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EXECUTIVE SUMMARY 

DeLeT (Day school Leadership through Teaching) is a teacher education program run 

out of Brandeis University and Hebrew Union College ς Los Angeles (HUC-LA).  The 

ǇǊƻƎǊŀƳΩǎ ŦƻǊƳŀƭ Ƴƛǎǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ƛǎ άrecruitment, preparation, induction, 

retention and ongoing support of new daȅ ǎŎƘƻƻƭ ǘŜŀŎƘŜǊǎΦέ1  From its inception in 

the 2001/2 academic year through June 2008 the 94 fellows graduated the program. 

The program consists of two summers at each institution and a year of classroom 

teaching with one day a week on campus.  The DeLeT fellows teach alongside one or 

ǘǿƻ ǾŜǘŜǊŀƴ ǘŜŀŎƘŜǊǎ όάǘŜŀŎƘŜǊǎ ƻŦ ǊŜŎƻǊŘέύ ǿƘƻ ǎŜǊǾŜ ŀǎ ǘƘŜƛǊ ƳŜƴǘƻǊǎΦ  ¢ƘŜǊŜ ŀǊŜ 

field instructors who are employed by Brandeis and HUC to offer support for the 

fellow at the school during the training year.  Each fellow receives full tuition 

scholarship and a stipend.  In addition, in some of the DeLeT schools, DeLeT alumni 

are able to participate in an induction support program in their first year of teaching 

and a two year Beginning Teacher Network in Boston. 

The core problem that DeLeT was founded to address is the difficulty day schools 

have in recruiting, training and retaining quality teachers.  This report is 

commissioned by the Jim Joseph Foundation (JJF) to evaluate the benefits that DeLeT 

offers American Jewish day schools in this area of teacher education.   

¶ How does the DeLeT model contribute to an overall solution to the difficulties 

day schools experience in recruiting, training and retaining quality educators?   

¶ How might the DeLeT model be most effectively shaped educationally, 

sustained economically and scaled in terms of numbers of graduates to 

address the challenges of recruitment, training, and retention facing the 

teaching profession in Jewish education?  

¶ How might DeLeT become part of a larger strategy for providing pre-service 

and in-service training and support for Jewish educators alongside the goal of 

recruiting and retaining quality day school teachers? 

The DeLeT evaluation ran from January through the end of July 2008 and consisted of 

two equally important components.  The first component consisted of gathering 

data, and the second component included the continual refining and shaping of the 

evaluation questions and methodology based on lessons learned and ongoing 

dialogue with the two DeLeT institutions and other DeLeT stakeholders.    

                                                   
1
 http://www.delet.org  

http://www.delet.org/
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Work included: 

¶ One hundred and six telephone and face-to-face interviews and four focus 

groups with key stakeholders and support staff, field instructors, mentors, 

alumni, fellows, heads of school and other teachers at DeLeT affiliated 

schools.   

¶ Site visits to the Brandeis and HUC-LA campuses and four DeLeT affiliated day 

schools.   

¶ Interviews with key actors, including David Ellenson (President, Hebrew Union 

College); Jehuda Reinharz (President, Brandeis University); Laura Lauder 

όŦƻǳƴŘŜǊ ŀƴŘ Ƴŀƛƴ ŀŘǾƻŎŀǘŜ ƻŦ ǘƘŜ άǾŜƴǘǳǊŜ ǇƘƛƭŀƴǘƘǊƻǇƛŎέ ŦǳƴŘ ǘƘŀǘ ŦǳƴŘŜŘ 

DeLeT for its first six years); and Richard Marker (chair of the DeLeT national 

advisory committee that disbanded in July 2007).    

¶ Interviews with heads of six other teacher education programs, including the 

tŀǊŘŜǎ 9ŘǳŎŀǘƻǊǎ tǊƻƎǊŀƳΣ ǘƘŜ {ƘŀƭƻƳ IŀǊǘƳŀƴ LƴǎǘƛǘǳǘŜΩǎ aŜƭŀƳŘƛƳ 

program, the new Jewish teacher education program at the University of 

tŜƴƴǎȅƭǾŀƴƛŀΣ IŜōǊŜǿ ¦ƴƛǾŜǊǎƛǘȅΩǎ wŜǾƛǾƛƳ ǇǊƻƎǊŀƳΣ ǘƘŜ bŜǿ WŜǿƛǎƘ Teacher 

Project and Teach First in England.  

¶ Interviews with four heads of community day schools (Atlanta, Chicago, New 

York and Toronto) who are not affiliated with DeLeT were interviewed.   

¶ A literature review.  

¶ Conference calls and meetings with the researchers and Chip Edelsberg, 

Sharon Feiman-Nemser and Michael Zeldin. Feedback received from Feiman-

Nemser and Zeldin on an early draft of the report at the end of May 2008 and 

a draft of this final report at the end of June 2008 was particularly useful.   

 

THREE CONTEXTS IN WHICH DELET OPERATES 

The report is structured around three major contexts in which DeLeT operates.  Each 

ŎƻƴǘŜȄǘ ƛƳǇŀŎǘǎ 5Ŝ[Ŝ¢Ωǎ ŀōƛƭƛǘȅ ǘƻ ŎƻƴǘǊƛōǳǘŜ ǎǳŎŎŜǎǎŦǳƭƭȅ ǘƻ ǘƘŜ ƭŀǊƎŜǊ ŀǘǘŜƳǇǘ ōȅ 

the American Jewish community to recruit and retain excellent teachers.   These 

contexts are:  

1. Schools 

The schools associated with the program, in terms of the benefits that fellows, 

mentors, alumni and heads of school feel they receive from their participation in 

DeLeT.   
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2. The field of Jewish education 

The field of Jewish education beyond the particular schools associated with 

DeLeT.  We conducted initial research on other teacher education programs and 

on schools that do not work with DeLeT.  Our goal is to understand how DeLeT 

integrates into the field of teacher preparation and in-service training, a field that 

represents the larger strategy in the American Jewish community for addressing 

the issue of recruitment, preparation and retention of quality teachers.  

3. Philanthropy and the business model needed to effectively sustain, develop, 

and expand a teacher education program 

Philanthropy is a vital part of the business model upon which many teacher 

education programs rest.  We examine the role philanthropy plays in DeLeT and, 

through a comparison to other programs, ask if it is possible for DeLeT to develop 

a business model in which philanthropic money becomes part of a more diverse 

income base.  We also examine development scenarios that might enable DeLeT 

to move from a program currently focused on Boston, Los Angeles and San 

Francisco to the national arena. 

CONTEXT ONE: DELET IN SCHOOLS 

Two levels of analysis are conducted.  First, a descriptive account of the benefits that 

school-based stakeholders ς fellows, alumni, mentors and heads of schools ς feel 

they receive, or might receive, through affiliation with DeLeT.  Second, an analysis of 

the conditions which must be met for a professional education program offered by 

an institution outside the day school (in this case Brandeis and HUC-LA) to impact the 

recruitment and preparation of quality educators and their retention.   

BENEFITS TO FELLOWS, ALUMNI, MENTORS AND HEADS OF SCHOOLS 

1. Fellows 

The 2007/8 fellows are very satisfied and express tremendous appreciation for 

the benefits they receive from the program.  The only area of reservation comes 

from HUC fellows regarding the lack of a teaching license.  However, this issue 

has since been resolved for the coming year, with the program having received 

State of California accreditation.  The following are major benefits the fellows 

report receiving from DeLeT. 

¶ Tremendous support, guidance and an impressive academic program. 

¶ The opportunity to focus on the educational process with relatively little 
financial stress. 

¶ A professional community of teacher-leaders.  

¶ Receiving a credential. 
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¶ Help in the job placement process. 

¶ !ƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŜȄǇƭƻǊŜ ƻƴŜΩǎ Jewish identity within a professional 
development framework.  

2. Alumni  

Like the fellows, most alumni express great appreciation for the benefits they 

received, and for the skills and abilities that constantly prove useful in their 

professional lives.  Many alumni cite on-going learning and a formal alumni 

support network as the greatest potential benefit DeLeT might provide in the 

future.  The following are major benefits that alumni report receiving from DeLeT. 

¶ Financial aid to help complete a teaching credential (now provided as part 

of the program on both campuses) or graduate degree. 

¶ Induction support by way of an induction mentor and new teachers 

support program. 

¶ On-going relationships, at an informal level, with DeLeT faculty and other 

DeLeT alumni from their own cohort. 

¶ Professional skills they see as exceeding those of other teachers in their 

schools; specifically, skills that enable them to: reflect on their work, feel 

confident, take on leadership roles in the school, contribute to curriculum 

planning and integrate Jewish and general studies. 

3. Mentors 

Like fellows and alumni, mentors express tremendous appreciation for the 

benefits accrued through their association with DeLeT.  Some point to the low 

level of financial remuneration for their work as mentors, but they also point to 

benefits that make participation worthwhile.  These benefits include: 

¶ Professional development, including monthly learning sessions with other 

mentors. 

¶ Opening up leadership and professional opportunities in the school. 

¶ Fulfillment of a desire to contribute.  Mentors see themselves as 

responsible for the future of Jewish day school education and view 

mentoring as a way to express that responsibility.  For this reason they are 

willing to work with the symbolic stipend provided by DeLeT. 

4. Heads of school 

There was more variety among heads of school in regard to appreciation of 

5Ŝ[Ŝ¢Ωǎ ōŜƴŜŦƛǘǎΦ  !ƭƭ ǎŜŜ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ōŜƴŜŦƛǘǎ ŦƻǊ ǘheir veteran teachers who 

work as mentors.  Some, but not all, see DeLeT as a source of talented staff, and 

are willing to hire DeLeT fellows despite a lack of experience.  Others view the 

presence of the fellow as a favor to the university/college program or a 

contribution to American Jewish education but not as a direct benefit to the 
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school.  Some also view the presence of DeLeT as a source of prestige for the 

ǎŎƘƻƻƭΣ ŀƴŘ ƘŀǾŜ ǇǳōƭƛŎƛȊŜŘ 5Ŝ[Ŝ¢ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƴŜǿǎƭŜǘǘŜǊ ŀƴŘ ōȅ ƻǘƘŜǊ ƳŜŀƴǎΦ  

Beyond general publicity, none of the schools attempt to educate parents or 

ōƻŀǊŘ ƳŜƳōŜǊǎ ŀōƻǳǘ 5Ŝ[Ŝ¢Ωǎ Ǝƻŀƭǎ ƻǊ ǘƘŜ ōŜƴŜŦƛǘǎ ǘƘŜ ǇǊƻƎǊŀƳ ōǊƛƴƎǎ ǘƻ ǘƘŜ 

school, with the exception of one Boston area school that has made an effort to 

involve the board. 

CONDITIONS FOR IMPACTING QUALITY OF DAY SCHOOL TEACHING IN 

SCHOOLS 

DeLeT represents a working assumption that through professional education 

programming offered by outside institutions it is possible to make a positive 

contribution to the problem of recruitment and preparation of quality educators and 

their retention in Jewish schools.  For this assumption to work, the research 

literature points to a need to link the pre-service training and induction stages of the 

professional career cycle to the issues of recruitment and retention. Weak 

preparation, low salaries and the lack of organizational structures in schools, in 

combination, lead to higher attrition (Darling-Hammond, 1997).  As a result of poor 

working conditions, many graduates who finish their required or perceived obligation 

to their preparation/induction programs feel validated to move on and explore other 

alternatives to school teaching after only a small number of years in the profession 

(Humphrey and Wechsler, 2008). 

To properly evaluate DeLeTΩǎ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ teaching excellence, we therefore need 

ǘƻ ǳƴŘŜǊǎǘŀƴŘ 5Ŝ[Ŝ¢Ωǎ ƻǾŜǊŀƭƭ ŀǇǇǊƻŀŎƘ to recruitment, pre-service training, 

induction, retention and continuing professional development.  

²ƘƛƭŜ 5Ŝ[Ŝ¢Ωǎ Ǿƛǎƛƻƴ ŦƻŎǳǎŜǎ ƻƴ ŀƭƭ ŦƻǳǊ ǎǘŀƎŜǎ ƻŦ ǘƘŜ ǘŜŀŎƘƛƴƎ ƭƛŦŜ-cycle - 

recruitment, training, induction and retention/continuing professional development 

(CPD) - it is clear that the major benefits that the program currently offers the 

teaching profession in Jewish education are in the preparation and induction phases.  

DeLeTΩǎ ǎǘǊŀǘŜƎȅ ƻƴ ǊŜŎǊǳƛǘƳŜƴǘ ŀƴŘ ǊŜǘŜƴǘƛƻƴκ/t5 ƘŀǾŜ ȅŜǘ ǘƻ ōŜ Ŧǳƭƭȅ ŘŜǾŜƭƻǇŜŘΦ   

Recruitment 

After the national DeLeT organization was disbanded, HUC and Brandeis each 

assumed responsibility for recruitment for their respective campuses.  While we are 

very impressed with the fellows with whom we met, there is currently a low 

applicant to fellow ratio.  Issues surrounding measurements of success in the area of 

recruitment are complex.  Comparative research on recruitment numbers and 

strategies from other MAT and teacher education programs is needed. 



DeLeT Evaluation. Not for distribution without permission of the Jim Joseph Foundation. August 22, 2008.   P a g e | 6 

The following are starting points for future research and strategic planning:  

1. Teach First, a nationwide teacher induction program in England attracts 1600 

applications and accepts 400.   While obviously working in a public school 

context, the 4-to-1 application achieved by Teach First does beget the question, 

how are they doing it?  Are the strategies pursued by Teach First applicable to 

Jewish education?   

2. Other Jewish teacher education programs also report difficulty in recruiting.  Is 

the problem of recruitment universal to all Jewish teacher education programs?  

If so, is the problem the result of the poor quality of recruitment strategies, lack 

of resources, objective lack of interest or a larger perception within the Jewish 

community of teaching as an undesirable career?  

3. There is room to collaborate with other Jewish teacher education programs, in 

North American and Israel, to create a broader conscription effort that is focused 

on day school education.  DeLeT and some of the other programs are interested 

in pursuing a joint recruitment strategy. 

4. The current recruitment effort stands apart from the actual work done in schools.  

We wonder if DeLeT could work with schools and other local communal 

organizations to recruit promising teachers. The schools or local community 

organizations could help in finding candidates they want to sponsor, and in turn 

DeLeT would provide the program to enable candidates to become outstanding 

educators in that school and community.  

Programming aimed at retention  

DŜ[Ŝ¢Ωǎ ǇƻǘŜƴǘƛŀƭ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ ǘƘŜ ǊŜǘŜƴǘƛƻƴ ƻŦ ǉǳŀƭƛǘȅ ǘŜŀŎƘŜǊǎ Ǉƭŀȅǎ ƻǳǘ ƛƴ ǘǿƻ 

ways: 

1. By actively working/supporting program alumni in their first years in the field 

and then through on-going contact.  

2. Through work with veteran educators who serve as mentors.   

Lƴ ǘƘŜ ǎŜŎƻƴŘ ƻŦ ǘƘŜǎŜ ǘǿƻ ŀǊŜŀǎΣ 5Ŝ[Ŝ¢Ωǎ ƛƳǇŀŎǘ ƛǎ Ƴƻǎǘ ŀǇǇǊŜŎƛŀǘŜŘ ōȅ ǎŎƘƻƻƭǎΦ  

Mentors report tremendous benefit from the intellectual stimulation that 

accompanies their work and from participation in the monthly seminar with other 

mentors and university staff.  Heads of school universally view the benefits to 

mentors as one of the most positive outcomes of DeLeT for their school.   

Regarding alumni, both Brandeis and HUC offer induction support.  The Brandeis 

program is part of the larger new teacher support network sponsored by the Mandel 

Center.  At HUC mentor support is available, but not all alumni are aware of the 
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option.  The DeLeT programs on both campuses sponsor community-wide learning 

events on an occasional basis, and they try to help individual alumni who seek 

subsequent learning opportunities (e.g., offering financial support for two alumni to 

attend the Pardes summer curriculum workshop), but these latter activities do not 

constitute a systematic approach to the support and retention of alumni and former 

mentors.      

