirst.org.uk/
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notch teachers into schoola economically distressed neighborhoods. Graduates
commit to teachfor a minimum of two years.

The program combingsractical teaching experience, teacher education, aadrses
that equip fellows to be leaders in their chosen careers. Prior to takprtgeir
teachingposts in thefall term, the fellowsattend a sixweek residential training
course (theSummerlnstitute) to learn basic principles of teachirigach Teach First
school receives-Z fellows The fellow works as a fully independent teaclwth
mentors provided by the school and field supervisor support from faculty@ta
university.

In the first year, participantaork asuncertified teachers in secondary schoolghey
continuein the second yeao teach ascertified teachers.A 2006 report on Teach
First showed that approximateB0%of participantscontinue to teach beyonthe
two year requirement’

Once fellowshavecompletal their two yearsfor Teach First andavemoved into

their chosen careefwhich may be in teachingpusiness or the nonprofit sectpthey
become Teach Firsambassador® Alumni are invited to participate in aannual
program of activities designed to support the developmenthair leadership skills
and to maintaimalink with teachingn orderto provide future benefits for education.

It is mportant to note that the concept of retention is defined by Teach Firstin a
broad sense to include retention of teachers in the field of education, and also
retention of alumni as agents who will work on behalf of the field of education.
Ongoing leadetsp development, by intention, makes Teach First alumni attractive

to employers, thus garnering some corporate sponsorships for Teach First desiring to
gain access to alumni. Teach First regards the interface of alumni with business as a
success. They dexpect many alumni who leave for business careers to return to
teaching at a future point in timeSince its inception in 2003 the program has

attracted an increasing number of applications. The current cohort consists of 400
fellowsselectedfrom 1600 aplicants.

Teach First is funded by corporations, ldmasinessand participatingschools. The
a0K22fa LI & ¢SFOK CANRG wmp: 2U0singthist St f 26 Q2
model, the program haseached economic sustainability.

2 http://www.teachfirst.org.uk/ofsted
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The Teach First Programme

Mission: To address educational disadvantage by transforming exceptional graduates into effective, inspirational
teachers and leaders in all fields

N

Competencies

Communication  Humility, Respect & Empathy Leadership Initiative & Creativity Resilience
Teamwork Personal Responsibility Self Evaluation Problem Solving Knowledge

Knowledge Experience
= Summer Institute = Skills through Teaching * Teaching
* (Qualified Teacher Status = Skills Master Classes * Cock Up Club
(QTS) = School Projects * Summer Projects at
= Tanaka Business School = And much more... Supporter Organisations
sessions on Marketing, * Networking and Careers
Finance & Strategy ‘_I Workshops
» Teach First Conference S * Coaching
= Critical Friends Groups Teach First Ambassadors * Teach First Masters
: Rﬁhﬁnﬁp;::re... Leaders in their Fields * And much more...
Job Opportunities & Career support
Programme of Benefits and Incentives
Volunteering & Training Opportunities —
Social, Networking & Other Events
;> And much more... <

Sourcehttp://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf

DelLeTEvaluation. Not for distribution without permission of thien Joseph Foundation. August 2R08. P a g e | 42


http://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf
http://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf

A COMPARISON OEACHER EDUCATION BRAMS

Interviews with each of the five other program directéosused on the following
areas:

1. Thevisionof the programin the field of teacher education.

2. Areas in which the program wants itmpactteaching.

3. The economienodel upn whichthe program is built.

4. Recruitment.

VISION

Like DeLeT Jidive programsconstitutea response to thehallenges of teacher
recruitment, trainingand retention. The programs focusn the following three
areas:development of knowledge and skillslawish studieéwith the exception of
Teach Firstthe study of educational theory and practiaedthe practical
integration of these two areas into the school environmentlerthe guidance of
trained mentors.