CONTEXT TWO: DELET IN THE FIELD OF JEWISH TEACHER EDUCATION 

DeLeT is compared to the following five teacher education programs: 

1. The Pardes Educators Program 

2. The Shalom Hartman Institute Melamdim Program 

3. The Hebrew University Revivim Program 

4. University of Pennsylvania M.S. Ed. Degree in Religious Education: Jewish 

Education 

5. Teach First (England) 

The goal of comparing programs is to: 

1. Understand the possibilities for designing and funding teacher education.  

Comparison enables examination of the assumptions upon which DeLeT is 

built and the range of alternatives that DeLeT might pursue in the future. 

2. Gain perspective on the unique added value of the DeLeT program vis-à-vis 

other programs.   

3. Gain insights into areas where collaboration between DeLeT and other 

programs might contribute to the larger goal of recruitment, training and 

retention of excellent teachers in Jewish education. 

The comparison of DeLeT to other teacher education programs points to the 

following major issues. 

1. Reflective practitioners  

Fellows benefit tremendously from a large amount of teaching experience that is 

embedded within a coherent theoretical framework focused on the teaching 

process, and on the integration of theory and practice and of Jewish and general 

studies.  DeLeT is the only program that explicitly attempts to cultivate capacity 

for the integration of Jewish and general studies.  This latter aspect is strongly 

emphasized at HUC and to a lesser extent at Brandeis.  A result of the strong 

emphasis on integration is graduates who have an especially reflective approach 

to education in general, and to Jewish education in particular. 
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2. Mentor development 

DeLeT focuses on mentor development as an intentional outcome of the 

educational program.  This is not the case for the other programs. 

3. Ongoing relationships with schools 

By developing an ongoing relationship with schools, DeLeT stacks the odds in 

favor of impacting the overall culture of a school.  The result of an ongoing 

relationship is to increase the likelihood of a simultaneous presence of one or 

more fellows, one or more alumni, and mentors and former mentors who work at 

the school.  The overall potential result - in formal terms - is a large presence of 

DeLeT personnel in the school.   

4. Tension between pedagogy and Jewish subject matter 

Each program has a different emphasis on pedagogy and Jewish subject matter. 

No program is structured to develop expertise in both areas.  Each program is 

satisfied that its graduates attain skills in a particular area and hopes that alumni 

will pursue further learning opportunities in order to strengthen areas in which 

they are weak.  Such opportunities include: post graduate study, summer 

programs, alumni support and other in-service programs.   

5. Weak Jewish knowledge 

Unless DeLeT fellows come into the program with substantive Jewish knowledge, 

they will not graduate with the knowledge needed to teach Jewish studies 

beyond elementary school.  Even at the elementary school level, many DeLeT 

fellows and graduates do not feel confident teaching Jewish studies.  Like DeLeT, 

the University of Pennsylvania program focuses on pedagogy rather than Jewish 

knowledge.  However, unlike DeLeT, University of Pennsylvania requires a high 

level of Jewish knowledge as a condition for acceptance to the program. 

6. Local nature of DeLeT program 

5Ŝ[Ŝ¢Ωǎ ǇǊƛƳŀǊȅ ƛƳǇŀŎǘ ŎƻƴŎŜƴǘǊŀǘŜǎ ƻƴ ǎǇŜŎƛŦƛŎ ǎŎƘƻƻƭǎ ƛƴ [ƻǎ !ƴƎŜƭŜǎΣ .ƻǎǘƻƴ 

and San Francisco. In comparison to Teach First and Pardes, DeLeT is a local 

program.  

7. Systematic development of leaders 

5Ŝ[Ŝ¢Ωǎ Ƴƛǎǎƛƻƴ ǘƻ ŎǊŜŀǘŜ άǘŜŀŎƘŜǊ ƭŜŀŘŜǊǎέ Ŏŀƴ ōŜ ƻōǎŜǊǾŜŘ ƛƴ ǘƘŜƛǊ ƳƻǘƛǾŀǘŜŘ 

and confident graduates who are also involved in different initiatives in the 

school in which they teach. However, in comparison to Teach First, DeLeT does 

not explicitly educate for leadership. 
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8. Alumni network/support system 

No systematic development of DeLeT alumni along the lines undertaken by Teach 

First is taking place.  First steps in this direction are taking place with the 

upcoming alumni retreat, but even then, we are unaware of any developed plan 

that will allow DeLeT to build on energies created by the alumni retreat in a 

systematic way.  Pardes is actively developing an alumni network with the 

support of JJF.  Collaboration in this area might benefit the different Jewish 

teacher education programs. 

9. Possibilities for diversifying income base 

DeLeT is currently donor driven, and like the other Jewish teacher education 

programs, highly dependent on a single major donor.  Teach First provides a 

model for ways in which the alternative development of resources can take place, 

in particular by turning to corporate sponsorship and salaries paid by schools.   

While the British and public school context makes for important differences 

between DeLeT and Teach First, we think the latter nevertheless provides 

important food for thought and a starting point for a focused inquiry into the 

possibility for developing the economic basis of Jewish teacher education.  

10. Possibilities for increasing recruitment numbers  

Teach First provides a model for nationwide recruitment.  The program attracts 

large numbers of applicants and produces large numbers of graduates supported 

by an economically sustainable model.  Again, despite the differences, the Teach 

First model provides a stimulating point from which to think through the 

problems currently experienced by all the Jewish education programs in the area 

of recruitment.   

11. Collaboration to improve recruitment 

Directors of all Jewish teacher education programs feel there is room for 

collaboration to improve recruitment, possibly with the assistance of JJF.  

CONTEXT THREE: PHILANTHROPY AND THE BUSINESS MODEL NEEDED TO 

SUSTAIN AN EFFECTIVE TEACHER EDUCATION PROGRAM 

5Ŝ[Ŝ¢Ωǎ ŦǳƴŘƛƴƎ ǿŀǎ ƛƴƛǘƛŀƭƭȅ ŀǊǊŀƴƎŜŘ ōȅ [ŀǳǊŀ IŜƭƭŜǊ [ŀǳŘŜǊΣ ǿƘƻ ǇǳƭƭŜŘ ǘƻƎŜǘƘŜǊ ŀ 

ǇƘƛƭŀƴǘƘǊƻǇƛŎ Ŏƻŀƭƛǘƛƻƴ ǘƻ ŎǊŜŀǘŜ ŀ άǾŜƴǘǳǊŜ ǇƘƛƭŀƴǘƘǊƻǇƛŎ ŦǳƴŘΦέ  ¢Ƙƛǎ ŦǳƴŘ raised six 

Ƴƛƭƭƛƻƴ ŘƻƭƭŀǊǎΣ ǿƘƛŎƘ ŦƛƴŀƴŎŜŘ ǘƘŜ ƭƛƻƴΩǎ ǎƘŀǊŜ ƻŦ Ŏƻǎǘǎ ƻŦ 5Ŝ[Ŝ¢ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǎƛȄ ȅŜŀǊǎ 

of the program.  The money Lauder raised enabled a program that funded full tuition 

scholarship and a $25,000 living stipend per fellow per year, salary stipends of 

approximately $2000 to $3600 for one or two veteran teacher mentors, and salary 

for the university-based field educator who works with the fellow during the school 
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year.  An estimate provided by the programs and supported by the numbers in the 

tables below shows an approximate cost of $80,000 per student. 

At this point in time, the initial Lauder organized fund has ended and DeLeT is in a 

transition period in which an alternative business model to the Lauder fund is being 

formulated.  JJF agreed to provide funds for the 2008/09 cohort while at the same 

time commissioning this evaluation of DeLeT to assist in the decision-making process 

about future funding.  Towards that end, this report addresses the question of how 

future JJF funding might contribute towards building a business model not only to 

sustain the current program, but also to scale it to reach significantly more than the 

current 15 to 20 graduates a year.  What needs to happen for DeLeT to move from a 

program based primarily in Boston and Los Angeles to a national program?  How 

might JJF funding contribute to the process?   

The analysis conducted in the body of the report shows that at both campuses, the 

development basis of the DeLeT program is weak.  Unless the institutions procure 

endowment level funding, which to date has not happened, there is not currently 

enough of a development strategy in place to sustain DeLeT past the current JJF 

funding period.  Currently, no attempt is being made to develop a strategy to sustain 

DeLeT as a local Boston, Los Angeles and San Francisco program, and to grow it into 

the national program that the original funders envisioned. 

In the body of the report, we attempt to sketch out many different ideas and 

scenarios for developing a business model for DeLeT.  Some ideas may be less 

feasible than others, but they should be discussed as part of a larger ongoing 

discussion between JJF, HUC, Brandeis, other funders as well as other teacher 

education programs.  This discussion is vital to the larger goal of finding a national 

level solution to the challenges of teacher recruitment and retention in day schools.   

Recreating a national DeLeT organization and advisory structure is an important first 

step towards realizing a nationwide program.  The advisory group might be made up 

of lay leaders, researchers, educational professionals and funders interested in 

Jewish day schools in North America. This group would work with the DeLeT 

campuses (and potentially, other programs) on the variety of issues mentioned in the 

report (recruitment, funding, retention, etc.). The two DeLeT campuses express 

interest in teasing out the structure of such a group and in being a part of building 

the advisory group and working with it.  Recreating a national level DeLeT 

organization wouƭŘ ŀƭǎƻ ōŜ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ǎǘŀǘŜƳŜƴǘ ŀōƻǳǘ 5Ŝ[Ŝ¢Ωǎ ƴŀǘƛƻƴŀƭ ǎǘŀǘǳǊŜΦ  

At the very least, a lay-led advisory committee should be created for each program.  
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We suggest a two-pronged development model.  Alongside the development of a 

national program for recruiting, training and retaining excellent teachers, there is 

also a need to develop a business and educational model for engaging local 

communities.  On this level, there is much to learn from the track record of DeLeT in 

Boston, Los Angeles and San Francisco.  If a development officer is hired on each 

campus, we believe that a very promising community oriented development strategy 

will develop.  This will include work to develop local partnerships with businesses, 

funders, agencies and the schools themselves.  If DeLeT pursues this strategy with 

Jewish communities, such as Dallas or Phoenix, communities suffering acute 

shortages of qualified Jewish educators, the likely results will be farther reaching 

than the current focus on Boston and Los Angeles.  Work with local communities 

might happen by way of a national extension program run out of HUC and Brandeis, 

or it may develop through local universities. 

In conclusion, the accomplishments of the first six years places DeLeT in a position to 

build on experience, a claim that few others can make.  A serious strategic planning 

process accompanied by the development of enthusiastic lay leadership in the form 

of a national level advisory committee has the potential to generate support for a 

much larger scaled project.  In the report, we suggest many ways for restructuring 

the current organizational model to diversify income sources, increase branding, and 

increase awareness of DeLeT within schools among potential applicants to the 

program and potential donors.  We hope that these suggestions will serve as points 

from which to start the discussion, planning, and formative research process that will 

take DeLeT to the next step.  That discussion will hopefully include the DeLeT 

partners, major funders, representatives from local and national Jewish communal 

institutions with an interest in education, and other Jewish teacher education 

programs. 
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INTRODUCTION 

DeLeT (Day school Leadership through Teaching) is a teacher education program run 

out of Brandeis University and Hebrew Union College ς Los Angeles (HUC-LA).  The 

ǇǊƻƎǊŀƳΩǎ ŦƻǊƳŀƭ Ƴƛǎǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ƛǎ άrecruitment, preparation, induction, 

retention and ongoing support of new daȅ ǎŎƘƻƻƭ ǘŜŀŎƘŜǊǎΦέ2  From its inception in 

the 2001/2 academic year through June 2008 the program graduated 94 day school 

teachers. The program consists of two summers at each institution and a year of 

classroom teaching with one day a week on campus.  The DeLeT fellows teach 

ŀƭƻƴƎǎƛŘŜ ƻƴŜ ƻǊ ǘǿƻ ǾŜǘŜǊŀƴ ǘŜŀŎƘŜǊǎ όάǘŜŀŎƘŜǊǎ ƻŦ ǊŜŎƻǊŘέύ ǿƘƻ ǎŜǊǾŜ ŀǎ ǘƘŜƛǊ 

mentors.  There are field instructors who are employed by Brandeis and HUC to offer 

support for the fellow at the school during the training year.  Each fellow receives full 

tuition scholarship and a stipend.  In addition, in some of the DeLeT schools, DeLeT 

alumni are able to participate in an induction support program in their first year of 

teaching and a two year Beginning Teacher Network in Boston.   

DeLeT is an example of the development of a high quality Jewish teacher preparation 

program and its institutionalization at two major establishments of higher learning in 

ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΦ  ¢ƘŜ ŦƛǊǎǘ ǎƛȄ ȅŜŀǊǎ ƻŦ 5Ŝ[Ŝ¢Ωǎ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ōƻǘƘ ǇǊƻƎǊŀƳǎ 

focused on the work needed to set up the program, understanding and answering 

the needs of fellows and graduates, and establishing working relationships with 

participating schools.  

5Ŝ[Ŝ¢Ωǎ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ǊƻǳƎƘƭȅ ōǊƻƪŜƴ Řƻǿƴ ƛƴǘƻ ǘƘǊŜŜ ǇƘŀǎŜǎΦ  ¢ƘŜ ŦƛǊǎǘ ǘǿƻ ȅŜŀǊǎ 

focused on developing a religiously inclusive and high quality academic program with 

an innovative curriculum that bridges the fields of Jewish and general studies. The 

subsequent two years involved the development of an induction support program 

for graduates. Finally, during years five and six, the institutional directors began to 

grapple with the challenges of sustaining the program financially, alumni 

development and other challenges that will take DeLeT into the future.  This report is 

viewed as an important part of the current formative process that DeLeT is going 

through. 

THE CORE PROBLEM 

The core problem that DeLeT was founded to address is the difficulty day schools 

have in recruiting, training and retaining quality teachers.  Research on Jewish 

education and equivalent research on other school systems in America show a 

                                                   
2
 http://www.delet.org  

http://www.delet.org/
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looming crisis in recruitment and preparation of new teachers.3 Ben-Avie and Kress 

(2006) found that nearly a quarter (24%) of both Judaic and general Studies 

educators are newly hired, with most employed to replace current educators.  At the 

same time, nearly half (46%) of all day school educators are over the age of 50 and 

will likely retire within ten years.  Alongside an aging workforce there is high turnover 

among younger and more inexperienced teachers. Under these circumstances, many 

administrators resort to employing teachers without credentials to fill vacancies.  

Before DeLeT was launched, the routes to Jewish teacher certification were 

university/college based (within the frameworks of graduate level programs), 

constructed as Bachelors of Education programs at local Hebrew Colleges, or offered 

as licensure programs through courses provided by local Boards of Jewish Education. 

Thus, DeLeT ϦōǊƻƪŜ ǘƘŜ ƳƻƭŘέ ǿƘŜƴ ƛǘ ƭŀǳƴŎƘŜŘ a Jewish teacher education program 

that integrates first-class academic instruction with extensive student-teaching 

experience in schools.  It was nothing less than a paradigm shift for the field, and its 

influence is seen in recently launched programs such as the Jewish teacher education 

program at the University of Pennsylvania which follows a similar design. 

This report is commissioned by the Jim Joseph Foundation (JJF) to evaluate the 

benefits that DeLeT offers American Jewish day schools, and explore the following 

questions: 

¶ How does the DeLeT model contribute to an overall solution to the difficulties 

that day schools experience in recruiting, training and retaining quality 

educators?   

¶ How might the DeLeT model be most effectively shaped educationally, 

sustained economically, and scaled to address the challenges of recruitment, 

training and retention facing the teaching profession in Jewish education?  

¶ How might DeLeT become part of a larger strategy for providing pre-service 

and in-service training and support for Jewish educators alongside the goal of 

recruiting and retaining quality day school teachers?  

TWO DELET NARRATIVES ς LOCAL AND NATIONAL 

As with all complex evaluation projects, the initial months of research are a period in 

which the researchers become acquainted with the story at hand.  The DeLeT 

evaluation was challenging because of the existence of two distinct DeLeT narratives 

that currently co-exist in uneasy relationship.  One narrative is local ς the focused 

work of Brandeis and HUC-LA DeLeT programs with fellows and their host schools in 

                                                   
3
 See discussion of this issue in the literature survey located in Appendix 4 of this document. 
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the Boston, Los Angeles and San Francisco areas.  The second narrative is national ς 

the desire of the original funders and JJF to see a nationwide strategy for grappling 

with the problems of recruiting and retaining excellent teachers in Jewish day school 

education.  Each narrative is a distinct part of the larger DeLeT story, and each has 

very different implications for evaluating DeLeT.   

Most DeLeT schools are located in the greater Boston and Los Angeles areas, and to a 

limited extent, in the Bay Area.  In this sense, DeLeT is a local rather than national 

program.  On one hand, the local focus is positive; by focusing on schools in a 

particular geographical community, DeLeT is more likely to impact those schools in a 

meaningful way.  In addition to one or more fellows who currently work at the 

school, a number of DeLeT schools employ present and/or past mentors and alumni.  

The probable result is an accumulative impact on school culture and the ability to 

reach a potentially critical number of staff members.   

We should note that the lack of baseline description of DeLeT schools before they 

joined DeLeT makes it difficult within the scope of this research project to provide a 

definitive answer about impact on school culture.  What is clear to us is that within 

schools where there is a significant DeLeT presence, there is a buzz about DeLeT; all 

interviewees indicated that the program is contributing to the school.  However, as 

discussed below, the contribution is mostly at the level of informal processes that are 

ƘŀǊŘ ǘƻ ǉǳŀƴǘƛŦȅ ŀƴŘ ŘŜŦƛƴŜ ŀǎ ŀ ǎǳōǎǘŀƴǘƛŀƭ ŀƴŘ ǎȅǎǘŜƳŀǘƛŎ ŦƻǊƳ ƻŦ άƛƳǇŀŎǘέ ƻƴ 

school culture.   

wŜƎŀǊŘƛƴƎ 5Ŝ[Ŝ¢Ωǎ ǿƻǊƪ ǿƛǘƘ ǎŎƘƻƻƭǎΣ ǿŜ ǊŜŎŜƛǾŜŘ ŀ ǘǊŜƳŜƴŘƻǳǎ ŀƳƻǳƴǘ ƻŦ ǇƻǎƛǘƛǾŜ 

feedback, as reflected in this report.  The university/college-school model that DeLeT 

continues to develop is an effective model for introducing and nurturing motivated 

and talented teachers to Jewish day school education.  Thus, if we want to 

understand how a teacher education program might impact the individual graduates 

and Jewish day schools, DeLeT provides a useful case study.  By way of DeLeT we can 

understand the challenges that the Brandeis and HUC-LA programs encountered, the 

strategies the institutions employed to overcome such challenges, areas of 

measurable success, and other areas where work remains to be done.    

When DeLeT is viewed by way of the national narrative, the outcome is more 

complex and our conclusions are tentative.  DeLeT was originally imagined as a 

national solution to address the problem of recruiting and retaining excellent day 

school teachers who also serve as leaders in the field.  From this perspective there 

ŀǊŜ ǘǿƻ ǇǊƛƳŀǊȅ ǿŀȅǎ ǘƻ ƳŜŀǎǳǊŜ 5Ŝ[Ŝ¢Ωǎ ƛƳǇŀŎǘΣ ōȅ ǿŀȅ ƻŦ ƛǘǎ ƎŜƴŜǊŀƭ ƛƴŦƭǳŜƴŎŜ ƻƴ 

the field of Jewish education and vis-à-vis numbers and geography. 
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Regarding the general influence on the field of Jewish education, examples include: 

research on the program, the model that DeLeT provides the field for inducting 

quality educators into Jewish education and for developing the curriculum 

integration of Jewish and general studies, and the MAT degree in Jewish education.  

The second means for evaluating nationwide impact is to look at numbers and 

geography, as measured by scale of recruitment, the number of graduates currently 

working in the field, the number and location of schools that employ graduates or 

host DeLeT fellows.   

!ǘ ǘƘŜ ŦƛǊǎǘ ƭŜǾŜƭΣ 5Ŝ[Ŝ¢Ωǎ ǇǊŜǎŜƴŎŜ ƛǎ ǿƛŘŜƭȅ ŦŜƭǘΦ  aƻǎǘ ƴƻǘŀōƭŜ ƛǎ ǘƘŜ ǇƻǘŜƴǘƛŀƭ 

impact of current research conducted by Dr. Eran Tamir at the Mandel Center at 

Brandeis, and research on the new program at the University of Pennsylvania.  DeLeT 

has also placed the challenge of induction onto the map of Jewish education. 

At the second level, it is clear that DeLeT is not currently providing a national 

solution.  The primary presence of the program is felt in the greater Boston and Los 

Angeles areas, with limited regional impact surrounding these cities (see appendix 

six).  More importantly, regarding numbers and geography, there is no clear 

development plan currently in place to take DeLeT from the local to national level.  It 

is important to note that the program heads at Brandeis and HUC-LA are grappling 

with the issue.  At present much work remains to be done to develop a 

comprehensive development strategy tƻ ǘŀŎƪƭŜ ƛǎǎǳŜǎ ǎǳŎƘ ŀǎ ŘƛǾŜǊǎƛŦȅƛƴƎ 5Ŝ[Ŝ¢Ωǎ 

income base, branding and positioning strategy, recruitment and alumni and board 

development.  Without completing these steps, the Brandeis and HUC-LA programs 

will find it difficult to significantly increase numbers of graduates and geographical 

area of impact.   

We want to stress that there are no magical solutions for successfully moving 

DeLeT from a local to a national story.  The reasons why DeLeT is not currently a 

national program, in terms of numbers and geography, are complex and the 

solutions will only come out of a sustained and focused program of discussion and 

ǊŜǎŜŀǊŎƘ ǘƘŀǘ ǿƛƭƭ ŀŎŎƻƳǇŀƴȅ 5Ŝ[Ŝ¢Ωǎ ŦǳǘǳǊŜ ƎǊƻǿǘƘΦ  Lƴ ǘƘƛǎ ǎǇƛǊƛǘΣ ǘƘŜ ǇŀƎŜǎ ƻŦ ǘƘƛǎ 

report provide a framework for understanding the issues involved for scaling DeLeT 

into a national solution for recruiting and retaining excellent day school educators.  

THREE CONTEXTS FOR Ub59w{¢!b5LbD 59[9¢Ω{ CONTRIBUTION TO JEWISH 

SCHOOLING 

With the above distinction between local and national narratives in mind, this report 

provides an overview of the main issues involved in recruiting, training and retaining 

quality educators.  The report is structured around three major contexts in which 
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5Ŝ[Ŝ¢ ƻǇŜǊŀǘŜǎΦ  9ŀŎƘ ŎƻƴǘŜȄǘ ƛƳǇŀŎǘǎ 5Ŝ[Ŝ¢Ωǎ ŀōƛƭƛǘȅ ǘƻ ǎǳŎŎŜǎǎŦǳƭƭȅ contribute to 

the larger attempt by the American Jewish community to recruit and retain excellent 

teachers.   These contexts are:  

1. Schools 

The schools associated with the program in terms of the benefits that fellows, 

mentors, alumni and heads of school feel that they receive from their 

participation in DeLeT.   

2. The field of Jewish education 

The field of Jewish education beyond the particular schools associated with 

DeLeT.  We conducted initial research on other teacher education programs and 

on schools that do not work with DeLeT.  Our goal is to understand how DeLeT 

integrates into the field of teacher preparation and in-service training, a field that 

represents the larger strategy in the American Jewish community for addressing 

the issue of recruitment, preparation and retention.  

3. Philanthropy and the business model needed to sustain, develop, and expand a 

teacher education program 

Philanthropy is a vital part of the business model upon which many teacher 

education programs rest.  We examine the role philanthropy has played in DeLeT 

and, through a comparison to other programs, ask if it is possible for DeLeT to 

develop a business model in which philanthropic money becomes part of a more 

diverse income base.  We also examine development scenarios that might enable 

DeLeT to move from a program currently focused on Boston, Los Angeles and San 

Francisco to the national arena. 

METHODOLOGICAL OVERVIEW 

The DeLeT evaluation ran from January through the end of July 2008 and consisted of 

two equally important components.  The first was gathering data.  The second was 

the continual refining and shaping of the evaluation questions and methodology 

based on ongoing dialogue with the two DeLeT institutions and other DeLeT 

stakeholders.    

THE DATA GATHERING PROCESS 

The data gathering process, included: 

1. One hundred six telephone and face-to-face interviews, and four focus groups 

with key stakeholders and support staff at each of the Brandeis and HUC-LA 

campuses, field instructors, mentors, alumni, fellows, heads of schools and 

other teachers at DeLeT affiliated schools.  Among the alumni, a greater 
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weight is placed on the first and second cohorts in order to gain the 

perspective of alumni working in the field for the largest possible number of 

years.  Appendices one and two provide an overview of the interviews carried 

out to date.  

2. Site visits to the Brandeis and HUC-LA campuses and to four DeLeT affiliated 

day schools, one each in San Francisco and LA, and two in Boston.  Site visits 

and later work included interviews with development and recruiting staff, 

along with other key faculty members.  See appendix three for details. 

3. Interviews with key actors including: David Ellenson (President, Hebrew Union 

College); Jehuda Reinharz (President, Brandeis University); Laura Lauder 

όŦƻǳƴŘŜǊ ŀƴŘ Ƴŀƛƴ ŀŘǾƻŎŀǘŜ ƻŦ ǘƘŜ άǾŜƴǘǳǊŜ ǇƘƛƭŀƴǘƘǊƻǇƛŎέ ŦǳƴŘ ǘƘŀǘ ŦǳƴŘŜŘ 

DeLeT for its first six years); and Richard Marker (chair of the DeLeT national 

advisory committee that was disbanded in July 2007).  See appendix two for 

details.   

4. Interviews with heads of five other teacher education programs, including the 

Pardes Educators Program, the ShŀƭƻƳ IŀǊǘƳŀƴ LƴǎǘƛǘǳǘŜΩǎ aŜƭŀƳŘƛƳ 

program, the new Jewish teacher education program at the University of 

tŜƴƴǎȅƭǾŀƴƛŀΣ IŜōǊŜǿ ¦ƴƛǾŜǊǎƛǘȅΩǎ wŜǾƛǾƛƳ ǇǊƻƎǊŀƳΣ ŀƴŘ ¢ŜŀŎƘ CƛǊǎǘ ƛƴ 

England.  In addition, four heads of community day schools (Atlanta, Chicago, 

New York and Toronto) who are not affiliated with DeLeT were interviewed.  

Dr. Mark Silk, Director of the Jewish New Teacher Project, provided us with 

invaluable insights into the world of mentoring.  In an effort to gain 

perspective on the philanthropic issues involved, we also interviewed David 

Roth, a philanthropist who donates to Jewish education and who works as a 

consultant in the area. 

REFINING AND SHAPING EVALUATION QUESTIONS AND METHODOLOGY 

Parallel to the data gathering process we conducted a continual process of reflection 

and feedback in order to best shape the evaluation questions and organizing 

framework.  This process included: 

1. Conference calls and meetings with the researchers (either as a group or 

individually) and Chip Edelsberg, Sharon Feiman-Nemser, and Michael Zeldin, 

as listed in appendix three. Feedback received from Feiman-Nemser and 

Zeldin on an early draft of the report at the end of May 2008 and a draft of 

this final report at the end of June 2008 was particularly useful. 

2. The use of academic literature and information on other teacher education 

programs and schools that are not affiliated with DeLeT. 
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The calls and meetings, literature and perspective gained from research on other 

programs and schools not affiliated with DeLeT proved invaluable for bringing into 

focus the larger picture, and in helping to clarify the research questions.   

CONTEXT ONE: DELET IN SCHOOLS 

In this section we examine the nature of the contribution of DeLeT to the teaching 

profession at the affiliated day schools. We begin by providing an overview of 

benefits, actual and potential, that 2007/8 fellows, alumni, mentors and heads of 

school indicate that DeLeT provides.  In the subsequent sections we examine broader 

contexts of the field of teacher education and the American Jewish community. 

OVERVIEW OF BENEFITS TO SCHOOLS 

The distinction made in the introduction between local and national DeLeT narratives 

enables us to see the first four years of DeLeT as primarily a local story ς focused on 

the successful development of the program in the Boston and Los Angeles areas.  

Currently the program directors are thinking through ways to develop DeLeT into a 

national program.  This report follows a similar logic.  We begin in this section with 

ǘƘŜ άƭƻŎŀƭέ ς the particular benefits that DeLeT is bringing to key stakeholders in 

DeLeT affiliated schools, including: fellows, alumni, mentors and heads of school. 

LOCATION OF DELET SCHOOLS AND ALUMNI 

As appendix six shows, schools with which DeLeT has most intensive contact are 

located in the greater Boston, Los Angeles and San Francisco areas.  Almost all 

schools that host DeLeT fellows are located in these regions and 73% of alumni work 

in these regions.   

In this section, we will largely focus on the benefits for the 14 schools that have 

hosted a DeLeT fellow, and in some cases, also employ DeLeT alumni. 

FELLOWS  

The fellows are extremely satisfied with their DeLeT experience to the point that we 

encountered very little substantial criticism of the program.  Fellows report receiving 

the following major benefits from DeLeT: 

1. Tremendous support, guidance and an impressive academic program 
a. An academic program designed to enable integration of university and 

school-based experiences, and of instruction in Jewish and general 
studies in schools. This is achieved through the implementation of a 
series of inquiries during the course of the year. These inquiries provide 
an opportunity for the fellows to connect theory and practice in a 
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developmental fashion through the course of their year. They analyze 
their teaching in specific contexts and learn to adapt their decisions to 
specific situations. Their portfolios, which they assess at the end of 
their year, allow fellows to reflect on their achievements and also form 
a guiding model for use during their lives as professional teachers.   

b. Field instructors/clinical educators and mentors providing guidance and 
support.  

2. The opportunity to focus on the educational process with relatively little 
financial stress 

HUC makes short-term interest-free loans to students facing financial 
challenges. They also assist them in applying to other sources for loans and 
financial assistance. 

3. A professional community of teacher-leaders  
a. Exposure to peers and other educators who are passionate about 

education and Jewish education.  
b. Work with experienced professionals who open their classrooms, share 

their knowledge and treat fellows as colleagues. 
c. Fellows see themselves as developing-teachers and feel comfortable 

participating in educational discourse with those around them.  Many 
ŘŜǎŎǊƛōŜ ǘƘŜƛǊ ƳŜƴǘƻǊǎ ƛƴǘŜǊŀŎǘƛƴƎ ǿƛǘƘ ǘƘŜƳ άŀǎ ŜǉǳŀƭǎΦέ ¢ƘƻǎŜ ǿƛǘƘ 
teaching experience feel they enter into a partnership with mentor-
teachers. Even beginning teachers ǊŜǇƻǊǘ ōŜƛƴƎ ŀǎƪŜŘΣ ά²Ƙŀǘ Řƻ ȅƻǳ 
ǘƘƛƴƪΚέ 

4. Receiving a credential 
a. Current fellows (as of the 2007/8 school year) at Brandeis receive an 

MAT and a state teaching license in one year. This is a major appeal of 
the program, and also a reason many fellows readily accepted the drop 
in stipend from $25K to $10K that occurred for Brandeis fellows in 
cohort six. 

b. Since its inception, HUC granted its DeLeT graduates a Certificate in Day 
School Teaching. This certificate allowed DeLeT graduates to obtain 
employment as Jewish studies teachers and in certain cases, it allowed 
its graduates to secure jobs as general studies teachers.  

c. HUC is located in the State of California which has among the most 
restrictive requirements of any state for obtaining program 
accreditation. Due to the long process required to gain state 
recognition for a teaching credential, it is only now that DeLeT at HUC 
will offer the California state teaching license beginning with cohort 
seven in 2008/9.  This is a major accomplishment and constitutes 
recognition of the quality of the educational program provided by HUC.   
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5. Help in the job placement process provided by DeLeT staff and their contacts 
with schools. 