Devdopment of knowledge and skills in Jewish studies

Pardes, Melamdim and Revivim place great emphasis on the acquisition of Jewish
knowledge. While they do attempt to integrate teaching practice into the program,
there is a much smaller emphasis on teactlskiljs relative to DeLeT and the

University of Pennsylvania. DeLeT and University of Pennsylvania programs both
emphasize teaching skills, with a much smaller emphasis on the acquisition of Jewish
learning. A major difference between DeLeT and the Usityeof Pennsylvania is

that the latter demands a high level of Jewish knowledge as a condition for
acceptance.

Study of educational theory and practice

In terms of practice, we use the amount of time spent in the classrasiime best

indicator to distinguish betweethe LIN2 3 NJ Y & ® ¢SIFOK CANRUG NBIL
Y2RSt ¢ Ay KAOK LI NIAOALIyidGa Ortm8 O2 dzNA ¢
as the teacher of record, with mentorship, field educator support and enrichment

courses during the school year. DelLeT and UntyesEPennsylvania employ an

80% modek with 80% of time in classroom and increasing levels of class room
responsibility over the course of the program. In both cases, due to state laws

participants cannot serve as the teacher of record while enrohesl ¢credential

LINE ANJ Y l'd GKS 20KSNJ SYyR 2F GKS aLISOG N
Melamdim and Pardes with participants who spend approximately 5% of their time
engaged in classroom teaching.
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Table Two: Overview of Teacher Education Programs

Pardes

Melamdim

University of Penn

Revivim

Teach First

Obijective (to
recruit and
LINB LI- NB X (

Grade Level focus
(Elementary/ MS/
H9

Ideal number of
fellows

Emphasis oX

Teaching time

Generaland Jewish
Studieseachers for
Jewish Day Schools.

Jewish Studies teachers for
Jewish day schools

Jewish fuidies teachers for
Jewish day schools

Jewish studies teachers fg

Jewish day schools

Jewish studies teachers for
secular Israeli schools

High school teachers in
all sibject areas in
Britain. (not a Jewish
program)

Commitment to
teach after
graduation

Mentors provided
by program

University
Support

Elementary Middle Elem/ MS/ HS School HS HS HS HS
School
24-32 12-15 10-15 on the American track First year, currently five 25 Currentlyhave400
(12-16 per campus fellows. Idedly 8-10 fellows
Pedagogy with Jewish Content Jewish Content. Pedagogy Need a high Jewish Content. Pedagogy
enrichment in Jewish| Course®n pedagogy and Course®on pedagogy and level ofJewishsubject Course®n pedagogy and
content on a weekly | methodology are integrated methodology are integratethto | matter expertise to be methodology ae integrated
basis into the program but are not the program but are not the accepted into the program but are not
the major component. major component. the major component.
80% of year 3¢ 4 weels ofstudent teaching | One hour a week in different 80% of year 2"%yearc 2hours teaching a 10 of year
once a year. schools in Israel. Three week week
teaching inNorth America 3“yearc 3 hours teaching a
week
4" yearc 5 hours teaching a
week
No 3 years 3 years Verbal non binding 4 years 2 years
commitment
Yes During 3 ¢ 4 week teaching Yes Yes Pedagogical advisors who Yes
period perform both the functions of
ClinicalEducators/ No No Penn supervisors mentoring and of supervising. [Tytors from local

Field instructors

universities
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Induction support

Certification/ Degrees

Alumni Program

Coming to Israel as part
of program

(This was brought up by
several people as an are:
of emphasis/ concern for
them)

Funding

DeLeT

Induction programs in
DeLeT schools

Pardes

Depencent on schools.
Winter retreats in America
and summer curriculum
workshops in Israel.

Melamdim

$5000 provided for schools
that provide a mentor

infrastructure. Not all schools|

take this up. Three week
summer program in Israel for
first year graduates

University of Penn
Ly O2yedzyOilAaz2
teachereducationdept.

Revivim
Voluntary
mentorship and
workshops for
those interested

Teach First

Coaches and a peer
network

Qredentialin both
campusesMAT at
Brandeis University,
Boston

JS teachers with amptional
MA throughShoolman
Graduate School of Jewish
EducationHebrew College,
MA

JS teachers with an MA
through Tel Aviv University

M.S. Edand Teaching
Credential

BA, MA and
TeachingCredential

English certification

Yes, and in development

Yesand, in development

No

To be coordinatedhrough
the universities alumni dept.

Singular events

Ambassador program for
those that stay in
profession and those that
leave.

No

(HUC does offer alumni
the opportunity to study
in Israelafter graduation

Program is in Israel bug
not a formal part of the
program

Yes, high emphasis on
integration of educator with
Israel

Not yet

Israeli program

N/A

Philanthropic, university
and other donors

Primarily philanthropic

Philanthropic with
organizationakupport

Building edowment,
philanthropic and the
university

Philanthropic and
the university

Corporate funding and
schools fund the program.
The schools pay 15% of th
fellows salary to Teach
First

Infrastructure for
Dewelopment

University development
department.

No significantlevelopment
infrastructure

No details

Developmentdepartment at
Penn and a board of
overseers for the program

No

Developmeniposition
within Teach First

Age of program and
graduates.

Started2001. 94
graduates.

Started 2000. 65 graduatey

Started in 2005.

New program.

Started in 1999. 95
graduates.

Started in 2001. Approx.
1000
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In terms of educational theory, the key distinctimthe manner in which theory is
taught. Does the program create an integrated framework by which all course work
relates in a coherent fashion to the teaching process? Or, is the program based on
mandatory and elective courses that are not connectedre another in an explicit
fashion for the student? DelLeT and University of Pennsylvania are located at the
GFdzt £ LINRPOSaaé¢d SyR 2F GKS aLISO0NMzyo !
which emphasize knowledge and course work, rather than the teachiogeps. In

the middleof the spectrumare Teach First and Revivim. Teach First uses a
combination of mentorship and enrichment courses to create a coherent theoretical
framework for grappling with the teaching process, but its model is not as extensive
or as integrated as the DeLeT and University of Pennsylvania models. Revivim relies
on pedagogical advisors who supervise the student both at the university and while
teaching at the schools to help them with the integration process. However, at
Hebrew Urversity the courses themselves are not integrated into a single
conceptual framework.

Practical integration

Practical integration refers to two processes, the integration of 1) theory and
practice and 2) Jewish angeneral studies. In all programs cogdrby our research,
the integration process takes place under the guidance of trained mentors.

The integration of theory and practice

DeLeT offers a sophisated model for integrating theory and practice, which plays
out in a systematic fashion as the teacher candidate develops skills and knowledge
through experience. Through the course of a year, fellows implement six inquiries,
which enables them to ingrate coursework with actual teaching. The inquiries
develop in terms of their complexity. The fellow starts the year building single
lessons and ends with complete units and a portfolio. The field instructor/clinical
supervisor plays an important role bglping the fellow manage the continual
interactions of theory and practice and university/college and the school classroom.

A similar approach to integration exists at the University of Pennsylvania programs.
At Revivim, integration is part of the prognabut less intensively. At Teach First, the
back and forth which is part of the integrative process, mostly occurs in meetings
with mentors; the emphasis is on teaching practice, with less attention paid to
educational theory. Pardes and Melamdim ordgus on teaching practice during

the relatively short student teaching period, thus transitioning between academy
and classroom is a relatively small part of the program.
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Jewish Educational

Theory and Practical

Practice
r N A )

Knowledge vs
Teaching Skills

Integration

. . ntegration of educational theory
Educational practice in terms of

e N\ with classroom practice
time in classroom: *DeLeT and University of
Teach First (100% time), DeLeT eeatans e
Em phaS|S on Jewish and University of Pennsylvania conversation, back and forth,
kn0W|edge: Pa rdes, (80%), Revivim (20%), Pardes between university and school
. . and Melamdim (5%). experiences.
Melamdim, Revivim LG4 I .
\ y eac f|rst and Rewmm =
Integration of theory into classroom
. J \ primarily focused on discussions
Theory is presented as with mentor/field education.
coherent framework focused *Pardes and Melamdim - focus on
(" h on teaching process or as practice mostly occurs in the period
Emphasison teaching coursework: in which a fellow teaches in
classroom.
skills: DelLeT and * DeLeT and University of \_ J
. . Pennsylvania are located on s ~
UmverSIty Of full process end of spectrum.
Pen nSylva nia * Revivim, Teach First in middle Integration of Jewish and General
\_ y, Studies