6. Jewish identity exploration  
For some, DeLeT creates an environment that inspires fellows to start their 
own Jewish journeys. This has resulted in some alumni taking up postgraduate 
degrees in Jewish studies or spending a year in Israel.  

ALUMNI 

With the exception of some first cohort alumni at HUC who seem to have issues 

stemming from the program's first year growing pains, alumni consistently express 

positive and enthusiastic feedback about DeLeT.  Alumni report receiving the 

following benefits from their association with DeLeT.   

1. Teaching Certificate 

Since 2007/8 Brandeis has offered a MAT-JDS/DeLeT program.  From the 2008/9 

academic year, HUC will offer a DeLeT California State teaching license.  The lack of 

teacher license in California was cited as a major problem for alumni from previous 

cohorts.  Current fellows are not asked to pay tuition for the extra courses required 

for the teaching certificate as they are being integrated into the core academic 

program. 

2. Financial aid  

Financial aid is given either by DeLeT or the university/college to help alumni gain 

their credential or aŀǎǘŜǊΩǎ degree.  Those who are currently enrolled at Brandeis to 

complete their MAT (nine graduates from previous cohorts) receive stipends from 

the university, leaving them to pay a maximum cost of $6000. In previous years, 

either Brandeis or the fellows' placement school contributed financial aid to assist 

the fellows in acquiring a credential after graduation from DeLeT; (i.e., fellows in 

previous cohorts received between $4000 and $10,000 towards the year-long 

credential and/or graduate coursework).  Assistance provided fellows with longer 

term financial and planning security, enabling them to approach their professional 

futures with less trepidation.   

Our understanding is that DeLeT at HUC will offer alumni the opportunity to 

participate in completion-courses tuition free.  The completion-courses will enable 

the DeLeT alumni to complete the course requirements for the California Teaching 

Credential. 
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3. Induction Support 

On completion of the fellowship, some graduates receive an induction mentor.  On 

the West Coast, not all heads of school are aware of this aspect of the program and 

not all DeLeT graduates receive an induction mentor.  At HUC, for cohorts three 

ǘƘǊƻǳƎƘ ǎƛȄΣ ŀ ƳŜƴǳ ƻŦ ƛƴŘǳŎǘƛƻƴ ǎǳǇǇƻǊǘ ƛǎ ǇǊƻǾƛŘŜŘ ǘƻ ƎǊŀŘǳŀǘŜǎ ǘƘŀǘ ƛƴŎƭǳŘŜΣ άƧǳǎǘ 

ƛƴ ǘƛƳŜ ƳŜƴǘƻǊƛƴƎέ ŦǊom an on-site mentor, ongoing support from an induction 

ŎƭƛƴƛŎŀƭ ŜŘǳŎŀǘƻǊΣ ƴŜǿ ǘŜŀŎƘŜǊǎΩ ǎŜƳƛƴŀǊǎ ǘƘŜ ȅŜŀǊ ŀŦǘŜǊ ǘƘŜȅ ŎƻƳǇƭŜǘŜ ǘƘŜ ŦŜƭƭƻǿǎƘƛǇ 

program, field visits to resource centers around Los Angeles (for alumni in Southern 

California), and participation in DeLeT public events such as the portfolio 

presentations and the Day of Learning with educator and author Ron Berger this past 

year.  There are instances of induction support in Boston and San Francisco, which 

are not DeLeT specific. In these schools, all new teachers get an induction mentor. In 

some cases, all new teachers to the school (even if they are not new to teaching) get 

an induction mentor.  

4. Informal relationships 
a. DeLeT faculty are available to support alumni.  
b. Camaraderie, friendship and collegial relationships with peers provide 

opportunities to share ideas, curriculum, etc. Alumni report 
maintaining regular social and professional contact with alumni from 
their own cohort, even if they do not teach in the same area. 

5. Skills 

Cohorts one and two report that, five and six years after their fellowship, they are 

beginning to appreciate many skills that they acquired during the fellowship. They 

perceive that these skills give them an edge over other teachers in their schools. This 

is especially true in the following areas: 

a. Confidence  
They introduce new ideas, take on leadership roles and feel confident 
as educators in the classroom as a result of DeLeT. 

b. Curriculum planning  
They are prominent in taking the lead in developing new curriculum in 
their day schools. 

c. Integration  
They feel capable of introducing curriculum integration models into 
their school environments.  

d. School culture and not only classroom culture 
They appreciate their classrooms in the context of the whole school. 
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6. Professional development opportunities 

Alumni report feeling that DeLeT falls short in providing opportunities for on-going 

learning in a systematic fashion through the DeLeT framework.   

MENTORS 

The DeLeT framework places a huge emphasis on the role of mentors as part of a 

successful induction process into Jewish schooling.  Each fellow is paired with one or 

two mentors (in the fields of Jewish and general studies) and works with the mentor 

in the classroom for the fellowship year.  At the heart of the DeLeT mentoring 

experience are monthly meetings for mentors and academic faculty.  

The following are benefits mentors report receiving from their association with 

DeLeT.  

1. Professional development 

Mentors describe their DeLeT experience as a form of professional development.  

The monthly learning sessions with other mentors are regarded as a highlight.  

Mentors indicate that participation in DeLeT helps them professionalize their work, 

ŜǎǇŜŎƛŀƭƭȅ ƛƴ ǘƘŜ ŀǊŜŀ ƻŦ άǊŜŦƭŜŎǘƛǾŜ practiceέ ŀƴŘ άŜȄǇƻǎǳǊŜ ǘƻ ƴŜǿ ƛŘŜŀǎ ŀōƻǳt 

teaching.έ  

2. Leadership and professional opportunities 

Some mentors regard mentoring as part of a larger process of acquiring leadership 

and professional opportunities within their schools. 

a. At least two mentors also worked as clinical educators/field instructors.  
b. At one school covered in the research, faculty are aware that the head of 

school looks favorably on teachers who agree to mentor.  
c. At all schools, being chosen as a mentor is considered an honor. 

3. Desire to contribute 

A number of mentors used the term άtouching the futureέ4 in describing their 

reasons for mentoring and the rewards they receive from the experience.  These 

mentors see themselves as responsible for the future of Jewish day school education 

and view mentoring as an expression of that responsibility. 

4. Financial remuneration 

                                                   
4
 ¢ƘŜ ǘŜǊƳ άǘƻǳŎƘƛƴƎ ǘƘŜ ŦǳǘǳǊŜέ ƛǎ ŀƭǎƻ ǘƘŜ ǘƛǘƭŜ ƻŦ ŀ ōƻƻƪ ŜŘƛǘŜŘ ōȅ aƛŎƘŀŜƭ ½ŜƭŘƛƴ ŀƴŘ {ŀǊŀ [ŜŜ ŀƴŘ ƛǎ ǳǎŜŘ 

extensively in the HUC DeLeT program. 
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Mentors perceive the salary supplement they receive for mentor work (an annual 

amount of up to $36005 at HUC and $3000 at Brandeis) as symbolic, given the long 

work-hour commitment the role requires. They primarily serve as mentors out of the 

desire for professional enrichment and to contribute to the field. 

HEADS OF SCHOOL 

From the perspective of the heads of school we interviewed, the following are 

benefits that DeLeT currently brings to their schools. 

1. Professional development of teachers 

The benefit to mentors is seen by all heads of school as one of the primary benefits 

of DeLeT.  DeLeT provides a professional development process for these veteran 

teachers, with an element of prestige, without a change in career path or significant 

loss of teaching hours to the school.  Essentially DeLeT offers a means to retain 

quality teachers by offering interesting work opportunities within the school. 

2. Source for talented staff  

School heads view DeLeT as a resource for recruiting talented teachers.  At the 

extreme end of the spectrum is Cohen Hillel in Marblehead, Massachusetts, a new 

DeLeT school that would like to hire only DeLeT alumni and institute a program 

where all teachers take DeLeT classes.  At the other end of the spectrum are schools 

like Rashi (Boston) where the associate head of school notes that due to the 

economy, they are able to recruit highly qualified assistant teachers ς teachers with a 

aŀǎǘŜǊΩǎ ŘŜƎǊŜŜ and certification who are willing to accept their assistant teacher 

positions. Thus, it is hard for them to justify taking on a DeLeT fellow who is not 

available every day.  This coming year, Rashi will not participate in the program. 

Many schools are willing to hire a DeLeT fellow after graduation from the program, 

whereas they would not normally hire a first year lead teacher.  In other words, 

DeLeT fellows are viewed in a privileged position within the job market.  The DeLeT 

graduate is seen as a well-trained, high quality educator.  

3. General DeLeT benefits  

Beyond the direct association of DeLeT with the particular fellow, alumni and mentor 

at a given school, the overall impact of DeLeT on schools differs greatly from one 

school to the next.  The following are examples of general benefits that some schools 

experience from their association with DeLeT.   

                                                   
5
 This amount has been increased for the 2008/09 year 
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a. In some Boston schools, άrƻǳƴŘǎέ have been introduced and have made a big 

ƛƳǇǊŜǎǎƛƻƴΦ {ƛƳƛƭŀǊ ǘƻ ŘƻŎǘƻǊǎΩ ǊƻǳƴŘǎΣ ǘŜŀŎƘŜǊǎ ƛƴ ǘƘŜǎŜ ǎŎƘƻƻƭǎ ƻōǎŜǊǾŜ ŜŀŎƘ 

ƻǘƘŜǊǎΩ ǿƻǊƪ ŀƴŘ ŘƛǎŎǳǎǎ ƪŜȅ issues affecting their work.  

b. In Boston, a Brandeis faculty member (and former field instructor) coaches 

other teachers and heads of schools, and does not limit her work to the 

fellows. 

c. As a result of the induction program, schools realize the importance of 

inducting new teachers into their culture to facilitate a healthy integration 

into the school. Induction occurs for both beginner teachers and veteran 

teachers who are new to the school. In many cases, the faculty running 

induction programs are DeLeT mentors who feel qualified and inspired to take 

on this role.  

d. ¢ƘŜ .ŜƎƛƴƴƛƴƎ ¢ŜŀŎƘŜǊǎΩ bŜǘǿƻǊƪ ό.ƻǎǘƻƴύ ǇǊƻǾƛŘŜǎ ŀ ǎǳǇǇƻǊǘ ŦǊŀƳŜǿƻǊƪ ŦƻǊ 

new teachers in their first two years  

e. Access to DeLeT staff and association with the academic institutions is seen as 

positive and useful (e.g., fundraising; intellectual and academic association). 

f. DeLeT reflects the ǎŎƘƻƻƭΩǎ ǇƘƛƭƻǎƻǇƘȅ, allowing for a more natural integration 

ƻŦ 5Ŝ[Ŝ¢Ωǎ ǇƘƛƭƻǎƻǇƘȅ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻǿƴ ŎǳƭǘǳǊŜΦ  

4. Publicizing DeLeT 

Some schools publicize their involvement with DeLeT in the form of newsletters, 

letters to parents, and other media. They see their association with DeLeT as good 

publicity, both in regard to the university connection and the high quality of fellows 

in the school. That some of the most liked and respected teachers in the school are 

products of the program is also beneficial. 

However, even in schools where there is high appreciation for the program, 

ŀǿŀǊŜƴŜǎǎ ƻŦ 5Ŝ[Ŝ¢Ωǎ Ǝƻŀƭǎ ŀƴŘ ōŜƴŜŦƛǘǎ Řƻ ƴot extend beyond the people who are 

intimately involved with the program.  This lack of awareness is seen among parents, 

board members, and other teachers.   

We reached this conclusion through interviews with heads of schools and other 

teachers and faculty members who are not directly involved with DeLeT.  When we 

asked heads of school which parents and board members we could interview, we 

were consistently told that it is was not worth our time to interview parents and 

board members.  While some parents and board members have a general 

appreciation for the DeLeT fellow in the school, none know enough about DeLeT to 

justify an interview.  There are exceptions to this; for example, at Cohen Hillel in 

Marblehead, one board member paying the stipend for two DeLeT fellows each year. 
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SUMMARY OF BENEFITS TO FELLOWS, ALUMNI, MENTORS AND HEADS OF 

SCHOOL 

For each of the school-based stakeholders ς fellows, alumni, mentors and heads of 

schools ς we now have a detailed understanding of the benefits they receive through 

affiliation with the program.  In some cases we also learned of areas, where, from 

the perspective of a given stakeholder, there are potential benefits which DeLeT 

could still offer. 

To summarize: 

1. Fellows 

The 2007/8 fellows are very satisfied and express tremendous appreciation for 

the benefits they receive from the program.  The only area of reservation 

comes from HUC fellows regarding the lack of a teaching certificate.  However, 

this issue has since been resolved for the coming year. 

2. Alumni  

Like the fellows, most alumni express great appreciation for the benefits they 

received from DeLeT as fellows, and for the skills and abilities that constantly 

prove useful in their professional lives.  Many alumni cite on-going learning 

and a formal alumni support network as the greatest potential benefit DeLeT 

might provide in the future.  

3. Mentors 

Like fellows and alumni, the mentors express tremendous appreciation for the 

benefits accrued through their association with DeLeT.  Some point out the 

low level of financial remuneration for their work as mentors, but also point to 

benefits that make their participation worthwhile.   

4. Heads of school 

There is more variety among heads of school in regard to appreciation of 

5Ŝ[Ŝ¢Ωǎ ōŜƴŜŦƛǘǎΦ  !ƭƭ ǎŜŜ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ōŜnefits for their veteran teachers 

who work as mentors.  Some, but not all, see DeLeT as a source of talented 

staff, and are willing to hire DeLeT fellows despite a lack of experience.  

Others view the presence of the fellow as a favor to the university/college 

program or a contribution to American Jewish education but not as a direct 

benefit to the school.  Some also view the presence of DeLeT as a source of 

prestige for the school and publicize DeLeT.  Beyond general publicity, none of 

the schools attempt ǘƻ ŜŘǳŎŀǘŜ ǇŀǊŜƴǘǎ ƻǊ ōƻŀǊŘ ƳŜƳōŜǊǎ ŀōƻǳǘ 5Ŝ[Ŝ¢Ωǎ 

goals or benefits, with the exception of one Boston area school that makes an 

effort to involve the board. 



DeLeT Evaluation. Not for distribution without permission of the Jim Joseph Foundation. August 22, 2008.   P a g e | 26 

DISCUSSION ς THE ACTUAL AND POTENTIAL BENEFIT OF DELET TO SCHOOLS 

DeLeT represents a working assumption that through professional education 

programming offered by organizations outside of a school, it is possible to make a 

positive contribution to the problem of recruitment, preparation, and retention of 

quality educators in Jewish schools.  For this assumption to work, what are the major 

issues that a program based in an academic institution must address in order to 

increase the likelihood that these educators will remain in Jewish education? 

To answer this question, we move from a descriptive account of the perspectives of 

individual stakeholders within schools, to a consideration of the larger contribution 

of DeLeT to the recruitment and retention of quality teachers.   

TEACHING EXCELLENCE INVOLVES THE FULL TEACHING LIFE-CYCLE 

The research literature reviewed for this study views the development of teaching 

excellence in a holistic manner, encompassing the full professional career-cycle from 

recruitment, training and induction through continuing professional development 

and retention.  An overview of this literature is provided in appendix four. 

A critical finding in the literature is that the pre-service training and induction stages 

of the professional career cycle are intimately linked with recruitment and retention. 

Weak preparation, low salaries and the lack of organizational structures in schools, in 

combination, lead to higher attrition (Darling-Hammond, 1997).  As a result of poor 

working conditions, many graduates who finish their required or perceived obligation 

to their preparation/induction programs feel validated to explore alternatives to 

teaching after only a few years in the profession (Humphrey and Wechsler, 2008). 

A second important point made in the research literature is that the impact of 

teacher education programs has less to do with structure than substance, i.e., the 

presence or absence of several key programmatic components. In their review of 

research on teacher education programs, Zeichner and Conklin (2005), compared 

findings from studies on programs of different types, lengths, and degrees offered.  

They looked at ǊŜŎǊǳƛǘƳŜƴǘΣ ǉǳŀƭƛǘȅ ƻŦ ǘŜŀŎƘŜǊǎΩ ǇǊŜǇŀǊŀǘƛƻƴΣ ǇǊƻƧŜŎǘŜŘ ŎƻƳƳƛǘƳŜƴǘ 

to teaching, teacher retention, teacher efficacy and teacher performance. The 

inconclusive nature of their findings led them to decide that it is less helpful to focus 

on the structural differences between programs than on their substantive 

components.  

In contrast to the structure of a teacher education program, educational substance is 

of great importance. This includes: (1) a clear and common vision of teaching and 
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learning,6 (2) carefully supervised clinical experiences,7 (3) strong preparation in 

content knowledge,8 and (4) a programmatic commitment to partnering, mentoring 

and modeling.9  All these characteristics are found in DeLeT. 

Achieving success in these four substantive areas of teacher education depends on 

addressing the following core issues cited in the literature.10  

1. Integration 
A clearly articulated vision and practice for integrating teaching and teacher 
learning. 

2. Induction of new teachers 
A formal process of support and learning during the initial period of teaching 
in a school. 

3. Mentoring  
Pairing trained veteran teachers with new teachers. 

4. Learning communities  
A network of educational professionals that provides support and learning 
opportunities. 

5. School Context 
The governance and management which facilitate work, interactions and 
student learning. Good school context also provides the opportunity for 
educators to create community through everyday interactions. 

Attention to these five variables in combination enables a teacher education 

program to tackle core issues that have bearing on recruitment, training, induction, 

retention and continued professional development (CPD).  In the next section we 

ƭƻƻƪ ŀǘ 5Ŝ[Ŝ¢Ωǎ ǿƻǊƪ ƛƴ ǎŎƘƻƻƭǎ ŦǊƻƳ ǘƘŜ ǇŜǊǎǇŜŎǘƛǾŜ ƻŦ ǘƘŜǎŜ ŦƛǾŜ ǾŀǊƛŀōƭŜǎ. 

                                                   
6 A clear statement is found in the 2007 DeLeT handbook. ά¢ƘŜ 5Ŝ[Ŝ¢ ǇǊƻƎǊŀƳ ǇǊŜǇŀǊŜǎ ǊŜŦƭŜŎǘƛǾŜ ǘŜŀŎƘŜǊǎ 

with a strong beginning practice, an interest in forging meaningful connections between general and Jewish 
studies, and a desire to contribute to a vital Jewish present and future.  The program rests on a vision of Jewish 
day schools as learning communities where students can form integrated identities as they study and 
experience their dual heritage and responsibilities as Americans and aǎ WŜǿǎέΦ 
7
 Through a carefully planned experience, the fellows learn teaching competencies under the supervision of 

professionals who are able to both mentor them in their classrooms and help them integrate their practical 
experiences with the theoretical components which they learn during the year. 
8
 The fellows learn both subject specific pedagogy and general pedagogy. In addition there is also time allotted 

to Jewish subject matter on a regular basis. 
9
 The DeLeT program is characterized by its strong relationships with its partner schools, by the tremendous 

work that its mentors invest and by the emphasis on situated learning where fellows are afforded the 
opportunity to observe and practice in a supportive environment.   
10

 See the studies cited above, those in the literature review. See also, Boyd et al's (2006) investigation of 
different pathways into teaching in New York City schools; Humphrey, Wechsler and Hough's (2008) survey of 
seven alternative certification programs; and Brouwer and Korthagen's (2005) research of 24 teaching training 
programs in Europe. 
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59[9¢Ω{ ±L{Lhb !b5 tRACTICE 

A teacher education program needs a clearly articulated vision and practice for 

integrating teachers successfully into the school context in which they work (see 

ŦƻƻǘƴƻǘŜ ǎƛȄ ŀōƻǾŜύΦ  LƴǘŜƎǊŀǘƛƻƴ Ŏŀƴ ƻŎŎǳǊ ŀǘ ŀƴȅ ƳŀƧƻǊ Ǉƻƛƴǘ ƛƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŎŀǊŜŜǊ 

cycle through on-going support and addressing the needs of the teacher in the 

context of the school. 

5Ŝ[Ŝ¢Ωǎ ŦƻǊƳŀƭ Ƴƛǎǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ǘƻǳŎƘŜǎ ƻƴ ŀƭƭ ŦƻǳǊ ŀǊŜŀǎΦ  ¢ƘŜ 5Ŝ[Ŝ¢ ƴŀǘƛƻƴŀƭ 

website reads: 

During the first five years, DeLeT extended its mission to 

include recruitment, preparation, induction, retention and 

ongoing support of new day school teachers. 

Likewise, in the DeLeT 2002-т ǎǳƳƳŀǊȅ ǊŜǇƻǊǘΥ άTo counter this high attrition rate, 

DeLeT follows a multi-stage process of recruitment, preparation and induction 

support, providing the individualized assistance that beginning teachers need to 

increase the likelihood they will remain in the profession.έ 

An integrated vision focused on preparation and induction 

Of the four stages of the career-ŎȅŎƭŜΣ ǘƻ ŘŀǘŜ 5Ŝ[Ŝ¢Ωǎ Ǿƛǎƛƻƴ ŀƴŘ ǇǊŀŎǘƛŎŜ ƘŀǾŜ 

focused primarily on the preparation and induction stages.  As the above discussion 

of benefits shows, we found a consistently high level of appreciation (among fellows, 

alumni, mentors and heads of school) of benefits that DeLeT provides fellows at the 

preparation and induction stages of the program.    

5ǳǊƛƴƎ ǘƘŜ ƛƴŘǳŎǘƛƻƴ ŀƴŘ ǇǊŜǇŀǊŀǘƛƻƴ ǎǘŀƎŜǎΣ 5Ŝ[Ŝ¢Ωǎ ƛƴǘŜƎǊŀǘŜŘ Ǿƛǎƛƻƴ ŀƴŘ ǇǊŀŎǘƛŎŜ 

centers on: 1) the classroom work of the fellow, 2) the co-teaching a fellow does with 

a veteran teacher who works as a mentor and 3) the work of a field instructor/clinical 

educator who is paid by the university to work with the fellows, to help them solve 

problems and balance the sometimes conflicting demands of university and school.   

At these stages of the professional life-cycle, DeLeT is an impressive and 

comprehensive teacher education program.  In the recruitment and retention phases 

5Ŝ[Ŝ¢Ωǎ Ǿƛǎƛƻƴ ŀƴŘ ǇǊŀŎǘƛŎŜ ƛǎ ƭŜǎǎ ŘŜǾŜƭƻǇŜŘΦ  

Recruitment 

After disbanding the national DeLeT organization, HUC and Brandeis each assumed 

responsibility for recruitment for their respective campuses.  The ratio of applicants 
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to fellows accepted currently stands at approximately 1.5.11  For the 2008/9 cohort at 

Brandeis there were 28 inquiries, 9 applications, and 6 fellows accepted.  At HUC, 

there were 55 inquires, 15 applications and 10 fellows accepted.   

While very impressed with the fellows whom we met, the low applicant to fellow 

ratio questions the claim that DeLeT is attracting the best and the brightest into 

Jewish education.  High inquiry and application numbers also speak to a positive 

awareness in target populations about day school teaching as a career.   

What constitutes high inquiry and application numbers? In order to answer this 

question, comparative research on recruitment numbers and strategies from other 

MAT and teacher education programs is needed.  This was not a part of this research 

ǇǊƻƧŜŎǘΩǎ ƳŀƴŘŀǘŜΦ  

The following two data pieces provide helpful context.   

1. Teach First, a nation-wide teacher induction program in England attracts 1600 

applications and accepts 400.  The 4-to-1 application achieved by Teach First 

does beget the question, how are they doing it?  Are the strategies pursued by 

Teach First in a public school context applicable to Jewish education?   

2. Other Jewish teacher education programs also report difficulty in recruiting.  

Is the problem of recruitment universal to all Jewish teacher education 

programs?  If so, what factors contribute to the problem? 

 At the moment, recruitment for DeLeT is handled by the following means: 

1. ¢ƘŜ I¦/ ǊŜŎǊǳƛǘƳŜƴǘ ƻŦŦƛŎŜ ǊŜŎǊǳƛǘǎ ŦƻǊ 5Ŝ[Ŝ¢ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ŎƻƭƭŜƎŜΩǎ ƻǘƘŜǊ 

programs. 

2. At Brandeis the MAT program assists DeLeT with recruitment through 

advertising and marketing. 

3. Both HUC and Brandeis programs post announcements on websites and other 

internet venues. 

4. A substantial number of fellows get to the program through word of mouth or 

other informal means.   

                                                   
11

 An argument can be made that a better indicator of success is the ratio of inquiries to recruits, especially in 
the case that unsuitable candidates are discouraged from continuing the application process.  Indeed both 
programs make an effort in this regard.  As we state below, more comparative research to other teacher 
education programs is needed to determine the best method for recruitment success.  However, it does seem 
that recruitment numbers over time has dropped.  Laura Lauder recalls 150 applicants to the second DeLeT 
cohort; Richard Marker thinks those were requests for applications.  Jane West Welsh is un sure of the exact 
recruitment numbers in the early years of DeLeT.  In any case, if 150 represents the number of requests for 
applications, it is double the current rate. 
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Some suggestions: 

1. The recruitment effort stands apart from the actual work done in schools.  

Some fellows do arrive at DeLeT through schools, but this is not the product of 

a planned and ongoing effort. Could DeLeT work with schools and other local 

communal organizations to recruit promising teachers? The schools or local 

community organizations help in finding candidates they want to sponsor and 

DeLeT provides the program to enable candidates to become outstanding 

educators in that school or community.  

2. There might be room to collaborate with other Jewish teacher education 

programs, in North American and Israel, to create a broader conscription 

effort that is focused on day school education.  As discussed in the next 

section, some of these other programs are interested in pursuing a joint 

recruitment strategy. 

3. When we interviewed Laura Lauder, she suggested reaching out to Teach for 

America.  Her discussion with Teach for America board members and 

administrators leads her to believe that 20% of Teach for America applicants 

are Jewish.  It might be worth pursuing her suggestion that DeLeT work with 

local chapters of Teach for America to refer those applicants who may be 

more appropriate for DeLeT.  

4. More research is needed focusing on the range of existing recruitment 

strategies.  What are the numbers of inquiries and applicants that various 

strategies generate, and are they relevant to the context of Jewish day school 

education? 

Retention  

¢ƘŜǊŜ ŀǊŜ Ƴŀƴȅ ŦŀŎǘƻǊǎ ǘƘŀǘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ŀ ǘŜŀŎƘŜǊΩǎ ŘŜŎƛǎƛƻƴ ǘƻ ƭŜŀǾŜ Řŀȅ ǎŎƘƻƻƭ 

teaching.  Alumni interviews focused on ten graduates from cohorts one and two, 

including four who no longer teach.  The latter group gave the following reasons for 

leaving Jewish day school education: 

1. Salary and conditions of employment. The public school system and other 

educational positions pay more than Jewish day schools. 

2. They are still involved in some type of Jewish framework and feel that this 

fulfills the criteria of a successful DeLeT graduate. 

3. They have made a contribution by developing curricula and contributing 5-6 

years of work as a teacher.  They feel they have done their part to justify their 

participation in DeLeT. 
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Current retention numbers are listed in appendix five. 

DeLeT potentially contributes to the retention of quality teachers in two ways: 

1. By actively supporting program alumni in their first years in the field and then 

through on-going contact.  

2. Through work with veteran educators who serve as mentors.   

Lƴ ǘƘŜ ǎŜŎƻƴŘ ƻŦ ǘƘŜǎŜ ǘǿƻ ŀǊŜŀǎΣ 5Ŝ[Ŝ¢Ωǎ ƛƳǇŀŎǘ ƛǎ Ƴƻǎǘ ŀǇǇǊŜŎƛŀǘŜŘ ōȅ ǎŎƘƻƻƭǎΦ  

Mentors report tremendous benefit from the intellectual stimulation that 

accompanies their work and from participation in the monthly seminar with other 

mentors and university staff.  Heads of school universally view the benefits to 

mentors as one of the most positive outcomes of DeLeT for their school.  We believe 

that it would be useful to carry out research to compare the retention rates of 

mentors to those who do not work as mentors.  This type of research would benefit 

DeLeT and help the program further refine and focus work with mentors.   

Regarding alumni, both Brandeis and HUC offer induction support.  The Brandeis 

program is part of the larger new teacher support network sponsored by the Mandel 

Center.  At HUC mentor support is available, but not all alumni are aware of the 

option.  The DeLeT programs on both campuses occasionally sponsor community-

wide learning events. They try to help individual alumni who seek subsequent 

learning opportunities (e.g., offering financial support for two alumni to attend the 

Pardes summer curriculum workshop), however these activities do not constitute a 

systematic approach.  

On one hand, DeLeT alumni are aware of the valuable foundation they received from 

DeLeT and view it as continued motivation to continue as day school educators.  On 

the other hand, in interviews alumni express a desire for a stronger on-going 

connection to DeLeT.  There is a stated goal to use the upcoming national alumni 

retreat in March 2009 as an opportunity to jump-ǎǘŀǊǘ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ŀǊŜ άǊŜǘŜƴǘƛon 

ŦƻŎǳǎŜŘΦέ   ²Ŝ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǘƘŜǊŜ ǿƛƭƭ ōŜ ŀ ǎŜǎǎƛƻƴ ŦƻŎǳǎŜŘ ƻƴ ά²ƘŀǘΩǎ ƴŜȄǘΚέ   

with the aim of encouraging alumni to organize a grassroots network to contribute to 

a larger DeLeT vision and practice focused on retention.   

The Mandel Center at Brandeis University, of which DeLeT is a part, does pursue a 

larger agenda that reaches beyond the induction phase.  This work includes a 

ǇǊƻƎǊŀƳ ŀǘ ǘǿƻ .ƻǎǘƻƴ ǎŎƘƻƻƭǎ ǿƘŜǊŜ άǊƻǳƴŘǎέ ƻŎŎǳǊΦ  {ƛƳƛƭŀǊ ǘƻ ŘƻŎǘƻǊǎΩ ǊƻǳƴŘǎΣ 

teachers in these schools observe each othŜǊΩǎ ǇǊŀŎǘƛŎŜ ŀƴŘ ŘƛǎŎǳǎǎ ƪŜȅ ƛǎǎǳŜǎ 

affecting their work.  The Mandel Center has also created a beginning teacher 

network for all new Jewish day school teachers in the Boston area.   
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The Mandel Center offers an excellent model for the manner in which DeLeT can 

focus on the preparation, pre-service teacher education and induction phases, while 

contributing to a larger program that also deals with retention and continuing 

professional development.  It would be useful if this holistic strategy unfolding at 

Brandeis would become an explicit and transparent development strategy of which 

5Ŝ[Ŝ¢Ωǎ ǇŀǊǘ ƛǎ ǿŜƭƭ-defined and clearly demarcated.  Transparency could help in 

5Ŝ[Ŝ¢Ωǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǘ .ǊŀƴŘŜƛǎ and would also serve as a useful model for others. 

In the section below on learning community we continue this discussion. 

MENTORING  

The role of the mentor is the cornerstone of the DeLeT strategy for creating an 

integrative vision for teacher preparation and induction.  A year of co-teaching with a 

veteran teacher provides the new teacher with the tools, experience and confidence 

to succeed as a teacher, which should also lead to a higher rate of retention over 

time.    

!ǘ ǘƘŜ ƭŜǾŜƭ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŦŜƭƭƻǿ ŀƴŘ ƳŜƴǘƻǊΣ ǘƘŜ ŀōƻǾŜ ǎŜŎǘƛƻƴ ƻƴ 5Ŝ[Ŝ¢Ωǎ 

benefits showed that both are very satisfied with the program and that DeLeT is very 

successful on this area.   