*Melamdim, Pardes focus on
course work

* DelLeT offers the only model in

/ which Jewish and General studies are
integrated.
g j
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The integration ofgeneral and Jewish studies

The second focus of integration in tBeLeT program is the integration of general
and Jewish studies. We observed three variants in the DeLeT program:

1. General studies teachers who integrate Jewish content, ideas and experiences
into their teaching. This includes development of a vision @f taodevelop an
GAYGSANY GABS Odzf GdzNB¢ Ay | WSgAaK RI @&

2. Jewish studies teachers who know how to integrate general concepts into their
curriculum.

3. Anintegrated person who serves as a role model for a Jewish life that participates
in the laiger secular society in a natural way.

Regardinglewish andjeneral studies, only DeLeT offers iategratedmodel of

Jewish andjeneralstudies The DeLeT fellow is expected to grapple with the

connection of general (secular) adelvishstudies within a dwish school.The

University of Pennsylvania focusars pedagogywhile other Jewish programs focus

on the Jewislknowledgecontent

AREAS OF IMPACT

How does a program translate its broader educational vision into a strategy to
impact the experience an individual teacher, school and community? The
following areas provide an answer to this question:

1. The program provides pipelinefor new teachers into Jewish education, in the
context of school and community.

2. Delivery of a program thatevelogsteache-leaders who are qualified to teach,
are motivated and successful, and who are provided with an induction framework
to maximize their chances of success.

3. Ongoing professional development for veteran teachers who serve as mentors.

4. Contributiontowards anoverall change in the educational culture of a specific
school.

5. An alumni program which provides ongoing support.

6. Partnerships with schools and other academic institutions.

Pipeline for new teachers into the community

All the programs aim to recruit andqvide quality teachers for schools. The primary
difference between the programs is the extent of the geographical area covered and
the awareness among local schools that the program exists.

Teach First is an example of a program that supplies teach&@made (in Britain).

Qx

CKSNE Aa || KAIK tS@St 2F | gl NBySaa yz2y3
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the Jewish programs, Pardes also works with Jewish schools nationwide and (at least
among the heads of schools we talked with), there is a high tf\alareness of the
program. Melamdim works with schools nationwide but few heads of school we
interviewed are aware of the progranProgram administrators at Melamdim view

name recognition as one of their current challenges.

In comparison, DeLeT idacal program working in the Boston, Los Angeles and San
Francisco areas. Of the four interviews conducted with-BetheT heads of schools
(intentionally selected for their location outside of the main DelLeT cities), all are

aware of DeLeT but know littebout the program.¢ KS | yAOGSNERAGE 2F t
program is a new initiative whose aim is to supply teachers to local schools and is still
untested in this area.

Introduction of teacher leaders into the schools who are qualified to teach,
are motivated and successful.

All six programs aim to graduate teachers who are motivated and qualified to teach.

| SFRa 2F &a0OK22f FIYAfAINI 6AGK 020K 5S[ S¢
lacking the same level of teaching preparation and readinesstoteath 5 S[ S¢ Q&
graduates. Several heads of DeLeT schools stated that they generally do not hire
new teachers without independent classroom experience, but they are willing to

make an exception for DeLeT graduates given the extensive levetlafss

prepardion. We think it is likely that heads of schools in more peripheral areas will
hire people with less classroom experience, but further research is needed. Indeed
Pardes graduates are hired by schools despite their relative lack of teaching
experience.None of the school heads knew enough about Melamdim to answer
guestions in this area.

A key difference between Teach First and the other programs is that the Teach First
fellow works as an independent teacher after only six weeks of a summer institute.

ThRS LINEP IANJ Y NEBf le&darshp wbiliiektS nadigate the2imtif) &

difficulties along with the support provided by mentor and field educat&chools

I NB gAfftAy3a (G2 KANB GKS FStt263 o0laSR 2y
excellent tea@hers.