The problem of finding mentors 

Both Brandeis and HUC cite the lack of qualified veteran teachers who serve as 

mentors as a key problem.  The problem reached a point where it is limiting program 

expansion; the institutions are not yet in contact with enough schools with qualified 

mentors.  It is worth noting that the mentors we interviewed regard the pay (up to 

$3000 annually) as symbolic, given the large work hour commitment the role 

requires.  They participate to gain the previously described benefits and not for 

financial reasons.   It is possible that higher pay will also open up a larger reserve of 

veteran teachers for whom income is an important factor in the decision to become 

a mentor.  

In order to address the issue, it might be helpful to explore alternative models of 

mentorship.  Models that do not rely on in-class mentors are used in other teacher 

ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳǎ ǿƘƛŎƘ ŀǊŜ ǎǳǊǾŜȅŜŘ ƛƴ ǘƘŜ άCƛŜƭŘ ƻŦ WŜǿƛǎƘ ŜŘǳŎŀǘƛƻƴέ ŀƴŘ 

ά.ǳǎƛƴŜǎǎ ƳƻŘŜƭέ ǎŜŎǘƛƻƴǎ ƻŦ ǘƘƛǎ ǊŜǇƻǊǘ.  While these models bring in different 

problems and limitations, adoption of alternative models of mentorship might be a 

way to bring in additional host schools. 
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LEARNING COMMUNITY 

A key strategy for integrating a teacher education program with the school 

workplace is the άƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘȅΦέ  CƻǊ 5Ŝ[Ŝ¢Σ ŀǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ǘƘŜ ƭŜŀǊƴƛƴƎ 

community concept is a chain of interaction involving fellows, mentors, DeLeT alumni 

and the larger school community; in addition, there is the interaction between the 

ŀŎŀŘŜƳƛŎ ƛƴǎǘƛǘǳǘƛƻƴ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭΦ  Lƴ ŀ ŘƻŎǳƳŜƴǘ ǇǊƻǾƛŘƛƴƎ ŀƴ ƻǾŜǊǾƛŜǿ ƻŦ 5Ŝ[Ŝ¢Ωǎ 

accomplishments, Sharon Feiman-Nemser and Michael Zeldin (2007) write that a 

school that joins DeLeT joins a learning community.   

In short, being affiliated with the DeLeT program by providing 
internship placements and/or by hiring a DeLeT graduate 
brings a day school into contact with a vibrant professional 
learning community dedicated to strengthening day school 
education through teacher development. Schools gain access 
to new human, material and intellectual resources. The 
interactions between fellows and mentors, between mentors 
and new teachers, among mentor teachers from different 
schools, between mentors and DeLeT faculty, and between 
DeLeT faculty and heads of schools add up to a powerful, even 
transformative, conversation about the study and 
improvement of teaching and learning in Jewish day schools.12 
  

ά5Ŝ[Ŝ¢ ŘŜǾŜƭƻǇǎ ƳŜƴǘƻǊ ǘŜŀŎƘŜǊǎ ǿƘƻ ŀǊŜ ŎƻƳŦƻǊǘŀōƭŜ 
making their practice public and who know how to observe 
and analyze teaching, ask essential questions, and give 
straight feedback. These teachers contribute to the schoolΩs 
capacity for teacher development. These schools now have 
teacher-leaders on site who can help promote a collaborative 
culture and take initiative in curriculum development and 
ǎŎƘƻƻƭ ŎƘŀƴƎŜέ.13 

A gap between theory and practice  

There is a substantial uǎŜ ƻŦ ƭŀƴƎǳŀƎŜ ǎǳŎƘ ŀǎ άƛƳǇŀŎǘƛƴƎ ǎŎƘƻƻƭǎΣέ άŎƻƭƭŀōƻǊŀǘƛǾŜ 

ŎǳƭǘǳǊŜ ƛƴ ǘƘŜ ǎŎƘƻƻƭΣέ άǎŎƘƻƻƭ ŎƘŀƴƎŜΣέ ŀƴŘ άǘǊŀƴǎŦƻǊƳŀǘƛƻƴέ ǘƘŀǘ ƛǎ ǳǎŜŘ ƛƴ ǘƘŜ 

2002 ς 2007 report written by the DeLeT program directors.  This language is also 

used in the initial discussions we had with them.  The learning community concept is 

a means to the end of impacting school culture.   

                                                   
12

 Sharon Feiman-bŜƳǎŜǊ ŀƴŘ aƛŎƘŀŜƭ ½ŜƭŘƛƴΦ  Wǳƭȅ нллтΦ άCLb![ w9thw¢Σ ¢ƘŜ 5Ŝ[Ŝ¢ tǊƻƎǊŀƳ όнллн-нллтύέ ǇƎΦ 
46. 
13

 Ibid pg 45. 
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The evaluation shows that learning community as it is implemented in DeLeT, 

focuses on those who are directly associated with DeLeT at any given point in time, 

rather than on the larger school communities.  Therefore, the learning community 

idea is currently an important vehicle for training fellows and mentors as part of the 

induction program, but is not a method used for impacting the school culture.   

The mentor support program is a successful example of the learning community 

concept implemented by DeLeT.  The mentors cite the monthly learning sessions as a 

highlight of their work.  Aside from the mentor program, the chain of interaction 

which binds together the DeLeT learning community currently exists at the informal 

level, with little programming effort invested in making sure it happens.  When there 

is a critical mass of DeLeT alumni and mentors in a school, they rely on each other as 

friends and colleagues.  Alumni, in particular, cite the absence of on-going learning as 

a potential and desired benefit of DeLeT that has not yet occurred.  There is also 

room to include heads of school and former mentors in a learning community 

program, both within schools and at a community-wide level. In short, the building 

material for learning communities (interactions between mentors, students, alumni, 

heads of school, etc.), are present, but the notion of a learning community in the 

DeLeT program is still insufficiently articulated.   

¢ƘŜ ƴŜŜŘ ǘƻ ŘŜŦƛƴŜ 5Ŝ[Ŝ¢Ωǎ ƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘȅ Ǝƻŀƭǎ 

The ōǳƭƪ ƻŦ 5Ŝ[Ŝ¢Ωǎ ǊŜǎƻǳǊŎŜǎ ŦƻŎǳǎŜǎ ƻƴ ǘƘŜ ǇǊŜǇŀǊŀǘƛƻƴ ŀƴŘ ƛƴŘǳŎǘƛƻƴ ǎǘŀƎŜǎ ǿƘƛŎƘ 

encompaǎǎ ǘƘŜ ƳŜƴǘƻǊǎΩ ƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘȅΦ  Lƴ ƻǳǊ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǿƛǘƘ ½ŜƭŘƛƴ ŀƴŘ 

Feiman-Nemser, they agree that the learning community concept is important, and 

argue that DeLeT simply was not set up as a professional development operation.  

Furthermore, they argue that DeLeT has not yet reached the stage where it can move 

beyond the preparation/induction stage, which is a valid point.  Still, clearly defining 

the role of the learning community within DeLeT would have benefits as follows: 

1. Centrality of the learning community concept 

In the literature, and in the above quotes from the Zeldin and Feiman-Nemser 

report, the learning community concept is central to teacher education.  Thus, 

it is important to define the place of the learning community in the DeLeT 

vision.  Does the learning community concept go beyond the 

preparation/induction stage? 

2. Need for clarity 

If the learning community concept does not go beyond the preparation and 

induction stage, then DeLeT should redefine its use of the term in its formal 

mission statement.  If retention and continued professional development are 

important, then it is vital for DeLeT to build learning communities that 
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potentially include fellows, alumni, mentors/former mentors and heads of 

school.  Programming might also be aimed at parents and members of school 

boards. 

3. Additional benefits, beyond retention and continued professional 

development 

Beyond retention and CPD, the learning community strategy has additional 

benefits for a larger organizational development strategy that involves the 

branding and positioning of DeLeT in schools and the larger community, and 

raising awareness of the various benefits of the program.   

a. Most heads of schools are unaware of a potential association between 

DeLeT and the learning community concept.  In other words, the claim 

ǘƘŀǘ άŀŦŦƛƭƛŀǘƛƻƴ ǿƛǘƘ 5Ŝ[Ŝ¢ ƛǎ ŀƴ ŀŦŦƛƭƛŀǘƛƻƴ ǿƛǘƘ ŀ ƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘȅέ 

is not apparent.  Currently, schools see DeLeT as focusing primarily on 

the fellow and mentor.   

b. Inclusion of fellows, alumni, mentors, heads of school and perhaps 

ƻǘƘŜǊǎ ƛƴ ŀ ƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘȅ ǿƛƭƭ ƭƛƪŜƭȅ ǊŀƛǎŜ 5Ŝ[Ŝ¢Ωǎ ƻǾŜǊŀƭƭ ǇǊƻŦƛƭŜ ƛƴ 

the school, creating awareness and credibility.  

c. A developed learning community is likely to serve as a selling point to 

bring in new schools to the DeLeT orbit, and for the schools to attract 

quality teachers who are seeking a stimulating teaching environment. 

In conclusion, expanding the DeLeT learning community beyond the induction 

phase will likely: 

1. Enable DeLeT to deliver on the claim that a primary benefit to a school 

joining DeLeT is that it joins a learning community.  

2. Enable alumni, fellows, mentors and heads of school to establish 

intellectual contact with one another and the university faculty.  As a 

result, they may: 

a. Enjoy the benefits of ongoing networking. 
b. Be more easily mobilized for development work on behalf of DeLeT 

within the school and local geographical community. 
c. Be more likely to collaborate with one another and to initiate 

leadership projects in their schools. 

Suggestions for developing a DeLeT learning community  

With the learning community concept in mind, ǎƳŀƭƭ ŎƘŀƴƎŜǎ ƛƴ 5Ŝ[Ŝ¢Ωǎ ǎǘǊŀǘŜƎȅ 

towards work in the schools might make a big impact.  For example: 

1. Clinical educators/field instructors make regular visits to the schools and add 

an extra (paid) hour to run a seminar for faculty and administrators.  Small 
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acts like this on a regular basis will raise the profile of DeLeT in the school, 

especially if an explicit attempt is made to market the program to the school 

community, brand DeLeT and discuss the DeLeT's goals during the program. 

2. In general, clinical educators/field instructors, mentors, alumni and fellows 

can engage the school in planned DeLeT programming.  The programming 

may focus on the key DeLeT model of reflective practice and interactive 

learning. 

3. Along with university staff, the head of school, alumni, mentors and fellows 

might also be involved in creating DeLeT programming.   

CONCLUSIONS ABOUT DELET IN THE CONTEXT OF SCHOOLS 

²ƘƛƭŜ 5Ŝ[Ŝ¢Ωǎ Ǿƛǎƛƻƴ ŦƻŎǳǎŜǎ ƻƴ ŀƭƭ ŦƻǳǊ ǎǘŀƎŜǎ ƻŦ ǘƘŜ ǘŜaching life-cycle - 

recruitment, training, induction and retention - it is clear that the major benefits that 

ǘƘŜ ǇǊƻƎǊŀƳ ŎǳǊǊŜƴǘƭȅ ƻŦŦŜǊǎ ŀǊŜ ƛƴ ǘƘŜ ǇǊŜǇŀǊŀǘƛƻƴ ŀƴŘ ƛƴŘǳŎǘƛƻƴ ǇƘŀǎŜǎΦ  5Ŝ[Ŝ¢Ωǎ 

strategy on recruitment and retention have yet to be fully developed.  Currently the 

DeLeT retention strategy relies on the efficacy of the induction period. 

There is a need for DeLeT to clarify its goals and practice in the area of recruitment 

and retention.  Clarification will enable DeLeT to assess its unique added value, 

enabling the program to:  

1. Ensure transparency vis-à-vis funders, by clearly identifying the stages of the 

teacher's career cycle for which there is payoff from investment in DeLeT. 

2. 5ŜǘŜǊƳƛƴŜ ƛŦ 5Ŝ[Ŝ¢Ωǎ ŘŜǾŜƭƻǇƳŜƴǘ ǎǘǊŀǘŜƎȅ ǿƛƭƭ ƻǊ ǿƛƭƭ ƴƻǘ ƛƴŎƭǳŘŜ the 

development of learning communities, whose primary payoff is in the areas of 

retention and continual professional development. 

3. Shape the manner in which DeLeT brands and positions itself in the schools 

and larger communities, both for the purpose of educational impact and 

resource development.   

4. Enable collaboration between DeLeT and other teacher education programs 

for the purpose of maximizing the contribution of all programs to the 

recruitment and retention of excellent teachers. 

 

 

 

 

 

 

 



DeLeT Evaluation. Not for distribution without permission of the Jim Joseph Foundation. August 22, 2008.   P a g e | 37 

CONTEXT TWO: DELET IN THE FIELD OF JEWISH TEACHER EDUCATION 

In this section we offer a comparison between DeLeT and four other Jewish teacher 

education programs and one general (non-Jewish) program.  The comparison is 

based on interviews with the directors of the following five14 teacher education 

programs:   

1. The Pardes Educators Program 

2. The Shalom Hartman Institute Melamdim Program 

3. The Hebrew University Revivim Program 

4. University of Pennsylvania M.S. Ed. Degree in Religious Education: Jewish 

Education 

5. Teach First (England) 

The goal of comparing programs is not to judge if one program is better than 

another, but rather to: 

1. Understand the possibilities for designing and funding teacher education.  

Comparison enables examination of the assumptions upon which DeLeT is 

built and the range of alternatives that DeLeT might pursue in the future. 

2. Gain perspective on the unique added value of the DeLeT program vis-à-vis 

other programs.   

3. Gain insights into areas where collaboration between DeLeT and other 

programs might contribute to the larger goal of recruitment, training and 

retention of excellent teachers in Jewish education. 

AN OVERVIEW OF EACH TEACHER EDUCATION PROGRAM 

Each program was chosen either for its important role in the field of teacher 

education or for certain characteristics that might prove useful in enriching our 

understanding of DeLeT.   

THE PARDES EDUCATORS PROGRAM15 

The Pardes Educators Program (PEP) is a two-year teacher education program in 

Jerusalem. Its main goal is to teach advanced studies in Jewish text and education in 

order to prepare graduates to teach in North American Jewish day schools. The 

program began in September 2000 with a grant from the AVI CHAI Foundation which 

ǊŜƳŀƛƴǎ ǘƘŜ ǇǊƻƎǊŀƳΩǎ main supporter. During their time at PEP, program 

                                                   
14

 Attempts were also made to speak to the directors of the Wexner Foundation, the Davidson School of 
Education and Drisha as additional examples of teacher education programs. 
15

 http://w ww.pardes.org.il/programs/educators/overview.php 

http://www.pardes.org.il/programs/educators/overview.php
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participants can pursue a Master of Jewish Education from the Shoolman Graduate 

School of Jewish Education of Hebrew College.  

The PEP curriculum includes four components: intensive Beit Midrash study, 

education courses and professional workshops, teaching internships, and Hebrew 

ulpan (intensive Hebrew language study).  Each cohort comprises a maximum of 15 

fellows.  Participants receive a yearly living stipend, fully subsidized Pardes tuition, 

partially subsidized tuition for the optional Master of Jewish Education at Hebrew 

College, ulpan fees, travel expenses and housing for the two student teaching 

internships in North America.  Each teaching internship lasts three to four weeks for 

each of the two years at PEP.  Upon completion of the program, graduates are 

committed to serving for three years as full-time Judaic studies teachers in North 

American day schools at the elementary, middle or high school levels.  

The Pardes Summer Curriculum Workshop for novice day school teachers began in 

2002.  While it centers on PEP graduates, it is open to Judaic studies teachers of 

grades 4-12 in North American day schools, who have been teaching for 1-5 years. In 

addition there is an alumni reunion retreat in November for recent graduates of PEP.  

PEP recently received a five-year grant from the Jim Joseph Foundation to develop its 

alumni program. 

SHALOM HARTMAN INSTITUTE MELAMDIM PROGRAM16 

Melamdim is a two-year teacher education program in Jewish studies at the Shalom 

Hartman Institute's Jerusalem campus, with graduate level courses at Tel Aviv 

University, and hands-on teaching experience in North American and Israeli high 

ǎŎƘƻƻƭǎΦ aŜƭŀƳŘƛƳ ŘŜŦƛƴŜǎ ƛǘǎŜƭŦ ŀǎ άǘƘŜ ƻƴƭȅ ŎǊƻǎǎ-denominational, bi-national 

teacher education program in the Jewish world.έ  

The program started in September 2005, with a grant from the Russel Berrie 

Foundation.  Each Melamdim class consists of 15-20 North American and Israeli 

graduate students who are committed to a teaching career in Jewish studies. 

Melamdim offers a Master of Arts in Jewish Thought, Bible or Rabbinics, with a full 

scholarship and annual stipend. All program graduates must commit to teaching for a 

minimum of three years following completion of studies. 

During the graduatesΩ first two years of teaching, they receive on-the-job mentoring 

provided by their respective schools, with financial assistance from Melamdim.17 

                                                   
16

 http://hartman.org.il/Center_Edu/Program_View.asp?Program_Id=1 

http://hartman.org.il/Center_Edu/Program_View.asp?Program_Id=1
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UNIVERSITY OF PENNSYLVANIA ς GRADUATE SCHOOL OF EDUCATION. 

M.S.ED. DEGREE IN RELIGIOUS EDUCATION: JEWISH EDUCATION18 

The University of Pennsylvania, Jewish Education program (UPJE) program will launch 

in the summer of 2008.  The program is a full-time, 14-month Master of Science in 

Education (M.S.Ed.) degree program designed to prepare teachers to become 

reflective, collaborative, critically thinking teachers for Jewish secondary day schools.  

UPJE is designed for students with strong academic backgrounds in Jewish studies, 

but with no formal teaching training. Its focus is therefore pedagogical, emphasizing 

the teaching of text-based Jewish studies for day schools.  Five students will 

participate in the year one cohort.  The program is tuition free. Pennsylvania law 

currently prohibits stipends or salaries for student teaching, although this may 

change in the near future. 

UPJE requires that students participate on a full-time basis, beginning in mid-July and 

finishing the following August. During the year, fellows are placed in a local Jewish 

secondary day school as student teachers, with mentors assigned by the school. The 

mentors participate in 2-3 sessions per semester on the art of mentoring and 

problem-solving.  In the first semester the students work at the schools part-time 

with the remaining time assigned for theoretical work. In the second semester they 

are at the school full-time with a reduced theoretical component in the evenings. 

University faculty visits the students at their schools once a week.  The school 

Ǿƛǎƛǘŀǘƛƻƴ ǎǳǇǇƻǊǘ ƛǎ ǇǊƻǾƛŘŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ tŜƴƴǎȅƭǾŀƴƛŀΩǎ general 

secondary school teacher education program.  

UPJE is donor driven, with AVI CHAI as the main funder for the first three years. 

Currently, the university development department is preparing a plan for the 

ǇǊƻƎǊŀƳΩǎ long term sustainability.  The program has a board of overseers who are 

envisioning a partnership with CAJE for teacher development.  They plan to include 

alumni in the basket of services and support provided by the ǎŎƘƻƻƭ ƻŦ ŜŘǳŎŀǘƛƻƴΩǎ 

alumni department.   

REVIVIM19 

Revivim is a teacher education program located at the Hebrew University of 

JerusalemΦ  ¢ƘŜ ǇǊƻƎǊŀƳΩǎ Ǝƻŀƭ ƛǎ ǘƻ ǇǊƻŘǳŎŜ young, enthusiastic and committed 

educators who are able to teach Jewish text and culture in Israeli non-religious state 

                                                                                                                                                              
17

 We recently learned that Melamdim is undergoing significant structural changes for the coming year. We 
will include a summary of these changes in the final report. 
18

 http://www.gse.upenn.edu/degrees_programs/fpe_seje.php 
19

 http://www.revivim.huji.ac.il/english.asp 

http://www.gse.upenn.edu/degrees_programs/fpe_seje.php
http://www.revivim.huji.ac.il/english.asp
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schools in a relevant, engaging and pluralistic manner.  In Israel, high school students 

in the non-religious school system often lack familiarity with basic Jewish sources, 

leading to negative attitudes towards Jewish culture.  The goal is to expose Israeli 

youth to the richness of their Jewish heritage in order to strengthen Jewish identity.   

Revivim is a four-year program with its fellows graduating with a Bachelor of Arts  

and a Master of Arts in Jewish studies, as well as teacher certification. Each cohort 

comprises 25 students who commit to teach in the secular Israeli school system for a 

minimum of four years following graduation. Beginning in their second year of study, 

Revivim students engage in supervised field work, gaining 300 hours of classroom 

experience.  

Due to the paucity of mentors in the schools, Revivim employs university faculty as 

pedagogical advisors who are able to act as both mentor and university supervisor.  

Upon graduation, Revivim provides graduates with on-going support in their first two 

years of teaching, including private mentoring and periodic group seminars.  

Revivim is funded by both the AVI CHAI Foundation and the Hebrew University. The 

fellows receive a partial stipend for living expenses and half their university tuition 

costs.  

TEACH FIRST (ENGLAND)20 

Teach First is an independent non-profit organization whose goal is to encourage top 

graduates from British universities, who would not normally enter teaching, to teach 

for at least two years in challenging secondary schools in England.  Teach First strives 

to address educational disadvantage by transforming exceptional graduates into 

effective, inspirational teachers and leaders in all fields.  

Teach First offers a very different model for teacher education, providing a useful 

point for thinking through alternative options for Jewish teacher education 

programs.  The differences between Teach First and the other programs will be 

explored in the coming sections.    

The model can be described as an employment-based route for teacher education, 

meaning that the program's core is located in the classroom where participants are 

employed as full-time teachers. Founded in 2003, the program is inspired by the 

American program, Teach for America.  The Teach First program aims to place top 

                                                   
20 http://www.teachfirst.org.uk/ 

http://www.teachfirst.org.uk/
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notch teachers into schools in economically distressed neighborhoods.  Graduates 

commit to teach for a minimum of two years.  

The program combines practical teaching experience, teacher education, and courses 

that equip fellows to be leaders in their chosen careers. Prior to taking up their 

teaching posts in the fall term, the fellows attend a six-week residential training 

course (the Summer Institute) to learn basic principles of teaching. Each Teach First 

school receives 2-7 fellows.  The fellow works as a fully independent teacher, with 

mentors provided by the school and field supervisor support from faculty at a local 

university.  

In the first year, participants work as uncertified teachers in secondary schools.  They 

continue in the second year to teach as certified teachers.  A 2006 report on Teach 

First showed that approximately 50% of participants continue to teach beyond the 

two year requirement.21  

Once fellows have completed their two years for Teach First and have moved into 

their chosen career (which may be in teaching, business or the nonprofit sector) they 

become Teach First άambassadorsΦέ Alumni are invited to participate in an annual 

program of activities designed to support the development of their leadership skills 

and to maintain a link with teaching in order to provide future benefits for education. 

It is important to note that the concept of retention is defined by Teach First in a 

broad sense to include retention of teachers in the field of education, and also 

retention of alumni as agents who will work on behalf of the field of education.  

Ongoing leadership development, by intention, makes Teach First alumni attractive 

to employers, thus garnering some corporate sponsorships for Teach First desiring to 

gain access to alumni.  Teach First regards the interface of alumni with business as a 

success. They do expect many alumni who leave for business careers to return to 

teaching at a future point in time.  Since its inception in 2003 the program has 

attracted an increasing number of applications. The current cohort consists of 400 

fellows selected from 1600 applicants.  

Teach First is funded by corporations, local business and participating schools. The 

ǎŎƘƻƻƭǎ Ǉŀȅ ¢ŜŀŎƘ CƛǊǎǘ мр҈ ƻŦ ŀ ŦŜƭƭƻǿΩǎ ǎŀƭŀǊȅ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘǿƻ ȅŜŀǊǎΦ  Using this 

model, the program has reached economic sustainability.  

                                                   
21

 http://www.teachfirst.org.uk/ofsted 
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Source: http://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf

http://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf
http://www.teachfirst.org.uk/DownloadRepository/115927751293.pdf
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A COMPARISON OF TEACHER EDUCATION PROGRAMS 

Interviews with each of the five other program directors focused on the following 

areas: 

1. The vision of the program in the field of teacher education. 

2. Areas in which the program wants to impact teaching. 

3. The economic model upon which the program is built.  

4. Recruitment. 

VISION 

Like DeLeT, all five programs constitute a response to the challenges of teacher 

recruitment, training and retention.  The programs focus on the following three 

areas: development of knowledge and skills in Jewish studies (with the exception of 

Teach First), the study of educational theory and practice and the practical 

integration of these two areas into the school environment under the guidance of 

trained mentors. 

Development of knowledge and skills in Jewish studies 

Pardes, Melamdim and Revivim place great emphasis on the acquisition of Jewish 

knowledge.  While they do attempt to integrate teaching practice into the program, 

there is a much smaller emphasis on teaching skills relative to DeLeT and the 

University of Pennsylvania.  DeLeT and University of Pennsylvania programs both 

emphasize teaching skills, with a much smaller emphasis on the acquisition of Jewish 

learning.  A major difference between DeLeT and the University of Pennsylvania is 

that the latter demands a high level of Jewish knowledge as a condition for 

acceptance.   

Study of educational theory and practice 

In terms of practice, we use the amount of time spent in the classroom as the best 

indicator to distinguish between the ǇǊƻƎǊŀƳǎΦ  ¢ŜŀŎƘ CƛǊǎǘ ǊŜǇǊŜǎŜƴǘǎ ŀ άмлл҈ 

ƳƻŘŜƭΣέ ƛƴ ǿƘƛŎƘ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘŀƪŜ ŎƻǳǊǎŜ ǿƻǊƪ ƛƴ ǘƘŜ ǎǳƳƳŜǊΣ ŀƴŘ ǘŜŀŎƘ Ŧǳƭƭ-time, 

as the teacher of record, with mentorship, field educator support and enrichment 

courses during the school year.  DeLeT and University of Pennsylvania employ an 

80% model ς with 80% of time in classroom and increasing levels of class room 

responsibility over the course of the program.  In both cases, due to state laws 

participants cannot serve as the teacher of record while enrolled in a credential 

ǇǊƻƎǊŀƳΦ  !ǘ ǘƘŜ ƻǘƘŜǊ ŜƴŘ ƻŦ ǘƘŜ ǎǇŜŎǘǊǳƳ ŀǊŜ wŜǾƛǾƛƳ ǿƛǘƘ ŀ άнл҈ ƳƻŘŜƭΣέ ŀƴŘ 

Melamdim and Pardes with participants who spend approximately 5% of their time 

engaged in classroom teaching. 
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DeLeT Pardes Melamdim University of Penn Revivim Teach First 

 

Objective (to 

recruit and 

ǇǊŜǇŀǊŜΧύψ 

 

General  and Jewish 

Studies teachers for 

Jewish Day Schools.  

Jewish Studies teachers for 

Jewish day schools 

Jewish Studies teachers for 

Jewish day schools 

Jewish studies teachers for 

Jewish day schools 

Jewish studies teachers for 

secular Israeli schools 

High school teachers in 

all subject areas in 

Britain. (not a Jewish 

program) 

Grade Level focus 

(Elementary/ MS/ 

HS) 

Elementary, Middle 

School 

Elem/ MS/ HS School HS HS HS HS 

Ideal number of 

fellows 

24-32  

(12-16 per campus) 

12-15 10-15 on the American track First year, currently five 

fellows. Ideally 8-10 

25 Currently have 400 

fellows 

Emphasis onΧ  

 

Pedagogy with 

enrichment in  Jewish 

content on a weekly 

basis 

Jewish Content.    

Courses on pedagogy and 

methodology are integrated 

into the program but are not 

the major component. 

Jewish Content.    

 Courses on pedagogy and 

methodology are integrated into 

the program but are not the 

major component. 

Pedagogy - Need a high 

level of Jewish subject 

matter expertise to be 

accepted 

Jewish Content.  

 Courses on pedagogy and 

methodology are integrated 

into the program but are not 

the major component. 

Pedagogy 

Teaching time 

 

80% of year 3 ς 4 weeks of student teaching 

once a year. 

One hour a week in different 

schools in Israel. Three weeks 

teaching in North America. 

80% of year 2
nd

 year ς 2hours teaching a 

week 

3
rd

 year ς 3 hours teaching a 

week 

4
th

 year ς 5 hours teaching a 

week 

100% of year 

Commitment to 

teach after 

graduation 

No 3 years 3 years Verbal non binding 

commitment  

4 years 2 years 

Mentors provided 

by program 

Yes  During  3 ς 4 week teaching 

period 

Yes Yes  Pedagogical advisors who 

perform both the functions of 

mentoring and of supervising.  

Yes 

University 

Support 

Clinical Educators/ 

Field instructors 

No No Penn supervisors Tutors from local 

universities 

Table Two: Overview of Teacher Education Programs 
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 DeLeT Pardes Melamdim University of Penn Revivim Teach First 

Induction support Induction programs in 

DeLeT schools 

Dependent on schools. 

Winter retreats in America 

and summer curriculum 

workshops in Israel. 

$5000 provided for schools 

that provide a mentor 

infrastructure. Not all schools 

take this up. Three week 

summer program in Israel for 

first year graduates 

Lƴ ŎƻƴƧǳƴŎǘƛƻƴ ǿƛǘƘ tŜƴƴΩǎ 

teacher education dept. 

Voluntary 

mentorship and 

workshops for 

those interested 

Coaches and a peer 

network 

Certification/ Degrees 

 

Credential in both 

campuses. MAT at 

Brandeis University, 

Boston  

JS teachers with an optional 

MA through Shoolman 

Graduate School of Jewish 

Education, Hebrew College, 

MA   

JS teachers with an MA 

through Tel Aviv University 

M.S. Ed and Teaching 

Credential 

BA, MA and 

Teaching Credential 

English certification 

Alumni Program 

 

Yes , and in development  Yes  and , in development No To be coordinated through 

the universities alumni dept. 

Singular events Ambassador program for 

those that stay in 

profession and those that 

leave. 

Coming to Israel as part 

of program 

(This was brought up by 

several people as an area 

of emphasis/ concern for 

them) 

No 

(HUC does offer alumni 

the opportunity to study 

in Israel after graduation 

Program is in Israel but is 

not a formal part of the 

program. 

Yes, high emphasis on 

integration of educator with 

Israel 

Not yet Israeli program N/A 

Funding 

 

 

Philanthropic,, university 

and other donors 

Primarily philanthropic Philanthropic with 

organizational support 

Building endowment, 

philanthropic and the 

university 

Philanthropic and 

the university 

Corporate funding and 

schools fund the program. 

The schools pay 15% of the 

fellows salary to Teach 

First 

Infrastructure for 

Development 

University development 

department. 

No significant development  

infrastructure 

No details Development department  at 

Penn and a board of 

overseers for the program 

No Development position 

within Teach First.  

Age of program and 

graduates. 

Started 2001.  94 

graduates. 

Started 2000.  65 graduates. Started in 2005. New program. Started in 1999. 95 

graduates. 

Started in 2001. Approx. 

1000 
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In terms of educational theory, the key distinction is the manner in which theory is 

taught.  Does the program create an integrated framework by which all course work 

relates in a coherent fashion to the teaching process? Or, is the program based on 

mandatory and elective courses that are not connected to one another in an explicit 

fashion for the student?  DeLeT and University of Pennsylvania are located at the 

άŦǳƭƭ ǇǊƻŎŜǎǎέ ŜƴŘ ƻŦ ǘƘŜ ǎǇŜŎǘǊǳƳΦ  !ǘ ǘƘŜ ƻǘƘŜǊ ŜƴŘ ŀǊŜ aŜƭŀƳŘƛƳ ŀƴŘ tŀǊŘŜǎΣ 

which emphasize knowledge and course work, rather than the teaching process.  In 

the middle of the spectrum are Teach First and Revivim.  Teach First uses a 

combination of mentorship and enrichment courses to create a coherent theoretical 

framework for grappling with the teaching process, but its model is not as extensive 

or as integrated as the DeLeT and University of Pennsylvania models.  Revivim relies 

on pedagogical advisors who supervise the student both at the university and while 

teaching at the schools to help them with the integration process.  However, at 

Hebrew University the courses themselves are not integrated into a single 

conceptual framework. 