All the programs use the concept of teacHelS | R S NA ® ¢tKS 02y OSL

f SFRSNX Aad RSFTAYSR 0& (GKS WSgAAK SRdzOI GA:
teacher who will lead a school in areas such as curricular development, introducing
initiatives and taking on leadership responsibility. Teach First is the only program

that formally focuses on leadership development in a systematic way, including
courses/workshops on marketing, finance and strategy for current fellows and
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alumni. The progm places great emphasis on recruiting fellows with leadership
gualities and experience.

In which areas is the new teacher prepared to teather programs and schools
criticizeDeLeT graduates for their low level of Jewish knowledge. On one hand,
DeleT graduates mostly teach in elementary schools where extensive Jewish
knowledge is not as important for teacher success. However, fellows and alumni
who come to DelLeT without a rich Jewish educational background, report that they
do not feel prepared t@each Jewish studies even on the elementary level.

Heads of (DeLeT and n@reLeT) schools are generally concerned about the lack of
Hebrew skills among teachers trained by any of these programs. They feel that none
of the current teacher education progms are producing graduates with necessary
Hebrew skills.

Impact on veteran teachers who serve as mentors

DeLeT and University of Pennsylvania place a strong emphasis on mentors, both in
regard to the benefits received by the student teacher and vetéeacher alike. In
Teach First, Pardes and Melamdim programs the mentor serves to benefit the young
teacher, but mentorship is not seen as part of a larger strategy that benefits the
veteran teacher as well. Nor do these programs view mentorship ast@gyrfor
changing school culture and retaining qualified staff. Revivim does not have a
schootbased mentor program.

Building a momentum of change in specific schools

DeLeT, Revivim and Teach First try to establish ongoing relationships with schools,
with the hope that a critical mass of teachers will associate with the program and
yield school change over time. The University of Pennsylvania has the same goal,
with an explicit focus on schools in the local Jewish community. Pardes and
Melamdim seek tanaintain aconnection withparticularschools for the purpose of
annual job placement of fellows, and not because of a vision for school change.

Alumni programs aimed at support and retention

All the programs aren different stagesvith the developmenbf a alumni program

¢ S| OK aGuhadsddndelprovides an example of a sophisticated and highly
developed alumni programPardeshas an alumni support program, which is now
undergoing development with a grant from JJF. DeleThs imitial stages of
developing an alumni network and support program, with the upcoming alumni
retreat as a springboard for future work. The other programs have not begun to
develop an alumni program.
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A contribution to the field of education through partnerships between
schools and academic institutions

DeLeT was the first program in the field of Jewish education to introduce the model
of universitysdool partnerships for the purpose of teacher educati Theschoot
basedapproach emphasizes practical teaching experience rather than a degree
program locaed almost entirely at the university. The University of Pennsylvania
program seems to be inspired by the DeLeT model.

The university/scholgpartnership model might be gaining appeal. Some schools on
the West Coashave approached HUC with the idea of working together to create
professional development schools. Under the direction of university faculty,
teachers would desigard implement learningexperiences for themselves, other
teachersand students.

FINANCIAINFRASTRUCTURE

Comparing the financial infrastructure different teacher educatiorprograms i
complexand timecconsuming task. For this reason, we broach the topic tentatively,
with the goal of providing starting points for discussion and future resedsdues
include:

1. Length of program and its impact on cost.

2. Expense of providing academic grounding through a univelsisgd
curriculum.

3. Diversity of income sources.

4. Elements contbuting to thecostof graduatnga participant (e.g., cost of
mentors, clinical educators, Israel travel, etc.).

5. Type ofdegree/credentiabnd expertise a graduate receives. Hovesthe
value of a eéaching credential compare to expertise in Jewish suljetter?

6. Type of reparation a fellow receiveks a salary comparable to a stipend?

The following are some outstanding points of comparison which serve as starting
points for a discussion and further research in this area.