Practical integration 

Practical integration refers to two processes, the integration of 1) theory and 

practice, and 2) Jewish and general studies.  In all programs covered by our research, 

the integration process takes place under the guidance of trained mentors.   

The integration of theory and practice 

DeLeT offers a sophisticated model for integrating theory and practice, which plays 

out in a systematic fashion as the teacher candidate develops skills and knowledge 

through experience.  Through the course of a year, fellows implement six inquiries, 

which enables them to integrate coursework with actual teaching. The inquiries 

develop in terms of their complexity.  The fellow starts the year building single 

lessons and ends with complete units and a portfolio. The field instructor/clinical 

supervisor plays an important role by helping the fellow manage the continual 

interactions of theory and practice and university/college and the school classroom. 

A similar approach to integration exists at the University of Pennsylvania programs. 

At Revivim, integration is part of the program, but less intensively.  At Teach First, the 

back and forth which is part of the integrative process, mostly occurs in meetings 

with mentors; the emphasis is on teaching practice, with less attention paid to 

educational theory.  Pardes and Melamdim only focus on teaching practice during 

the relatively short student teaching period, thus transitioning between academy 

and classroom is a relatively small part of the program.  
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/ƻƳǇŀǊƛǎƻƴ ƻŦ tǊƻƎǊŀƳǎΩ 9ŘǳŎŀǘƛƻƴŀƭ ±ƛǎƛƻƴǎ 
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The integration of general and Jewish studies 

The second focus of integration in the DeLeT program is the integration of general 

and Jewish studies. We observed three variants in the DeLeT program: 

1. General studies teachers who integrate Jewish content, ideas and experiences 

into their teaching.  This includes development of a vision of how to develop an 

άƛƴǘŜƎǊŀǘƛǾŜ ŎǳƭǘǳǊŜέ ƛƴ ŀ WŜǿƛǎƘ Řŀȅ ǎŎƘƻƻƭ ŎƭŀǎǎǊƻƻƳΦ 

2. Jewish studies teachers who know how to integrate general concepts into their 

curriculum. 

3. An integrated person who serves as a role model for a Jewish life that participates 

in the larger secular society in a natural way. 

Regarding Jewish and general studies, only DeLeT offers an integrated model of 

Jewish and general studies.  The DeLeT fellow is expected to grapple with the 

connection of general (secular) and Jewish studies within a Jewish school.  The 

University of Pennsylvania focuses on pedagogy, while other Jewish programs focus 

on the Jewish knowledge content. 

AREAS OF IMPACT  

How does a program translate its broader educational vision into a strategy to 

impact the experience of an individual teacher, school and community?  The 

following areas provide an answer to this question: 

1. The program provides a pipeline for new teachers into Jewish education, in the 

context of school and community. 

2. Delivery of a program that develops teacher-leaders who are qualified to teach, 

are motivated and successful, and who are provided with an induction framework 

to maximize their chances of success.  

3. Ongoing professional development for veteran teachers who serve as mentors. 

4. Contribution towards an overall change in the educational culture of a specific 

school. 

5. An alumni program which provides ongoing support.  

6. Partnerships with schools and other academic institutions. 

Pipeline for new teachers into the community 

All the programs aim to recruit and provide quality teachers for schools.  The primary 

difference between the programs is the extent of the geographical area covered and 

the awareness among local schools that the program exists. 

Teach First is an example of a program that supplies teachers nationwide (in Britain). 

¢ƘŜǊŜ ƛǎ ŀ ƘƛƎƘ ƭŜǾŜƭ ƻŦ ŀǿŀǊŜƴŜǎǎ ŀƳƻƴƎ ǎŎƘƻƻƭǎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ōŜƴŜŦƛǘǎΦ  !ƳƻƴƎ 
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the Jewish programs, Pardes also works with Jewish schools nationwide and (at least 

among the heads of schools we talked with), there is a high level of awareness of the 

program.  Melamdim works with schools nationwide but few heads of school we 

interviewed are aware of the program.  Program administrators at Melamdim view 

name recognition as one of their current challenges.   

In comparison, DeLeT is a local program working in the Boston, Los Angeles and San 

Francisco areas.  Of the four interviews conducted with non-DeLeT heads of schools 

(intentionally selected for their location outside of the main DeLeT cities), all are 

aware of DeLeT but know little about the program.  ¢ƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ tŜƴƴǎȅƭǾŀƴƛŀΩǎ 

program is a new initiative whose aim is to supply teachers to local schools and is still 

untested in this area. 

Introduction of teacher leaders into the schools who are qualified to teach, 

are motivated and successful. 

All six programs aim to graduate teachers who are motivated and qualified to teach.   

IŜŀŘǎ ƻŦ ǎŎƘƻƻƭ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ōƻǘƘ 5Ŝ[Ŝ¢ ŀƴŘ tŀǊŘŜǎ ǾƛŜǿ ǘƘŜ ƭŀǘǘŜǊΩǎ ƎǊŀŘǳŀǘŜǎ ŀǎ 

lacking the same level of teaching preparation and readiness to teach ŀǎ 5Ŝ[Ŝ¢Ωǎ 

graduates.  Several heads of DeLeT schools stated that they generally do not hire 

new teachers without independent classroom experience, but they are willing to 

make an exception for DeLeT graduates given the extensive level of in-class 

preparation.  We think it is likely that heads of schools in more peripheral areas will 

hire people with less classroom experience, but further research is needed.  Indeed 

Pardes graduates are hired by schools despite their relative lack of teaching 

experience.  None of the school heads knew enough about Melamdim to answer 

questions in this area. 

A key difference between Teach First and the other programs is that the Teach First 

fellow works as an independent teacher after only six weeks of a summer institute.  

ThŜ ǇǊƻƎǊŀƳ ǊŜƭƛŜǎ ƻƴ ǘƘŜ ŦŜƭƭƻǿΩǎ leadership abilities to navigate the initial 

difficulties, along with the support provided by mentor and field educator.  Schools 

ŀǊŜ ǿƛƭƭƛƴƎ ǘƻ ƘƛǊŜ ǘƘŜ ŦŜƭƭƻǿΣ ōŀǎŜŘ ƻƴ ¢ŜŀŎƘ CƛǊǎǘΩǎ ǊŜǇǳǘŀǘƛƻƴ ŦƻǊ ǇǊƻǾƛŘƛƴƎ 

excellent teachers. 

All the programs use the concept of teacher-ƭŜŀŘŜǊǎΦ  ¢ƘŜ ŎƻƴŎŜǇǘ ƻŦ άǘŜŀŎƘŜǊ 

ƭŜŀŘŜǊέ ƛǎ ŘŜŦƛƴŜŘ ōȅ ǘƘŜ WŜǿƛǎƘ ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳ ŀǎ ŀ ǉǳŀƭƛŦƛŜŘ ŀƴŘ ŜƴǘƘǳǎƛŀǎǘƛŎ 

teacher who will lead a school in areas such as curricular development, introducing 

initiatives and taking on leadership responsibility.  Teach First is the only program 

that formally focuses on leadership development in a systematic way, including 

courses/workshops on marketing, finance and strategy for current fellows and 



DeLeT Evaluation. Not for distribution without permission of the Jim Joseph Foundation. August 22 , 2008.   P a g e | 50 

 

alumni.  The program places great emphasis on recruiting fellows with leadership 

qualities and experience.   

In which areas is the new teacher prepared to teach?  Other programs and schools 

criticize DeLeT graduates for their low level of Jewish knowledge.  On one hand, 

DeLeT graduates mostly teach in elementary schools where extensive Jewish 

knowledge is not as important for teacher success.  However, fellows and alumni 

who come to DeLeT without a rich Jewish educational background, report that they 

do not feel prepared to teach Jewish studies even on the elementary level.   

Heads of (DeLeT and non-DeLeT) schools are generally concerned about the lack of 

Hebrew skills among teachers trained by any of these programs.  They feel that none 

of the current teacher education programs are producing graduates with necessary 

Hebrew skills.   

Impact on veteran teachers who serve as mentors  

DeLeT and University of Pennsylvania place a strong emphasis on mentors, both in 

regard to the benefits received by the student teacher and veteran teacher alike.  In 

Teach First, Pardes and Melamdim programs the mentor serves to benefit the young 

teacher, but mentorship is not seen as part of a larger strategy that benefits the 

veteran teacher as well.  Nor do these programs view mentorship as a strategy for 

changing school culture and retaining qualified staff.  Revivim does not have a 

school-based mentor program. 

Building a momentum of change in specific schools 

DeLeT, Revivim and Teach First try to establish ongoing relationships with schools, 

with the hope that a critical mass of teachers will associate with the program and 

yield school change over time.  The University of Pennsylvania has the same goal, 

with an explicit focus on schools in the local Jewish community.  Pardes and 

Melamdim seek to maintain a connection with particular schools, for the purpose of 

annual job placement of fellows, and not because of a vision for school change. 

Alumni programs aimed at support and retention  

All the programs are in different stages with the development of a alumni program.  

¢ŜŀŎƘ CƛǊǎǘΩǎ ambassador model provides an example of a sophisticated and highly 

developed alumni program.  Pardes has an alumni support program, which is now 

undergoing development with a grant from JJF.   DeLeT is in the initial stages of 

developing an alumni network and support program, with the upcoming alumni 

retreat as a springboard for future work.  The other programs have not begun to 

develop an alumni program. 
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A contribution to the field of education through partnerships between 

schools and academic institutions 

DeLeT was the first program in the field of Jewish education to introduce the model 

of university-school partnerships for the purpose of teacher education.  The school-

based approach emphasizes practical teaching experience rather than a degree 

program located almost entirely at the university.  The University of Pennsylvania 

program seems to be inspired by the DeLeT model.    

The university/school partnership model might be gaining appeal.  Some schools on 

the West Coast have approached HUC with the idea of working together to create 

professional development schools.  Under the direction of university faculty, 

teachers would design and implement learning experiences for themselves, other 

teachers and students. 

FINANCIAL INFRASTRUCTURE 

Comparing the financial infrastructure of different teacher education programs is a 

complex and time-consuming task.  For this reason, we broach the topic tentatively, 

with the goal of providing starting points for discussion and future research.  Issues 

include: 

1. Length of program and its impact on cost. 

2. Expense of providing academic grounding through a university-based 

curriculum. 

3. Diversity of income sources.  

4. Elements contributing to the cost of graduating a participant (e.g., cost of 

mentors, clinical educators, Israel travel, etc.). 

5. Type of degree/credential and expertise a graduate receives.  How does the 

value of a teaching credential compare to expertise in Jewish subject matter?  

6. Type of reparation a fellow receives.  Is a salary comparable to a stipend?  

The following are some outstanding points of comparison which serve as starting 

points for a discussion and further research in this area. 

All the Jewish programs are philanthropically driven, with either JJF or AVI CHAI as a 

major donor.  In comparison, Teach First offers an alternative model of business and 

school partnershipΦ  {ƛƎƴƛŦƛŎŀƴǘƭȅΣ ¢ŜŀŎƘ CƛǊǎǘΩǎ ŜŎƻƴƻƳƛŎ ƳƻŘŜƭ ƛǎ ōƻǘƘ ǎŜƭŦ-

sustaining and enables the program to reach large numbers of teachers and 

students.   
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Tuition is a major component of program cost and is handled in different ways.  At 

Tel Aviv University, tuition for Melamdim fellows comes out of a University fund that 

is earmarked for Jewish study.  As a result, Melamdim does not calculate Tel Aviv 

University tuition as a program cost.  In contrast, all other academic institutions or 

institutions of high learning which are associated with Jewish teacher programs (i.e., 

Brandeis, HUC, Hartman) factor tuition as part of program costs.  This means that 

each teacher education program needs to raise funds to cover or reduce tuition.22   

Teach First is an independent organization that provides the academic learning 

framework that is not tied to a tuition model dictated by an academic institution.  In 

addition, Teach First places more emphasis on teaching experience and less on an 

academic program.  The result is substantially lower tuition costs than the other 

programs. 

Teach First fellows are paid a salary by the school.  As the teacher of record, the 

fellow receives a salary rather than a stipend, lowering the cost per student to the 

program.  DeLeT, Pardes, Melamdim and Revivim provide stipends, resulting in the 

need to raise money to cover that benefit.  University of Pennsylvania does not offer 

a stipend. 

The discussion of program finances is expanded later as part of the discussion on the 

role of philanthropy and the nature of the business model needed to sustain an 

effective teacher education program. 

RECRUITMENT  

Not enough information was collected during interviews about recruitment 

practices, although all the programs admitted to struggling in this area.  DeLeT, 

Pardes, Melamdim, and University of Pennsylvania program directors desire 

collaboration between Jewish education programs in order to deal with the shared 

problem.  

Pardes and Melamdim express frustration at the lack of cooperation between the 

different programs. They both feel that their expertise in subject matter is a perfect 

fit with the DeLeT focus on pedagogy and are convinced that there is room for 

collaboration, perhaps with the Jim Joseph Foundation acting as a funder/facilitator.  

The director at the University of Pennsylvania also feels that there should be more of 

a coordinated effort with regards to recruitment. She argues that the correct 

approach is to recruit geographically; programs should direct applicants to one or 
                                                   
22

 Lƴ I¦/Ωǎ ŎŀǎŜΣ ǘǳƛǘƛƻƴ ƛǎ ƴƻǘ ŎƘŀǊƎŜŘΣ ǿƛǘƘ ǘƘŜ /ƻƭƭŜƎŜ ŎƻƴǘǊƛōǳǘƛƴƎ ǘƘŜ ǘƻǘŀƭ ǾŀƭǳŜ ƻŦ ǘƘŜ ǘǳƛǘƛƻƴ ǘƻ 5Ŝ[Ŝ¢Φ  
However, cost of tuition is still calculated as part of the program cost. 
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another based on location. The approach is problematic in that some programs are 

based in Israel, with participants choosing to spend two years abroad.  

CONCLUSIONS ABOUT DELET IN THE CONTEXT OF THE FIELD OF JEWISH 

TEACHER EDUCATION 

The comparison of DeLeT to other teacher education programs points to the 

following major issues. 

1. Reflective practitioners  

Fellows benefit tremendously from a large amount of teaching experience that is 

embedded within a coherent theoretical framework focused on the teaching 

process, on the integration of theory and practice, and on Jewish and general 

studies.  DeLeT is the only program that explicitly attempts to integrate Jewish 

and general studies.  This latter aspect is strongly emphasized at HUC and to a 

lesser extent at Brandeis.  A result of the strong emphasis on integration is 

graduates who have an especially reflective approach to education in general, 

and Jewish education in particular.   

2. Mentor development 

DeLeT focuses on mentor development as an intentional outcome of the 

educational program.  This is not the case for the other programs. 

3. Ongoing relationships with schools 

By developing an ongoing relationship with schools, DeLeT increases its potential 

to impact the overall culture of a school.   The result of an ongoing relationship is 

the increased likelihood of a simultaneous presence of one or more fellows, one 

or more alumni, and mentors and former mentors who work at the school.  The 

overall result, formally, is a large presence of DeLeT "personnel" in the school.   

4. Tension between pedagogy and Jewish subject matter 

Each program has a different emphasis on pedagogy and Jewish subject matter. 

No program is structured to fully develop expertise in both areas.  Each program 

is satisfied that its graduates attain skills in a particular area and hopes that 

alumni will pursue further learning opportunities to strengthen areas in which 

they are weak.  Opportunities to do so include: post graduate study, summer 

programs, alumni support or other in-service programs.  

5. Weak Jewish knowledge 

Unless DeLeT fellows come into the program with substantive Jewish knowledge, 

they will not graduate with the knowledge needed to teach Jewish studies 