All the Jewishprograms are pilanthropically drivenwith either JJF or AVI CHAI as a
major donor. In comparisoi,eachFirst offers an alternative model blisiness and

school partnershig {AAYATFAOlIyGtes ¢Sl OK- CANARGOQA
sustaining and enables the progrdamreach large numbers of teachers and

students.
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Tuition is a major component of prograrostand is handled in different ways. At

Tel Aviv Univeaty, tuition for Melamdim fellows comes out of a Universitind that

is earmarked for Jewish study. Aseault, Melamdim does not calculate Tel Aviv
University tuition as a prograost. In contrast, all other academic institutions or
institutions of high learning which are associated with Jewish teacher programs (i.e.,
Brandeis, HUC, Hartman) factor taitias part of program costs. This means that
each teacher education program needs to raise funds to cover or reduce téftion.

Teach First is an independent organization that provides the academic learning
framework that is not tied to a tuition model cliated by an academic institution. In
addition, Teach First places more emphasis on teaching experience and less on an
academic program. The result is substantially lower tuition costs than the other
programs.

Teach Firstellowsare paida salarnby theschool As the teacher of record, the

fellow receives a salary rather than a stipend, lowering the cost per student to the
program. DeleT, Pardes, Melamdim and Revivim provide stipends, resulting in the
need to raise money to cover that benefit. Unisy of Pennsylvania does not offer

a stipend.

The discussion of program finances is expandest as partof the discussion on the
role of philanthropy and the nature of the business model needed to sustain an
effective teacher education program.

[RECRUITMENT

Not enough information was collected during interviews about recruitment
practices, although all the programs admitted to struggling in this abe.eT

Pardes, Melamdim, and University of Pennsylvania program directors desire
collaboration between Jewish education programs in order to deal with the shared
problem.

Pardes and Melamdim express frustration at the lack of cooperation between the
different programs. They both feel that their expertise in subject matter is a perfect
fit with the DeLeT focus on pedagogy and are convinced that there is room for
collaboration, perhaps with the Jim Joseph Foundation acting as a funder/facilitator.
The director &the University of Pennsylvania also feels that there should be more of
a coordinated effort with regards to recruitment. She argues that the correct
approach is to recruit geographically; programs should direct applicants to one or

ZLy 11/ Qa OFasSs GdaGAazy Aa y2i0 OKINHSR:S gAlGK GKS [/ 2ff
However, cost of tuition is still calculated as part of the program cost.
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another based on locain. The approach is problematic that some programs are
basedin Israel, with participants choosing to spetueb years abroad.

CONCLUSIONS ABOUTBEIN THE CONTEXTTHE FIELD OF JEMWVIS
TEACHER EDUCATION

Thecomparison of DeLeT to other teacher edtion programs points to the
following major issues.

1.

Reflective practitioners

Fellows benefit tremendously from a large amount of teaching experience that is
embedded within a coherent theoretical framework focused on the teaching
process, on the integrain of theory and practice, and on Jewish and general
studies. DeLeT is the only program that explicitly attempts to integrate Jewish
andgeneral studies. This latter aspect is strongly emphasized at HUC and to a
lesser extent at BrandeidA result of he strong emphasis on integration is
graduates who have an especiakgflective approacho educationin general,

and Jewish education in particular.

Mentor development
DeLeT focuses on mentor development as an intentional outcome of the
educational prgram. This is not the case for the other programs.

Ongoing relationships with schools

By developing an ongoing relationship with schools, DeLeT increases its potential
to impact theoverall culture ofaschool The result of an ongoing relationship is
the increased likelihood of a simultaneous presence of one or more fellows, one
or more alumni, and mentors and former mentors who work at the school. The
overall result, formally, is a large presence of DeLeT "personnel” in the school.

Tension between pdagogy and Jewish subject matter

Each program has a different emphasis on pedagogy and Jewish subject matter.
No program is structured to fully develop expertise in both areas. Each program
Is satisfied that its graduates attain skills in a particulaasand hopes that

alumni will pursue further learning opportunities to strengthen areas in which
they are weak. Opportunities to do so include: post graduate study, summer
programs, alumni support or other-service programs.

Weak Jewish knowledge
Unles DelLeT fellows come into the program with substantive Jewish knowledge,
they will not graduate with the knowledge needed to teach Jewish studies
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